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- - *ABSTRACT - i :
S o . ,Summaries of seminar activities and.copies of
» materials distributed before and during the meetings are presented in
this report on the sixth in a series of seminars on dissemination
- processes. Focusing on collaboration in education ambng public and
" private organizations, the seminar aimed to help ;its participants
-, . increase théir understanding of collaborative.activities, ' improve
' their involvement in tollaboration by contacting ongoing
collabbratives. or starting new ories, and learn ethnographic T
techniques for studying collaboratives. Among -thé materials .included
. .- ifi the report are a preseminar work packet for doing research on a
».'. collaborative before' the meetings; registration handouts, including
o the seminar brbgram;‘guideliges for .facilitators of the seven
~ discussion groups, called "action research groups"; .and a list of
'+ -participants. Further documents discuss anthropological perspectives
~ '~ ‘on‘¢ollaboration, give exdéerpts from the literature on collaboration,.
- and preseny-descriptions of 27 educatignal collaboratives. The report
.., also provides summarieg of the three spetakers' main points about - .
collabot‘tjon,.di§§3mination, loosely-coupled systems, and- B
- ethnographic perspectives; lists tips on colfgbqration from seven -
experigntédgco;labaratOts; and outlines.the discussion groups' !
. findings ‘about the commonalities, differences,. unique aspects, and
. key issues of collaborative-activities. (RW) - ;
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: . . INTRODUCTION - . - \
BN : T \ . \ -

- ‘ \ . C '
.

"Collaboration: A PromiSing‘Strategy for Improving Educationél Practice" .

1$ the sixth in a seminar series on Dissemination Processes designed and
\ 4
implemented by ther staff of the'Northwest Regional Educational Laboratory's

— A

Dissemination Support Service (DSS). The DSS is a\national contractor for

.

-~ t. ' .
. .. the Research and Development Exchange (RDx), funded by the National ¢nst%tute
vr A .. -~ b4 i

of Bdudatioh. .« ' Y N
"a' '/ > 7 s > ’\
..The planning of Seminar VI* was influenced by +the accumulated experience

and knowledge resulting from the:interactionoand exchange of ideas with the-
: . 1 . . . )
y o ! .= {4
.primary.clients of the Disseminationysupport Service, the Regional Exchanges

~ — te \ ! . v
(Rx's) and the partioipants of previdus seminars. Thé sekection of the togic.

of Seminar VI took into con91deration the needs sensing activities c3nducted

-

by DSS staff with their primarygclients during the National’Dissemination

e -

. & Forum in August of 1978'and in a planning conference held in chicago early 1n

7 P :

1979 " The purpose’ of this conference was to determine the potential the?es “

) o - - :
and content of .seminars in subsequent years, - . s

a

- . ‘ . H vy

- . - ‘ ! N

4 ' “023a

o f . <JIwWo significant events made a hajor contribution to the knowledge base

- . ' 'l "
'of Semihar VIzand(gave 1mpetus to the selection ol the topic of -eollaboration: -

e N . -

one was the results of Seminar IVJLVNetworkingz An Egetntial Dissemination

-

'
. ' LA
. .

';Process." This seminar was held in Washinéton, D. C..in October 1979: The

13

: . N . ; .
second was the study on Interorganizational Arrangements ‘for Collaborative -

L4 -

Efforts conductedey DSS staff on behalf of the Regionai ﬁrogram; Program for
~ 3

Dissemination and ImPrpvement of-Practice of the National Institute of Educa-.

L] Y i -

tlon, December 1979, .Both of these events brought 1nto focus.the timeliness P

-
-

.of viewing collaboration-as a means of.maximizing-the uses of limited’

- .. ,44‘ . “‘:‘ ¢~.
Yesources i Furthermore, they generated a knowledge.base which has stimulated
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. ‘ ? . . N ° . ’\
\ . > 3 \ ) o
» * . A -

:|.nterest in further exploration and appl:l.cation of the key ideas about

A - .
. - - R

collaboration and collaberatives.

' e o . ‘

- > A Word Abou\t the Design of Seminar VI. The Seminar design has its roots

-

- dn action research,methodology {Sindall,’ 1969; Tunnéll, 1977). 'The aim was

- ¥y

to identify new ways of. gaining md usin,g J.ns:l.ghts from descr:|.pt:|.ve accountS'
. \ .
(preSeminar work) and to develop emerg:.ng theoretical strands.

L] - -~
)

. During the :|.n:|.t:|.{'=11 stages of the Seminar, coﬁE\;t comparisons and: -

contrasts were made w:.th data collected in advance, by Semmar participants, :
Using':the four categories of "commonalitiés," "di’fferences'," "uniqueness"
. < oo .

2 b3 - . ‘ .
. . . . o <

and “critical. issues," part%cipants ‘were encouraged to identify some common

. - : . ~ . ;
'‘properties or characterlistics about collaboratives and the process#of :
! . N

- . ~ . -

collaboration. Perspectives from, the fields of _anthropology (Sheila Walker),

- R k s LI ! .

" dissemination theory (William Paisley).and organizational £heory’ (Sue McKibbin)
» . v : #

- -

‘enrich"ed_ the findings of the ac':‘tione research Ggz"oups*.

n
b " . PP

e - . : - . )

N -
. - . -] b
-4

- . ‘ <\ :
Seminar prmsses reﬁuireﬁ some rigorous "stick-to-itiveness" so.that'

,‘, . - \,. . . 3 ’ P

"some nev themes and patterns eme,rged from the blending of informatlon .on

_r""‘ < R S - . “

{
- descriptive accounts,’ formal » presentations and, most importantly, ideas and

- ; - E

- ) exPer:Lences of the particmpant_s. ‘Hypothesizing occurs slowly--certainly not

. at a 23:-day seminar. * However,. the_ acté.on research process was modeled, and

o -
. .

some new knowledge on collaborat:l.on 'id emerge. .The_ Key Ideas. from the

LR . *y

'Act:l.on Research Groups sect:l.on of\: s report reflect the contributions to

N
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the apparentt success oJf the effort. P v . .

~

» '.. v ) .

’ The following pages present a compilation of the relévant pz;eSeminar

and Seminar materials. ' o . . .. T,
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. = Square) San Francisco, California . . .
. There are no hotel facilities at Fort Masoh Center. However,
. there are numerous Hotels within a six-block area. ‘
WHEN: , October 21-23, 1980 .- A
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e . . " Northwest Regional Educational Laboratory
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. o ot L4 f
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T0 80; ‘ - s )
-t . ‘ . ; - b . 7
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.~ "+ SEMINAR SERIES: ' DISSEMINATION PROCESSES  =-, N
- . COLLABORATION: T ' -~
’ A PROMISING STRATEGY, FOR IMPRpVING EDUCAIIONAL PRACTICE f /’ o

< s " -

)

R : . -
| . "The basic premiseris that collaboration with the private sector will enable the
-——*~schgols to do a better job of imparting-.the skills that local*empldyers need."

* LY [ .
L Shirley M. Hufstedler, Secretary -of Education,
S TPV . : to the National Alliance of Business

.

"The Regional Program has selected a strategy’ of collaboration among existing )
organizations rather than creating new ones or trying to work® through single v
organizations having aeportfolio of services." ¢

1982 NIE/DIP Regioral Program Plan’

o »
p— ]

)
Federal policymakers are increasingly mandating delivery of school improvement

efforts on the basis that collaboration is more cost effective,'helps to avoid
duplication of efforts and enhances the\%ffectiveness of the efforts of many.

\ M

~ . .
. . :

. . ’

~ - N [N N
HTHIS SEMINAR WILL: ¥ ' .

e Afford you the opportunity tq hear from and 1nteract with people involved in
establishing federal policy. ) g -
2l \. Vi - . ¢ -

e Enhance your ,understanding of issugs related to planning collaboratdve activities: X
. What is meant By collaboration? What kinds of arrangemen}s and conditions mfist \\\ i
exist? 'What 1ncentive§ foster collaboration’ What barriers inhibit. collaborative

- efforts? N . . o ‘ ‘
\ '.’._“ .- \ Y
.0 Frovide you with a framework»for conducting an action research study ‘on- collabora-
- tives. This approach will enable_you tos:
- Identify conditions necessary for collaboration <//
"Gather data ow.existing collabofatives through a structured interview process
conducted prior to the seminar . .

. : Identiﬁy themes_and patterns for - exploratlogﬂduringathe_seminar o 5 .

3
Ed

>
-

Analyze the data utilizing consultant assistance and material resources .
. available at the seminar - . )

. Look at applications of your’ learnings to you} workplace. - . )
.ﬂilyARTICIPANTS WILL: Gain skills’in ethnographic chse study techniques v . -C\
2 Hear frof éxperts in' the field of ethnogtaphic fiedd research . N
JApply thesedlearnings to plan new approaches LT e,

. -
-

- - i . §

* N .} ’ ., o v - - LA X . 1 < \
C THI?‘ SEMINAR IS ‘A womcsuop Plan ‘to attend prepared with‘ o . .
‘o Completed case study (A pnehseminar work study design will be providedf ;e

L . Synthesis of your- knowledges and experiences . ’ . R N v~
. . . Ly o . . - . ) .
.,* Eagerness to learns, = : " . IRTERE ) S o
h v N . s PR ‘ . .
L e A vision of applying your learnings to your Work environment s s
< - - “ .
: . ) ‘ ] Sorttwest 1- ? ’ , ¢
. , R » . Laborstory . .
. . ] "DISSEMINATION PROGRAM | _ & .
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710 S. W;Second Avenue Portland Oregon 97204 * Telephone {503)_ 248-6800

- . . o~ . ¢ - x”
. .

. ( ' "'September, -1980 ’ ' .

. MEMORANDUM - °

. oot

> Ve LN : .
t . TO: ° - Seminar VI Participants’ - - - ‘ "
. FROM: . Joe pag&eﬂi \ T S
. . / . /,.‘ a L . , I3 )
: Preparation for Semingr VI - , - . .

. . . [

A major assumption of‘Seminar VI is that each participantf@ill bring
a set of.data on cédllaboration and collaboratives. We propose “to- make .
‘the ififormation:you bring the basic ingredient for the consideration
and a1scuss;on of the presentations scheduled. - The presenters will be
9, visiting the different groups in the semlnar and listening carefully to
) the .report maae by the participants. ‘Their presentations will then be

targeted to the major’ 1ssues and dquestions dlscussed by the members of
the groups. ¢ e . J
- . P4 .

§‘~ We therefore urge you to spend a few hours gathering the information
.called for in the enclosed questionnaire. We hope that you will inter- -

.

view someone who-is direcfing a collaborative or who participates in one, -

‘You may be involved 'in a collaborative yourself, and choose to generate

. Ce most.of the information yourself. . o ’
- :In the semlnak we plan to involve you in conductlng the beginning *
phases of an action fesearch study on collabpratives. This approach
. . wlll enable you to: ) a
a.
N “b.

.

c. 'Identify \themes and patterns for exploration and[digcussion.

-~ ’

R d. Apply your\insights and Learnings to your own work situation.

’
)

f , The enclosed intervikew questrons are not intended to restrict yo@ We
" think they constitute a- baslc framework for beglnnlng to make lnferences
and identifying additional. questions and methods of collecting informdtion.
. If you-have any diffidulties with this approach and find it difficult to
. collect the informgtion, pleasB'call us collect, and let us q{fer_élter“
. . native ways of preparln yourself to come to the seminar. )

-

4

FPEN .
et < N . *;
P —

AN EQUAL OPRORTUNITY EMPLOYER SR
. Vo N KX >, R ‘
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" The deslgn of “the Seminar galls for an
mrerplay between several action research
groups “and the presenters,,
- The gr_ov:lp will meet m:tnally to shire
findings, identify commonalities and
differences and begin the process of
defihing conditions and. cnrcu;ns.’;ances
whigh are most likely to produce
successful collaboration. ~ "

During the group meetings, the -presenters
will visit groups and listen to the
discussions for the purpgse of collecting
vdata which will mform their presenta-
tnons. P .
]

ln the general meetings everyo&?mll
listen to each presenter, paying
particutar attentlon to~the_way in which
the presenter's comments relate to the
discussloqs in theaction research

* gtoups. . ’.

A special feature of the Seminar .is-the -

" introduction of ethnographic approaches’ <.
for undérstanding. the phenomenon
collaboration. A report of an ethitog-
rapher's findings about the "culture"
of the Seminar will be the final -
presentation just before the Semmar
adjotIms ?

,-.

*The work in the actlon :regearch groups -
wiil be facilitated by pensons who are .

" _ themselves successful collaborators.

. . 5
Y 2
4 . ~
e e S

o~
»
.

v——.f.--f_.‘,, - - I

A

"“°materYals, consultants’ expenses

. 'b" -
>

REGISTRATION FEE 6 $35.00

. wil} help defray the cost of

and facullty use.,

.
-

(g

[

4

CHALLENGE oF THE SEMINAR.
s .. - / i ‘-
"The ba@ic premise is that
collalBration with the private
sector will enable the schools
to do a better job of imparting

the skills that local eMployers
need."

S " Shirley M. Hufstedler
Secretary of Educatlon
to the National
Alliance of Business
i - ¢
“The Reg:onaV’Program has selected
a strategy of collaboration

among eX|st|ng organlzatlons ~
rather, than cteating néw odnes

or trying to work throug
SIngle»organizatlons hthng
a portfolio of services.!

PO s . P
'

. 1982 NIE/DIP
‘ *-Regional Program Plan>-.

v

Federal. policymakers are * ¢

"lncreaSIngPy mandating delivery

.of school improvement efforts

‘on the. hasis that collaboration-
. is“more-cost” effect:Ve, helps -
to. avonfdupTleatlon of. efforts

and enhances the effectiveness -
of the efforts of_ many.
g i 4

—.e e, o, - ‘a
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SUGGESTED PROCEDPRES * 7

° for
~PREPARATION “To ATTEND.THE SEMINAR ON COLLABORATION
San Frandisco

, -

‘October 21~23, 1980
. ~ A9 -

.

- .- . . ' .

. .

Détermine what collaboratives exist in your area. Select onel:for
your study. <« You may. already belong to a‘collaborative and can use
1t for your study. ’ . R .

, . (’1.w . - .. e
Make contact With the person d1rect1ng the collaboratlve or a ..
"participant in the collaborative. Request. an appointment for .a

pe;sonal (or phone) “interview. T

.
-’ .

.
L]
-~

Mazl enclosed guestionnaire’ to the;person yod have cogpacted and '
ssuggest -that -the- 1nterv1ew be guided by the questions in the
que§t10nna1re. You may’ “want to assure that person that the inter-
view gan be flexlble and can depart from the questlons you are
sending. ’ A . RN . :

'At the, apgolnted time, make the calI and conduct the 1nterv1ew.
Summarlze the results of your 1nterv1ew and brlngt51x coples with
.you to thextemrnar.- . . o, )
RS S ’ » T .
6., Study'your data and list themes or paftérns you discern. .
y . ) o

- ‘0 1 .

’ L ]
[ .

INTRODUCTION' TO QUESTIONNAIRE

s L3R ]

1“ Y . “ —~§"
The overall questlons and 1ssues we will 'be dealing with at the seminar
AN

-y

.

2

B i

.\\

-~

dre: . . ~

=
e N L T I Y . . . -

LU I LI
.
. >

et ey e e @ mWhat«isnmeant by. collaboratlon?‘

LI
&

e ‘What kinds of collaborative arrangements exist?

".e What are the reQuiremehts for successful collaboration?
- . . . o ~ - - v . *

o

-- What arraﬁgementg?

.What conditions?

3 - t
s ~

° What barriers 1nh1b1t collaEOratlon?
t > Ak ¢
K .

e What 1ncentives foster collaboratlon?
. »»;,,,




INTERVIEW QUESTIONS
_ The information collected by ‘means of the “interview will serve as the
basis for ‘study and analysis at. the seminar, and with the assistance of
other participants and the consultants preserit to gain understanding,°
insights and new knowledge. —

K : P

Name of Collaborative T : ~ e

* Parget Population

Major Concern/Issue/Activity

_I. Description of ‘the Collaborative
= :

Purpose , i . '
7 . . , s
- N . ]

What are the outcomes or goals or objectives or 1ntentions of
the‘collaborative? . V.

°
-
3 T

B

Develogment : . ' ‘ .

'S .
.

1. Describe how the collaborative got started and developed

-
1

2. What is the energy source, the source of vitality, of the
collaborative? -

- a
v

Igtgetus - . .

Who or what.j v1des ‘the incentive for fostering and main-‘
taining the c aborative? .

D._rWhat is unique’ about the collaborative?
S . -
NS ,,.waw?((,hr‘ .

II * Organization of the Collaborative ti

-

-

R W Organizational Interactions

* oy .‘ ks

1. - What® organizations are the’ major actors interacting within
the collaborative? To what extent? In what ways?

< '\ ?

x,

2. What procedures and. policies”have influenced the formation
-and maintenance of the collabor tive?

"B. +Funding . ¢

o .
n e N

-

¥ ¢

] What are the sources of funding? What are the funding strustures?

(4
.

- N - N . ¥

Strategies - R Coe < . "’

l;‘ Collaboratives can be seen- as potentially employing one or
- all of the- following overall strategies-

- &

-k




! E3 7 X
’Resource'sharihgi'
‘Group’ problem sdlving.
i~ -- Program developinent.
’m::=s-‘:z~-m~5ervice~de11very" -

.

- -

’Which one or ones would be most descriptlve of the strategyeies)
'used? . . e .

) , S . o ‘
Does the collaboratlve employ other maJor strategies? What- -
are thGY? . . 3 .

III. Coﬁciﬁding ‘
~ - . N . 4 - . . )
% A,- Impact: . \

.

N v
[ M ] .

What constitutes impact'for the coliaborative? <)‘

B,. Choose one. event whlch you have experienced or know_ about in the
cpllaborative that, in your opinion, tygifies collaboratlon. s
Please descrlbe-

The setting
* The context »
What transpired -
Who was involved
Results/effects/consequences
-=-+ What dld {ou,learn from it? .

D N - ; A

What are some assumptions made by people in the‘collaborative
that reflect,certain traditions, roles, values, norms?

What rnferences would you make. about notions in people s mlnds
_about’ what is expected and allowed in “thé collaborative? Whatx
effect does this have on the collaborat1ve?

1




- QUESTIONS ON COLLABORATION .° , . ' = =

, . . - - ..
N . iy . £l

- e o ——

and group responsibility’ in a collaborative effort? J ~:g

. LY FEER

’ » @ What is the relationship of leadershipcrauthority, and
role in "collaborative situations"? How is authority
- vested, power shared, and decisions made? Are. there . -
— models of decision making and éommunication more conducive .
: ' to collaboration than others? - ..° Tyt :

B . N . .
s Toe s
v

® .Are there different levels ‘or k;nds of collaboration,
\ > i.e., personal,.social, political, ecbnomic? Are.problems
. ,of collaboration compounded by ethnic and cultural ~
«/differences and in what ways? o . ‘ ’
® Are there common elqﬁents in collaboration regardlESS of
task, role, or characteristics.of the members? ,Axe, there - .
tasks which are impossible to ac 1ish without joining
. with others to work collaboratively? What human endeavors
"+ . lend themselves to collaboration? Are there ways of
. : determining when collaboration is counter-productive?

~

. ® Do women -collaborate difrerently from men, and, if~so;‘
what 4is the hature of the difference? )

PRl

Y

L o. What is the_relationship—between—collaboratLon -and creativitY?

Is collaboration socialized creat1v1ty?

o. What effect does. the stabilitytor the newness of an

. organization have on the collaborative process? ’
¥ o .
. Do
[
L »
) . : 5
i
. ’ . ' . It .
_—

[ & '

12 ¢ — .

. »
. ‘ ‘\ '

,.mas,' Vol. 13, No. 3, 77, pp. 371-372

3

Multi-Ethnic Collaboration to Combat Racism in Educational Settings,
Mary Rita Donleavy S~y - . G
- Clementine A, .Pugh ‘

) What is the relationship between 1ndividual 1ntegrity .,




- charged and involves .more . ment ‘and requires less commit-
. commitment of gelf. ‘ment of self. ‘
’ ¢ o= ' : g ) -
. Is voluntary, feqdix‘es conscious . " Can be automatic, without full
. ‘« decision and full 'awareness of S~ knowledge of the task, actionms,
. ' task, actions and activities. A and activities. . 4
T R , Precipn.tates coercion, collusion - Is.a ma.ﬂor component of collabor-
. : ' co-optation, compromise, con- ation of a different order than o
. spz.racy and conflict. " coercion, collusion, etc. : 7
IR T . -~ "
",{" ’ N . . . e
N T A - * . . ’ ‘—'T:‘ﬁ“ ) T . ¢ . '
. " . -
’ ? tdn i - " ‘,,,
- ! < . . <, ‘4 :
Jhss, vol. 1.3, No. 3, 1977, P. 369 o e T
-
Multi-Ethnic' Collaboration to Combat Racism in £ducational Settings S
i 9 Mary Rita, Donleavy N - . . N o
‘ " Clementine A.- Pugh ‘ o o e
. > . '» . i - ( ) ,\
" . r Y . - ¢ :
T o ’ L ~ ‘

. T,

. . Q ) N
e T 2 W, [N - R \ -

~ FZ ¢ COOPERATION WITHOUT COLLABORATION- — - ~ - - -~ -

- - . * i 0 ”
s - K - . «
Collahoration-- - - Cooperation-- | o ‘
al‘o \ . ) \
Involves a moral dimension which ' Does not involve a moral dimen-
raises the issue of social goals. > s:.on. - ~ .
Requires close ideological L Daoes not require ideological
agreement. . agreemént. .
. Requires a serious matter and ’ Deals more with ordinary matters
significant goals. . - ‘without necessarily significant
. . ) goals.
Involves a, total entity or change . Involves facets of the total
effork. ‘ ' entity or.parts of the change
. " effort.
[ 3 . . D
Tends t6 be more goal oriented. . - Tends not to \;e goal oriented and
and a 1ong-term effort. ' ‘ is a short-term effort. S
Is a complex, multidimensional J;gl a simple, sometimes mechanical,

procegs. ~ process. e

»

is likely to he -emoticnally Calls for low emotional involve-
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. . Considerable encouragement exists in, edugational literature for

" .
-
collaboratrve assoc1at1ons, Jo1nt prob1em.solv1ng and 1nterorgan1zat1ona1
»

b el N
.~ . -
.

XN

“ﬁ‘gggzource shar1ng. Sim11ar1y, in med1c1ne, mental health and qgwmun1ty

.
-

serches, concern with successf&%‘coop7tat1ve program p1ann1ng and

. . .
service delivery is a ver " real and- reocéurrin ssue. " As ‘Bertram Brown,
y g ; 3 ] .

former director of the National Ingtitute of Mental Health comMented, a

-
.

there is a powerful momentum to. increase: efficiency’ in the human services
, » i 2 e

- and to provide for the most'effecti;e\use,of*resburcés dvailable.. For
many other policymakers, researchers and program admini . tors, .

IS
k) ¥ 9

collaborative agreements between agencies, arganizations and \institutions
offer_the‘only probable solution\to the problems of increasing service

\\
R

S Y

-

4

rieeds, decreasing budgets and current frostrations‘wichfpiecemeal and
. ‘ . .o “". . \"" * & . P @
inadequate approaches to complex problems. » There is.in~the literature,
‘4-‘ .
then, a generaI mandate for ollaborat1on and a gene%al consensus that

e~ w G e QI

> )
1t is an 1mperat1ve for 1nst1tut10ns 1n our~soc1ety, 1nc1ud1ng schools;

. -s. < RSO

in order to ma1nta1n qual1ty prognams, max1m1ze.11m1ted tesources and |,
» ‘ 3 ° Al

avo1d wasteful and 1neff1c1ent-dup11cat1on of services. S e

A . B > -

However, desp1te common agreement on - the real need for organ1zat1ona1
P l»

and 1nst1tut1ona1 collaborat1on, there are few documentors oﬁ? or

: R,
particlpants 1n,*the process who do no penly recogn1le the demands and -

complex1t1es of the;task, As one federai pol1cymaker acknowledges

&

1n comment1ng on collaboratlon among a federal 1nst1tuteh an R&D center
‘ . - ‘:

and a school d1str1ct,."C011abotat1on 1s*tough but needed It takes
)

‘e
N ve o8 e

pat1ence and tzme to bu11d 1t and s£111 ma1nta1n reasonab}e productrvftyf"

A\ et P -

K|
(Brown, 1977) Other wr1ters on collaboratxon po1nt to a mu1t1tude “of

. *

o L 73

PR te . o - . PR
L o PN N

"




potentlal p1tfallq that 1ncrease the 1nhe%ent d1ff1culty in establish1ng * ; .

P, AR C
~ * < ¢ N

collaboratrve arrangemsnts These 1nclude the allltoo frequent tendency -

~

et e o e .Y P . <

3
, ok

s -
-

e

LIS

”

9

v

o =
oo D LT

" "to agree that‘earefully planned and structurfd 1nterorgan1zat1onal effort -

o ey
2

to be ovérly amb1t1ous and\promlse more than can be;del;vered or to vastly ; _
. N ..
underest1mate the time 1t will také . (Gross, 1977) . Others note that91t-
hd ‘s = .

1s unreal1st;c to expect cooperat1on ‘to solﬁe all.problems and _that? indi-

2 '/ BN -
. 5 .. .

v1duals frequently underest1mate the t1me and energy that needs to be e%sghded
[N - . ’ . .
¥ to make a collaboratwe mrk. (Jacobsen, 1973 Parrucci, l977) Moreover, g

‘% '

-

effect1ve and thqrough plann1ng may be the most §r1t1cal-«and often mos; .

0 3 - °~,

éberlooked-~1ngred1ent 4n any successful Jb1pt luterorgan1zat1onal

o

venture. (Gross, l977) Program devélopers-unothe area of. humnn serv1ce

. "-‘;, “ n-.a *

o

1ntegrat10n s1m1lar1y note thatealthough 1ntégrat1on of serv1ces can A

(4 .

-~ o . ’ c - 'c ' .
;ncrease the eff1c1ency and resou;pe ava11ah111ty of provlders, many. groups

) . 5 -

w1ll:fight 1ntegrat1on because it may mean a loss of>organ1zat1onal : . -

7 ~

autonomy and program v131b111ty. (Kelty, 1976) - o Co.
P . .
YRR )

These words of caut1on and adent1f1cat10n of. potent1al obstacles

- v 4a\ P

.5
i

ex1st1ng in 1nterorganxzat10n collaboratxon\are 1ncluded in this 1ntror

’ * @ = w

ductlon ‘to prov1de a.more balanced pergpectlve on the demands 1nvolved in .

% .‘

~
the collaborat1ve effort. ~As one author notedu-LCollahorat1on ig by no -

- ‘u R . -

means a panacea to arr1v1ng at qual1ty deczslons or to 1mplement1ng h1gh
" " S
caltbre proJects. (Crandall 1977) Desp1te“thzs most authors cont1 ue

/,o* <

~
s ’ -

offer one of tlie most effective methods of 1dent1fy1ng and 1mp1ement1ng
‘ " ' . ‘ “e - [N -

programs that are more—comprehen81ve and 1nclu31ve in scope than could’ be

-

developed or undertaken by any s;ngle agency or znst1tutlog*\;

Although collaborat1ve efforts in educatloﬂ and other human services .
3 d v - y - ., " A
hold r1ch potentxal rewards, the more relevant current'llterature cautions

- »

that collaboratlve success w111 occur’ oﬁLy if- we clearly«understand.the

° FONEY

.




. N
e _1. " ~

< ;
- + v . ) .~ -
. : . . .
- - . o ! . v v

poteﬁtial ba}riers ahd the fequirements-for successful«veﬁt&res. The

. ’ -
to the natqre and characterlst1cs of thg collaboratlve process.  As

. . . -~

Ha11 and Hord approprhately cqmment ", .. not all collaborative .
. T — !

~

S t ,

< re1at1onsh1ps aré the same; as a matter of fact, very little is understood
@ . - . . E .
’ about ‘how to establish- and maintain‘working, collaborative felationships

. " between for#al organizations.'. (Hall and Hord, 1977) . ..

. : The purpose of this paper,.then, is to determine what promotes

..’t' N B., ‘ . M - " . Lt - [} . -

. . successful collaborition# and what -pitfalls interfere with its- occurence. . ’

v From this analysis and discussion, it should be possible®to move one . O ”j
. B |‘ . . . . . ‘ N <

step closer to undérstandihg wheh collabordtive approaches may be .

- ’

) . advantagequs and what kxnds of personal and organizational requlrements

& . are called !or to make them work.- . . ’ . .. -
. N . ', ’
s T ~ hd =

; . In prepar1ng this rev1ew of the literature, some of the questions
. R x

1 © used to gu1de the analys1s of collabbrat1on 1nc1uded

g R -

.What is.meant by c6ﬁlaborat1on? ‘ R
‘What kinds of collaborat;ve arrangements ‘exist? . T
R ¢ What are the requlrements for successful coliabonat1on
T ) occur? \
.+ What. barrlers 1nh1b1t collaboration? ‘ . . L.
What 1ncent1ves foster collaborat1on° e ' *,

;;,@, _ . . -H'i -~ " . .\ . . i .
'fi_‘e e 'Examples of succeﬁhfﬁb coIlaborative efforts‘were sought. in education,

Hid ” medicine, mental health and’ the social sciences. .D}awiné'on~experiences ]
. « P . +

.

"'.

Pt
-.

s
N
4
/f{ :
e
.

»” F R et

- » " in mult}ple d1sc1p11nes was an attempt to arrive at a more varied approach .

-:;4 L. td\determ1n1ng when and how collaborat1on‘§ffers resolut1ons to inter=- - .
':J . - . , . % v "yn:__‘. ¢
!c C \Q organ1zat1ona1.prob1ems. In d01ng mo,xhowever the under1y1ng purpose o

is to 1ncrease understand1ng of héw collaboratrve efforts can work to

,1mprove_edueat1q%h . T




VO . N . K
:,aw,‘ ’ Hefiﬁing and Describiﬁg Collaboiati&n o . -

N . . M . A . - d . _
- -3
] o N . . - s L. . . .

- ~ The literature on collaboration 'describes a considerable array of

- - . - Bl .

SR interorganizational efforts involving\resource shiring, group problem

N . ' . N .
Organizations.have

2

. +  solving, program development and service delivery.
S v . .

se >

s . 2 . cy e -
}f? . “rntegration. This 111usttates the wide range of par
4 . - ) 4 . et .
= effqrts. and the continuum that 'exists between collaborat\ions emﬁﬁasizing .
. AN 7 - . g i ‘

it . - . . ' et .
gommunication .and those,fpcusing on program“iptegration‘ yqﬁe\gpthqr

J - . '

-
—

i,.».‘,,‘. - .

— “ ad hog adv1sory~group§_with little power to*gove;ning boards

'~ ‘-

o ability'to set priorities and.éffect the allocation of resour e%. P \)
‘ S s’ ;e . ’

(Mittenthal 1976) For the purposes of this paper, however, 1nterorgani-
AN
A - - zatzonal collaboration is v1ewed‘as distinct from organizational

B J« “ -v - . U

. cooperation. As is aptly p01nted out, 1n ‘a paper on collaboration between

~. To- . - «
J

y . schools and business and 1nddstgy, coopergtive associations involve .
- P SN ‘ -~ .

* .

\ N ’ ‘ ‘
institutions ‘serving together iﬂ'en.advisory'capacif}: Collaborative

.
‘ . - - -

Nt groupsj'on the other hand, “involfe organizations participating in sbaré&
L . . . -

decision making, vhere negotiation becomes the central process in working
4

.
.

e - l CUgetﬁEr. (Rath, 1978) Jgdescription of collaboration 1n the health

. .
[ B —
24 - . S
S . A .
o o— =7
‘or ‘ . . .7




serv1ces further 1dent1f1es~1mportant aspects of the p ocess.. It ..
‘ .
spec1f1es mutual determ1n1ng of serv1ce de11very needs

- .

o -

' developpent of ‘an act;on plan that requires active‘particip tion from‘

to take action and through spec1f1c agreementhto arr1ve at\a\modIf;cation -
— ‘ - - °
.of the ex1st1ng organ12at1ona1~comm1tments of part1c1pat1ng institutions.

X
P . - )

Crandall contr1butes further to a’def1n;tlon of collaborat1on by

~
!

.

comment1ng “that it is: - ) *’ NN . C
. » . ‘the process of work1ng ﬁogether to solve problems and Vo
*. act on the solutiont under c1ncumstanCES where all parties - X
S believe that a mutually agreeable solut1on is possible ’
and that the quality of its implementation;- as well as the . ° N
level of -satisfaction they will. expenencepmll be .

improved by. virtue of engaging 1n the process. (Crandall 1977) ]

W RN s

In this deflp;tion the author emphas1zes group problem solv1ng ‘and program
1mp1ementat10n which can be arr1ved at in a mutually advantageous manner "
“ & ‘ a . - v,

. aliowing all part1C1pants "to benef1t equdlly ‘and dev1se outcomes that .

S ‘
¢, are‘superlor to ﬂhose of anmy s1ng1e,1nd1v;dua1 or organlzatlon

. .
. < v -,
. -

. pperating on 1ts own. <« - . e ’.
3 NP ’ B
. Y.  ° Inan AERA paper on "The State Capacity Building'Grants Proéramkin.
ot * > X RS
‘Dfseeﬁination: The Federal gvaloatioo Perspective,",ﬁary Ann Millsap
;éérther delineateawsome o% the importaht characteristich'of‘coilaboration:ﬁ

. e

P
] e

“* ¢ 1. Each party's dec1s1oh to become 1nvolved in the 301nt\venture
' results from cho1ce, part1c1pat1on is voluntary.* h

'°2 All part;es have an equal stake in the activities undertaken,
, usually involving the contribution of equal’ amounts of money, *

t1me and effort A . . ‘ -

‘e

o el L : . '3
N s 4 |l < / *

‘g




3.. A11 pattxes have an qual stake in ‘the consequehces of the A\ K
act1v1t1és, whethet good or ill, e P ., )

. o - ~ LT ] N -
\ o . n - e N ‘ “

4, W1th1n ‘the ptocess ‘of coiidborat1on, dec1sdon umk1ng ig shated
- or each patty has veto powet over wiat 134?ndettaken, ! :
Co. _— . ’,

Each patty is dependent upon the others for the accomp11shment‘

-, of the work—-that eadh, on its own, éould not accompl1sh v .
) I . :

6. Lastly there ‘is_a common undetstand1ng of expect;t1ons of what
’ each party is-fo do, intludjng knowledge of the constta1nt3<§r o
11m1tet1ons under wh1ch~each party is operating. (Millsap in -

Rath, 1,978) y . : . y

7 7 ew 3 - * o

v ~-
M111§;p*s chatactet1st1cs di-collaborat1on emphas1ze-volnntaty patt1c1pa;1on,
v

- . . ° . . - N - -

¥~ s

i equal patt1c1pat1on in; dec131on making, in assuming tespon81b111t1es, and in

«,, ~

e °
8hat1ng-wotk ass1gnments, 1ntetdependence and personal 1ntetact1on- and common
a LR

undenstand1ng of ob11gat1ons and’ constta1nts. Other authors sttess that_-

*’ 4
collabotatlon must 1nvé5ve .an orggn1zed,eff0tt with cleatly def1nedaplans for

—
v -~

substant1ve act1on wh1ch e1ic1t mhtual 1nvolvement from all patt1C1pants. o~

@

(Batton) Collabotat1on also calls for a w1111ngness among 1nst1tut1ons to
e .
submerge some of their’ own self—zntereets to.acéomplish latgei goals (Rath,

* -

1978), as well as a mutual beliefﬂihat cbllaboration will”&esnit in benefits

¢ .

to 1nd1v1dual or an1zat1ons as well as th ou as whole.- o -
g i?gr P é ]

" -

A}

The definitions and- descr1pt1ons of collaboratlve eff_zgﬁ 111usttate the

' .

key features or chatactet1st1cs of collaborat1on that are emphas1zed 1n the .. -
. i
literature. These 1nc1ude~ e . . S -’ _
.o : ) o~
. Act1ve, work1ng partnersh1ps among 1nd1V1duals and V. "
organlzatlons “a - )
* Shared respons1b;11ty and author1ty for pollcymak1ng s N
+ Equal investment and benefits for participants o Tos
+ Common understanding of- expectat1ons, tespon31b111t1es and T
constraints . . < ] e
. Interdependence in catfylng out act1v1t1es BN <
. * Organized format for communicating and plann1ng “\é- ‘ ’
. + Shared 1nformat1on and development of‘a common plan o act1on ,
] b - -
- » %‘
~ < .- )
. e
P fal . v
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‘ A;Perspect;ve.on Barr1ers to Collaborat1on . a o , 1

.
x -

. . In the 1ntroduct1on to th1s paper}ye referred to'a few of the

AP Co 3

B "IN L4 i
' d1ff1cu1t1es 1nvolved in-carrying out successfu1 collaborat1ve arrange-

oy, e R, . \, oy . .
ments, Th1s sectlon takes a closer and more‘deta11ed’}ook at some of . )
- - o

- :'~'“these issues‘in an effort'to understand the'process‘df collaboration and

4

LN v
.

where current attempts may. be falling short. - .

. .
. i R - .
e

. Accord1ng to-current authors, one of the most prevalent problem R

- }

. areas for those undertaklng collaborat1ve eﬁfortsf%s a fa11ure to

o

-

I ’

;ﬁ'?,‘ N recogn1ze the‘h1gh 1eve1 of demand collaboratlon places on part1c1pat1ng

i?“ " individuals and organizations. At the onsef mbst initiators are spurred

- - C . .o

,3 3 L } .on by an.abstract vision of improved service, increased efficiency and ‘ /-

iy ° - .better utilization of'gesources. In 11ght of, these potent1a1 assets, ' .
; o few organ1zat;ons or 1nd1v1duals take a hard, crmtscal and evaLuative . '

N .

-~ 1ookfat qhat*can realistically beiaccomplishéd,,hph mich time it*will - :

-

take, and what resources, both human and financiai are availabie for the

. .
» -

&aékl (Gross, 1977 Cranda11 1977) Moreover, the absence of c1ear
P “‘ -‘ 4 - o S

parameters and rea118t1c ob3ect1ves ‘for the collaborat1on increases the ’ g

T e * ’

poss1b111ty that the 1n1t1;§1nguorgan1zat1on W111 be perce1ved as a - -

v
-

. ’ )

threat and forced to spend 2 maJor gort1on of time conv1nc1ng participants

. N N 1 f
* of the need for the proJect rather than focus1ng on accomp11sh;ng tasks.

- ‘ * \ N v . * - )
(Parruccl, 1977) . S . : ) )

“ - 0 ot

Consequently, those exper1enced in develop1ng organ1zat1ona1 c

‘e

.

N PSR,
- - - Y .y — e, wpe vt e - R
- 1 -

collahorat1ons note- that initiating collaborat1on on an ad hoc bas1s

@
WLthout careful forethought, plann1ng and,selectfhn of part1c1pqnts can

L
o .

.

ffbr1ng abodt 1mmedlate and far, readhrng d1ff1cu1t1es. L

W g wh w3 A ae e a ey e s e o S rerte v
)

S . LI

7,

4$£ ggxs attemptihg to coITaborate w1th o
w -

/

»
s .




. .. . ‘. o @
ground rules. Organizations with potentially conflicting agendas

Y s . . P .

and differing goals and obJectives must be assured that decisions will be

P R r»v
- “

arrived at by consensus and hot coercion, and that all organizations will o - :
. r I vl -
. » -
have equal power. Conséquently, authors on collabog;tion related internal )
- ot s o~

group diViSiveness to the failure to deteérmine Mow conflicts will be resolved

roae R

’

A e "

%Lt the absence of skilled mediators and the inability to confront differences

.
'b ‘:' A~

] and dxsagreements openly. “As one documentor cqmmented although resolv1ng : .
N Y . N
idifferences can be constructive and lead to formulating new ideas and new - *- ’ v
i . L - s :

x Y.

'

o * relationships, ‘these resolutions often.result in xevealing new differences . e
- N ! ~l * i .~ . . - ) ﬁ
- which call-for additional negotiation and problem solving. (Congreve” 1969) °

se e

PR Finally, the probability of successful collaboration is diminished if - ) Co-

. 8 ‘ . .
s ﬁf“(:nstitutions fail to identify participants that have ‘the potential for i

“

meaningful commitment and followthrouég’ "If organizations lack intérnal

) stability, strong, competent leadeiship,.and are focused:onfinternallpower e
stnngles rather than ERternal activity, the chances of coordznating a . . o \

collaborative undertaking are minimiaed -(Grass, 1977 Hall and Hord 3197*
Rath‘ 1978) {As Hall*and Hord point outain a discussion .on collaboration ' -

s, °

'involv1ng an R&D center and two school districts, collaborative activities‘

/

are impeded by organizations that are focused on- internal concerns and oot

’ -

R

unresolved power struggles. (Hall and Hord 1977) Otheraauthors note that

yf support for the collaborative activ1ties 1s lacking, or if the organiza- "

w

tion is saddled w1th regulations ‘and restrictions, followthrough for the

- e e e [LCRRET e, T —~— Rl =t w e [ - -

- ..

collaborative effort is'indeedlunlikely. (Crandall, 1977; Gross,-l977)}

In Summary, then1 gome of the issues identified in the literature that
v . ’ 3, . s, N " R
1mpede collaborative efforts include~ . T e

- -~ - [P B NP WE PR P
1 nroreen s btimints A 7 s st s o v vt smgran -~ - - B B £ o et v

0
Ao T *
.

‘1, Confusion about what is possible and what:is des1red from . T
the act1v1ty.,' ) < , < s ‘ Y -

f,‘”2' Unwillingness Yo take time to plan ahd organize the effort. ' at

. . . t, -~
. ) .




v
¥
o]

. °. i 0 -'\wﬁ - a “
Fa11ure to estab11sh operatlng procedures thatkensure ¢ ’ .
PO equal power and part1c1patlon. . . Y . A
: " ’ * . . . .
: . . . - .
- ; 4.» Inadequaté negot1at1ng skills among part1c1pants? N .
v ] N N ot A *

°5. Se1 ctlon of organ1zat1ons that are uniikely to be . . B
) to carry thrgugh an activity.

TR
" ve ..k.". B R

Conslderatlons for~Successfu1 Collaborat1on : : ’ ‘ ‘

7 L4 N . <
M - - A -, -

S » : - . .

Only a limited nhumber of the stud1es on collaborat1on analyze the

el &
«

-~

e o o S o —en it .

-« - ’
-

ﬁ“;coilaboratlve process'and identify—factors critical to- the success of v

. . M

these act1v1t1es. "The three authors seledted however, g1ve a range
* - 9 ~ M 9o . .

of" perspect1ves -on the var1ety of forces that affect 1nterorgan1zat1ona1 .

c_‘ . i ‘ : »'l »' .

collaboratlon and the issues that foster collaboratlve arrangements:’ . -y

a ~
* . ‘ »

> . s

n; _— In a descr1pt1on of collaborat1on among a un1ver31ty, ‘a school .o ’

. ‘dlstr1ct.and a commun1ty organ1zat1on, wh1ch was’ formed to 1mprove )
T . ¢

- urban educatlon W111ardwCongneve out11nes some of' the- cr1t;ca1 tasks °

- - - . = e ' ¢
~i——'““~“usedwtombull wgroup"commxtment and solzdar1ty° At the outsét of the
L . € ¢
. 5 , aefﬁort”"h1s group ucqessfully challenged a proposaI for. the;r act1v1t1es
) -:'* N . ‘”‘ -
Sy ‘ -

rejeéted by USOE. Sucoess 1n acqu1r1ng fund1ng prov1ded'a tang1b1e - -

- i F? -t
e RN -

Ko and c1earcut reward for the group and resulted 1n an 1mpetus for | .. ’

,'wﬁo ~ . ° -

s . ¢

further collggorat1ve act1onn Other 1mportant eXper1ences in the

]
-~ N ¢ v - -
v . . E H .

R collaborat1Ve process 1nc1uded T ie D - e

R ’13‘ Estab11sh1ng group ground rules which requlred concurrent "ﬂJ
. o approval of ‘all three- ‘institutions for all dec1s10ns, Co. o s
- equal representat1on*from each group and’ rotat1ng chairman. “ e

-y I EYART : 5
o ~'2'."~Def1n1ng the 3eneral Ew;pOsesoﬁ the group. and cotiing to T o

T terms“w1th ¢lear differences: on’ certa1n goals and ' )
L ;35 > ’accommodat1ng these d1fferences. R ¥

3.
‘e P s i o
- ! s .. Tl s Py < s . . N
. . - - . ,r\, R ‘,,, Foe, . Vi . €. .
S .
o

B ¥ "Carry1ng out a8 group task wh1ch 1nvolved assesslng educatlonal . ‘ o
‘g néeds and prpblems 1n the drstrlct SR - : ;

. N

N \
,u B M 4 -

: ‘.« ® ~',,.
oy

’Developlng‘a,plan to addresS‘these educat1ona11needs and 4 G
acqu1r1ng approval for an exper1ment31 prognam.,- . 3 ‘Ai

. . ] ’
R N EL A S A ‘

.i

. <, PR VN L
oy . .
. L, ABRIRY
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X A % \,f -
“ ll %7 c A
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Congreye stresses the importance of having the group deal with real issues:

Y

‘"wfthout issues the bodrd members cannot create mechanisms necessary to

. - . >
- v . -~ ’

. o . . . 2
convert differences into ¢ollaborative relationships.' He also documents
“ . . . v . . . J . i -
the importance of beginning with a visible accomplishment, developing

activitles for real part1c1pat1on for members, and conclud1ng with a plan

»

that could make a real“d1fference in the educat1onal del1very of serv1ces.

Two other papers,”one by David Crandall and the other~by‘0harles

N x

MOJkowoki and Neal Qross, also provide usefﬁl 1ns1ghts into some of the’
( ,‘
broader personal and organzzatlonal issues in collaboratron. Crandall, in

th personal perspect1ve on the challenges of be1ng 1nvolved in a

» c h

-~ o - -

collaborative organization, makes some incisivg points.about,requirements
I . . R

. o .
for effective collaboration. Collaboration, he notes, seemns to work most

N 3 ¢ -

'eas}ly when the tasks are rather stra1ghtforward but th so easily when

they are h1ghly complex. Moreover, for success, the part1c1pants must
’ <
bel1eve that they and the1r organ1zat1ons can ach1eve the1r most _important

. *
1

goalsg . T Cel s
- 1 . . Lt o ¢

Crandall also focuses on some of thenimportant intraorganizationaf

characteristics in collaborat1on which include a need for. B

)
% S -

1. A reservoir of personal energy avallablezto promote and susta1n
- progress dur1ng setbacks and conflicts. -

» .~
~ . A ~ il

L Y

20 A level of organ1zat1onal stability which encoursges a .
"freedom to risk." - L . .

«’3.,'Comm1tment~of 1ndrv1duals to the task at hand and .

understandlng of 1ts relation to the’ organ1zat1onal m1ss1on.

‘

. &, A w1de reperto1te of systematic prqblem solv1ng skllls. ‘

5. Advocates in the organ1zat10n 'support1ng \o»lla.borat:.on.a L

¥ % N - .

Fxnally, Mo;kowsk1 and Gross prov1de a thorough assessment of problems

1n 1nterorgan1zat10nal relat1ons that may 1nterfere,w1th effect1ve

* B ot
¥ Y LN .

They note that organ1zatronal,role def1n1t1on

o
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Aru Rt rodded b

W
‘,‘u

leadership and staff with strong negotiating skills, .

'inolicationa for Future Collaootative Efforts j.

.- and staff competency‘are of major importance. More specifically; an

6tganization initiating‘collaboration must clearly etate its intent,
arriYeJatgg{sgtcific divisiaon of laoot among agencies,'agioq for clear
lreward; and benefits. from the commitment, and establish.realistic and
: . >
mutually‘nseful parameter$ for its activities. ”Mdﬁkowski and Gross

also callwfor realistic p1ann1ng of collaborative efforts, including

-

<Carefu1 staging ‘or sequencing of tasks’ and anticipation of barriers.

N

The‘authors caution against making unrealistic promises and state,

. . . it does rot take long for.participants to realize that they have

become involved in a collaborative activity.that will draw upon’ théir

»
°

limited resources but hd¢ little’possibility of achieving its stated

.0

objectives." To be successful, moreover, collaboration‘callg for X
hignly competent leadershio, particinants that are not already experiencing
role overload, and ability to giQe the efiort priofity status within

tne cpntext of the organization. Mojko%ski and.Grossalso oay”particular -

v

L] ! .

attention to the kinds of organizations that are effective in cbllaboratives.
s‘. ~

These 1nc1ude groups w1th organizational flexibility that are focused ..

on external issues ‘rather, than 1nterna1 problems and have competent”

T

~
.
N
~ . . °
4 -

1

. . . . A
Institutions must pay close attention to’ the proposed level of

\ »
collab ative 1nvolvement to be under%aken. Activities will potentially

.4
T e

occur at three levelsi the first is brokering and technicql agfistance'

<.

v the second 1s pclicy‘development and advocacy, the third- is coordination

.
APRY]

"and management. (Ungerer in Raﬁh 1978) Each level requires an

.
N . * v

mcreasmg degree of organizational and 1ndiv1dua1 co:mnitment from
8

A.p.c‘- .

yartzcipants. The otganizations anticipating collaborative enterprises .




, -~ ' Ce 3 : ¥ ‘ ) . .. L
should be urged to critically assess their anticipated lével of involvement
" ard congider the potential benefits and liabilities involved in carrying -

.out the dollaborative venture. A number of authors, caution institutions

- .

not to assume that most tasks lend- themselves to collaboration. They. note

.

Y -
that some projects in' fact do not warrant the psychic and economic costs ]

B of its use. Moreover, coliaboratipn may work effectively in certain 7

— ]
an * Al

setfings for planning,‘bqt be undesir'able foﬁ implementation. , (Crandall,

. ,i977} Jdébbsen: 1977) 3 T ‘ l“ , ’
. . e -, ’ .
A The literdture also clearly indicates that-successful collaboration

’ -

:;’%‘ h < act’givities must have priority status in the organization and not be undet-
h ) L .
taken in a casual, ad hoc manner. Time should,be allowed for planning
3 » and- development, and recognition should be given to the need for colla-
[ . T . s .
o boration to develop in graduated stages. Furthermore, acquiring skill
" : - ' ) [ ’ '
R in negotiation and cooperative decisiok~making is vital. Doing so may .
ST . ‘ b d - ' ) T .
: - necessitate technical assistance during the formative and maintenance ’

stages of the group effort..

If collaboratives are to be effective means of resource sharing and .

g

‘program development, they must provide clear-cut benefits to participating

. -

. ' institutions. This in¢ludes striking a balance between interdependency’ -
\énd‘interagency sharing, and maintaining autonomy appropriate to the needs R

of* each institution. Attempting to undertake any tasks that will subgténtially

. .

. redﬁcg,the i\depende guor,visibi}it§ of any single 6;gahizatfon will increase f

. ¥
s

" the potential fdf!interqal resistance by participants. ) IR

PR . e s . . L it D
LT Careful, selection of organizations to participate in céllaboration is.

& M - .

P ‘also ‘a vital consideration. Organizations selected should have a level of

.-internal stability and ofgaqizationél flexibility, sfllled'leadefship, T
. o r - i ' s i

. " N b =y o N e l‘. [ ) [ [ p . . "
_ adequate staff ti#me for participation-and a recognition of the collaborative .

éffor;ﬂas an activity d{gectlyrref5£qd to their organizational mission. .




'BIBLIOGRAPHY

‘#"“‘ ’ ] ‘, .p- - ’ ’ ) ' - "‘
S i" : Brown, Ollver et al J%;Federal Instltute, A University R&D Center : \
E N ‘and a Sc¢hool, D1str1ct Join.Forces: The Process and:Problem." ot
ST Sympos;um at’ AERA, 1977. ) i ’

RN e
i
RS [ N .

) Congreve, W111ard~J.. "Coflabdratlon for Urban Educatlop in Chicago:

+»  The Woodlawn Deyelopmental Project." Educatlon and Urban Society,
= .. . Febrdary, -1969. ) . « - ¢
T e ¢ ‘Crandall David P. "An Executive D1recfbr s Struggle to Actualize his

| Commltment to Collaboratlon. Applied Behavioral Science,

s Vol. ‘}3 November 3 1977 Coe e ’ 3

b - B - «
- 4 A A

'“ -

A L .
fa ) Flshman, Joshua A. "Problems of Research Collaboratlon and. Cooperatlon noo
P Journal,of Social Issues, Vol XXIV No. 2, 1968.

leens, Paul R. and Bert-C Bock. YA Model for Pr1vate-Public - -
Cooperation in Hrgher Educatlon." Libéral Education, May, l974

Hall, Gene and Shirley Hord. "The Con&erns-Based Perspective of the
, Collaboration Between an R&D ‘Senter and Two School D1str1cts."
. Symp031um at AERA, 1977. )
'Jaqobsen, Julia and Jane Beélcher. "Consortia: Two Mqaels-Gaides to
-Inter-College Cooperation." . Latin American Institute, 1973. .
Kelty, Edward. "Is Serv1ces Integration Dangerous to Your Meptal Health?" :
L Evaluatlon-and Chang_, Vol. 3, 1976. e , B

K1nzer, Suzanne M. and William Drummond. * "Parity and Educational Problem
« - Solving: A Progress Report.". University of Florida,.undated
S \
Lynn, Lawrence E. ’"Organlzlng Human Services in_Florida; A Study of the” '
Publlc Policy Process." Evaluatlon and Change, 1976 - .

. P - 4y -
AN N - s

Meals, Donald Organlzlng for Improv1ngﬁDe11very of Educational Services oo

in Massachusetts.". Vol‘,l A Process Approach *to the Development of' )
. oo geglonal Education Delivéry Systems in Massachusetts, Merrimack _ ~ni
e, -Edocat:.on Center, 1974, , . - : a

« G . ..
. oo s ¢

.
-

-

L : Mittenthal Stephen. "A System Approach to Human SErv1ces Integration."
e L ' Evaluatlon and.Chang_, 1976. '

- IS
d . -

MOJkOWSkl Charles anﬁ Neal Gross "Interorganlzatlonal Relatlons Problems
L " in the ‘Design’ and - ‘Implementation of the Research and Development
Cw . ‘ Exchange." Information .Dissemination and Exchanges for Educational
N Innovation: Conceptualvhnd Implementatlon Issues of a Reglonally
Ry Ba§ed Natlonwxde System December, 1977 - -“ﬁ" ’

t,(v" . \ ’ ) ©s .’ .
A e . Morr1l Wllllam. "SerV1ces Int gratlon and the. Department of Health,
e o /JGSaluatlon and Change," 1976. , Y

';t Educatlon and Welfare."

15

.
Y
»




) /
4 <
- L]
» !
. 8 .
'
*
s, = -~
>
-
° \ -
. . )
" -
< . ’
.
. -
. -
. LI, ®
. - -
N B
'
- -
- X .
~ '
° h
M b
- s, / [
* ¥
- .
hd
- ] .Q . ’ ‘
N 4 « [N
. ~ & ‘ - .
. \ - L T
‘ -
- Y ¢ .
: ' s
L4
hd v
B - N
. A . "
* ¢ .
- . -
. ° e; 1
. . - hd a4
. »
\
F.o. ~ . ’
N N
ki . -
" -
’ '
b 3
. -
- Al A
L - Sl .
- °
. E
- .o . 34 .
.
-
- 1
- g -
. R
. ’
< L - " e ,
x
. - * N * v
- ey
s

-, : e e ' . . . ’ '
AT . \‘;4‘«‘ R 2 ' , . .
3 o : ‘ . - w; . / . . v ¢

%; Parruccl, Dennis J. '"Planned Cﬂangc\ﬂn the Mon Valley: Implementing

- Services Intgg;atlon at the Programmatyg Level." Evaluatlon aqd

.Change, Vol 4, 1977.

e nd v

Rath, Susan and Rex Hagans . Collaboratlon Amon, g Schools and Bu81ness and
N Industry: An Analysis of the Problems and Some Suggestions for

Improving the Process. Paper, Northwest Regional Educational a

- \\\‘Eéboratory, 1978. : ; ‘
N ' ' 1

1§ N —t—_—
Rubensteln, Julian and Sol.Levin. "A Model for Interagency ‘Cooperatiorn in

the Provision-of Mental Health Services to Youths.' Hospital and
© Community Psychxatry, June, 1976. - . . .

]

.
»

Salaso s Susan. "Twa Views on Services Integratlon. Bertram S. Brown and
‘1, Reubin Askews." Evaluation and Change, 1976. .

Twarek, Rlch “Interlnstltutlonal Cooperation: & Working Model for
Preparthg New Health Care Practitioners.'" Journal of Medical
‘Education, Februaryj; 1977, .

AN
\*

'

-~

.

-‘f



Congreve, W111ard J "Collaboratmn for. Urban Educat1on in Chicago: -
- The Woodlawn Developmental Project. "' Education and Urban Soc1ety, T
' February, '1969. : . . . v
‘ L . SRR o

.. 7 This'article describes specific steps involved in establishing a :
i - . N - . I
c e R ! L4 -

working collaborative among & unj:\rersity, a. school district and a . ' '

- A N .

coimnunit;} organization. The colla‘boratlve was form(ad‘ to -improve urban
L R . ¥
educat1on. Its development 111ustrate,s some of the cnt@cal tasks - .'

e

kvolved in bu11d1_ng group comm1tment and solidariw, " t

' * ’
1)

The group 8. 1n1t1a1. success in acqu1r1ng fund’:.ng was, accord1ng to

N

. ‘-'- e - - .
* the author, a tan’éible and clearcut reward that prov1ded 1mpgtus for ot - .
i v D N . .
further action. Other 1mportant steps 1nc1uded~ &aabhﬁung mutually e

acceptable grounci ruIES; rgpec1£1c311y def1n1ng the purpose of the groupe .

;' g °
R TR

and accommodatmg d1ffe1;ences in goals, conductmg a; group assessment of

¢ L}

4
educa'tlonalwneede_ and p'roblems; -and mut'ually develbping a plan to address .
. . PP . 'r‘-—"‘h .

’
N o,

. - v ] ¢ . .
the problem areas 1dent1.fi’ed Congreve stresses the importance of havrng ¢ . ‘

q& '!s}ngroup dea1 w1th rea1 1ssues, not: theoret1ca1 conoerns. He als'o ' v
documents the slgn1f1cance ofi\begmmng w1th a v1s1b1e accomphshment . "
L . o o ' o ' i
developmg actJ,v1t1es for meanlngful partm};&atlon, and. concludmg with ° -

R . u § R, .
a p1an that could make ‘a substant1a1 d1fferen g in the educat1ona1 2 . .

‘. - H \ . . - o 2 . .t ,,. - ‘ 'y A i
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Cﬁandall Dav1d P. 'An Executive-Director's: Struggle to Actual:gze~ e . -
.;- . *‘Ah1s Connutment to Collabb‘tat:ton." Apphed Behavioral Sc1ence, e o .
SN ~Vol v13 November 1977. e P N o
x‘ A . S T . e o .~ . N
L N . . . v . . .. L 3 " ‘ - o - . .-
e . ’ q . . ‘0 . ¥
. - . . P i Y . . _""]?};" . N zw . a
S In,th1s persona1 assessment of the cha11enges of being mvolved dina .- ”‘:
P - . . & *‘w { . . e
1 " e . A .o ,\
collaboratlve organrzai:lgn, Crandall makes some 1nc181ve po1nts about 7
o . ® : " ¢
1 S |
m__—__,xequlgem%ts for effectwe qollabor.atmnva He comnents ,that" colléboratioh A
N . . - ) ‘ Do, . ~ v } ﬁw .
; ’ Work most eas11 when J;he tasks are rather stra1ghtforward but - ) P
- - . R it oww v-J: ....» A o st ——— e ’ m:,ﬂ;
LT e P 4 . ) P ) PR -
. not so eas'l}y when they are hlghly complex. 7 : . . N
e P , : .
i Cranda11 also outlmes some of the mportant mterorgamzatlonal c R
a N s~ R PR
. oL, -
character1st1cs in coilaboratlon.' These mclude a need for. o (1) a , - . ‘f
. reservoir of personal ehergy to susta1n progress durmg setbacks and ' . '
*‘ confhcts, (2) a 1éve1 of 9rgan12at1ona1 st b111ty wh1ch encourages a
Y , <, 1 e P S ! ..-
: ﬁfreedom o rlsk " (3} connntment of. 1nd1v1 uals to the’ task at han’d and | . 3
* . N - . . K g . ‘ N . )
understandmg ‘bf 1ts re‘l.atlon to the organlzatfonal m18810n, (4) a w1de ] ) 3
e T4 . ,,,- e S . e N
. - 2N
reperto1re of systemat:.c problem solv1ng~ sk111s and (5) advocates in the .
5 T e Y et e ° s T e o e
,organ1zatlon supportmg collaboratlon. o - ; e . o N i
Not a11 tasks 2 Cranda11 concludes, 1end thfnse_lves to collaboration. .t
. Some prdjects do no’t‘warrant the«psychlc and econonuc costs of its .use. Ty ;
’\\4 . - . e g‘ . 3 ‘ i »\~
- Collaborat:Lon, moreover,_may work effectmefly durmg rtam stages of . o
/ development for example it -may work w,e_ll for .p1ann1ng, but be less - . .
%o - F T \‘:‘ LI e e . e \' e
S f:_desz.nable fox mplementatlon.v- T N A_.,‘ - . .-
M . s ° ¥ - SN
- ) - ! =5 *®
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Mojkowski, Charles and Neal Gross. "Interorganizational Relations:
Problems in the Design .and Implementation of the Research and
Development Exchan, é."A‘Iﬁformatiqn Dissemination and Exchange

.~ for ‘Educational Innovations: Conceptual and Implementation
Issues of-a Regionally Based Nationwide System, December, 1977.
- . .

N

v - . o
~
- »

+ .;  This paper provides a therough analysis of interorganizational -

.

‘problems that can interfere with establighing effective collaborative
- efforts. The authors assess organizational capabilities, identify

pgﬁgntial problem areas and suggest alternatives for overcoming barriers

.
LY

\to°c011§borative-act?vity. In doing so they urge ;aking‘? hard headed

and realistic assessment of the new role demands called for in
» collaborative effortd before engaging in them.
m/' ' . N . q?
' Ir détermining the capacity -of an organization for collaboration
. ‘

these issues'.are sjgnificant: flexibility-of the organization; dispositioh .
toward inqovation;’tﬁé organization's stability or instability; leadership

capac{ty and staff, competence and ability to focus on external activities

e -t > . °

rather than internal problems and conflicts: Organizétional effectiveness

in a gollaborative setting . '

.

relate directly té,these qualities,
. P | . s ) . ~
The authoge also point out that establishing viable interorganizational

' relations and minimizing threat to established agencies calls for a clear

divisionigf'labor among agencies; agreed upon ground rules; -a moqut

- - e - - ,‘ ) . .
initial ‘project that will validate roles of the collaborative organization;
. . . ) ‘
and clearcut rewards and benefits from participation,

s

<

Finally, successful collaboxative ventures are often blocked by a

failure to iérry out ébﬁprehengive planning at the onset. This includes
v 4 - - ) . - ~

that ma be‘encodntgpegqdgring‘each stage

considering the“quentiai barriers

D, TV T \ vt

Mo e A - R

s
e e

of development -and prepiring alternative strategies for dealing with them.

.
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‘Rath, Susan and’Rex Hagans. Collaborat1on Among Schools and Busrness <

and Industry: An Ana%*g;s of the Problems and Some Suggestions , .
e u-for Improving -the.Pr cess.j.Northwest Reg1ona1 Educat1ona1 -
Laboratory, 1978 . . . ) .

foo - . .
[} 2 . v - * N
vy e - . . . & - . . o~
. . - . . . . - /

. N -
~ . . L
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Col}aborat1on betw education and usiness is currently viewed |
Cy . N s o .. . bl ’ ’ -

. -
as.almost.a necess1ty But few, contend these authors, know what'’
. o o

.

R 1‘ N ‘ . .
'collaboratiVe efforts require'or how one*goes about accomplishing them. L

. ‘. . .-

;f:'“In an eEfort to ‘further understand the process‘th1s paper presents q v »

Y ¢
e .

.-some“current defrn1t1ons and assumpt1ons about collaborhtlon, assesses .
: -%om;?;f th?.baffie;; to zts accomplishments and examines the relationship ‘ 2
¢ CT . . » . e ' » . ' . ~ s
‘hetﬁeen-collective bargddning énd collaboration. ‘ .

IR A . y PSR X TN - . v -

?"_" -f-gollaboratfon, nzte the authors, is distiﬁct from cooperation.
L ‘ Coo;erationfinvolves groups or indiv{duafsiacting-;n solely an advisory . !

= -

‘ ? Y

capaczty, wh11e coIlaborat1on calls for them to share mutually in the - -

»
PR,
&t

concern. ‘Collaborat1on 1s, moreover, d1ff1cu1t to foster.“‘Probiems““-—*“

(such as poor commun&eat1on, 1nsuff1c1ent author1ty; lack of strong ‘

e o e 1

- - T

:

1eadersh1p, 1nab111ty°to focus ‘on a spec1f1c proJect and unw1111ngness . . '"I

»
] - .
. - -

to share 1n,the dec1s1on mak1ng are obstaoles that frustrate many k4 ;

~ .
v i3 ’
L. - . ® -

attempts “to collaborate. Successful collaborat1ve efforts, on the other

- - . e S
(3

hand -1nvolve the 1nvestment of .participants, shared dec1s1on mak1ng,

C S : . ) cor S
Eommon understanding of roles and responsib11it1es, effectrve 1eadersh1p ) )
£ ‘ A N - - R . .

\*and“careful plann1ng~and~organ1zat1on~—~«°~'v S s . S et

' . - ‘

.

.o
K -

.

1<: L‘The second ha1f of this paper ‘examines the collect1ve barga1n1ng , .
. .‘. : ”‘ , . .r‘

process and ‘how 1t may serve as a bas1s for develop1ng more effective

. . . ' / . : 'r’.

. -
. Y < - s

i 1nd1v1dua1s develop an understand1ng of negot1at1on andfacqulre the ' T .
prerequ1s1te.sk111s to use 1t 1n collaboratlve sett1ngs§




) Yin, Robert: Chagg}gg Urbiﬂinureaucrac1es. How New Practlces Become

g?;’, - _ Routin ed Executlve Summaiz Rand’ Corporatlon Washington, D. C.

S _ March, 1978 - ) \ . . .

P - . &

}:T;' - - In'order for practice ia anf organization to,be.changed and N
o - ’ ostengibly imprpved, organizations must thoroughly incorporate new '
3L:fi‘ .t‘activitieai Yin's study provideg insigats into\the process used by

} ~

e . - urban bureaucracies to }nteggate new practices into their operating
" . . - ES . ’
- e . P e . .
LT procedures. o - T
. . . oW ‘.
i ‘. - v

sﬁmilaf to conclusions in educational studies, Yin found that .

. jfiternal conditions rather than”external incentives (i.e,, federal

! N

. initiatives) have a major impact on incorporation of new practices.

';\ . *  Specific. intérnal conditions that proved critical included having

'
A

]

N

o .

individuals use.the innovation as frequently as possible and as a regulat
P : ! '

moreoveg* had.a bettep’ chance of sutv1V1ng 1f it completely dlsplaced

"thé old procedure. 'In 1?d1t10n to constant use of the new practice, it ,
«a} B . . -

‘must -also continue té gain lncreased'support from agéncy practitioners.

:’. . * ? .

> »Y1n determlned thls was most 11ke1y to happen if the 1nnovatlon operated
.:'n:" : ,
. & .
Sl . effectlvexy in the eyes of the practitioner. . These benefits, the author

%I}V - ~ notes, might well be different than those'evaluated by external evaluatlon.

 sp2c;f1c support ‘of top agency admlnrhtrators. Without the1r advocacy
i“new gractlces si}dom were toutlnlzed and cont1nued to be viewed .

spec1a1 projects. o e . o

N . ‘J" Jqﬁf
-

agency practice ratﬁer than as a separate project. The pew pract1ce, f?.

. . e . i - .
'Along w1th practltloner support, successful innoVations}qulred the ) Y
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and Eltzabeth Lorentz, Armonk New York

Tlus paper derrves from the authors experlences with nermrlang fonnation )
actm‘ties which | have been conducted by Seymour Sarason of Yale University for
3 s the last four years. A more compIete view of their understanding of neqmrking

_ may be found in Human Services'and Resource Networks, by S. Sardson, G’
Carroll, K.,Maton, S. »Cbhen, and E Lorentz, San Franct’Sco.,Jossey~Bass, 1 977.

. Much of what gets done in life is accomphshed through loose, mt‘omul arrange-
© ments that exploutfsets of connections, among people. In effect ideas and actions
circulatewitlun and among networks of people. They are enerﬁzedg supported, -,
evaluated and modiﬁed An making their way from meept_iomto implementation.
Sometimes people networks are very ¢ close-knit deﬁne@ y class, profession or

> status=e.g., colIege alummor Wall Streetlawyers. At other times
networks are:wide 0 pen:’based”iip’oh mdividuals and groups from varying back.. .
groutids who"develoii relatjonships out of 4 commeon experience—e.g., the Clvil
Rights or anti~Vietnam War“movernents Networks are used.to get:someone ajob,
to start a b isiness, to fif

v

r

olve people }pst happen-through accident of birth,
educational setting, orthrouglr]ob tracks. They-are rarely planned'and engi-,

. neered. On the other hand, netivorks involving . ‘things”—frem iransportatxon to
telecommunicatrons—-are, made from sctatch. They are planned and ehgineered.
These engineered ne*tworks are.closed systems. Every' node and link has a func-
" ‘tion designed to' meet an overall objectnvee Openinga maclune»to the unéxpicted,
the unknown or the unassunrlat;l,e can cause the. system to' gnnd toa halt—e.g.,
sarid in anautomobnle carburetor,‘or a blownt‘use in‘a spacecraft. L

= Even tlrose people fietworks which seek to' be closed. to outsiders can Trever
behermetically sealed. When such netwotks approach the state of being closed
systems, they tend to lose.energy and momentum. Shut off from the influx of
new people and new ideis, they afe likely to wither on the vine and diev The .
mmtsucoessfuf and Iong-IiVed people networks (like the most successful Giviliza-
tions) are ‘the ones“that remain-open to newcomers, These kinds of networks

+

provide multiple pathways along whrchrndxviduals can establish lmks with one
-] ) & 3 FETEN

K “
.

The phnmng and designmg ot‘ people networks is still inits mfancy. While
socrologists and socral anthropologsts haVe recognized the.importance of social --

" sich networks Qave been. relatrvely few. Yet it seems to us that the deliberate

netwosks'and have analyzed their, modes ot'woperatron, the attempts to engineer

<teation of | people networks_represents ] major “opportunity for advancrng a
wlde?arietv of national objeetiyes. s
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Theory snd Structure ot Networldng '
tary associ- *© are functlontlly directed, tontinuously

K “People" networks are v

ations, in which individuals from a variety
. of jobs,class, and penonnl perspectives .

- participate out of a sense of enlightened
self-interest. Network members define
other mentbers as resources wiom they
can exploit in tackling a problem. The
" larger the number of members, the greater
variety of ways in which the talents of

these members can be classified, the higher -

the number of interconnecting links, and
the more systematic the direction of the,
flows that connect the! e moré

' powerful is the potential of the network.

Networks are-not groups of people
with identicalinterests. They conslst,
instead, of - peog_'le who can a prob-
- lemin comrnon-from diﬁ'ercntwantagé-

points, who can exchiange different id&ms
of view, and who can find stre a\\
certain amount of challenge and o osi
' tion. A network is a'group, then,
tinds ways of pulling,thgether, deriving
strenigth from overcoming forces that tend
. to pull the group apart,

Because the network should consm of

people searching to attain a com-

mon objective, it must be continuously *
open to the entry of new members, as well
as initially open to diverse persons. If a

- group’s membership is fully defined and

- closed off in advance, it is not likely to be
receptive to the‘introduction of new re.-,
sources and energies, especially those that
appear to threaten and challenge | th! stam
quo.

What so often leads groups to develop

an “insider-outsider” dichotomy, and

therefore to become parochial, is an over- _

riding concern with hierarchy. No group
Js ever completely devoid of hierarchy.
"The question for networks is whether the
hierarchy js rigid or flexible. For people

" networks to work, the structire must en-
courage flexible hierarchy. On any given

issue to-which the network addresses itself,

it should be possible to change the hierar--
chical stricture to take advintage of indi-
", vigual resources and talents. Flexible hier-
archy als(g facilitate's shifts in topics and
issues. . ,
Networks are functional systems, deal-

. - ing with matt€fs of actual or potential

need. By being able to adopt new missions
and ob)ectwee more easily than organiza
hons whnch tend to become ends unto’
themscl?es, networks avoid becorning

edolz

-

Vo
e 'w;‘ o .
iy

t‘
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“reﬂct" systems. Because thes networks

adopting new: taxks, they may-seem to be -

t
.

the sequence of actions that emerge asa "

résult of the network’s bringing individuals .
and agencies into contact with each other,

~unstable s individual interests change and  either directly, or through third, fourth,

the roles ofindividuals ‘shift within the
hierarchy. Such sllort term instabilities
are overcome, however, by the common
interests of the members in focusing on
the flow and interchange of ideas and

sctivities, and on the emphasis on the qlal-

ities of the individual as resource..Under
these conditions, network members can
tolerate delayed gratification. They are
able to grin and béar a particular problem,
of relatively little interest to them, for
they know that their interests and worth
will eventually be tapped by the network’s
g its action focus. Thus, any short:
tmn instability is really an element that

makes for long-terrp, dynamic equilibrium,

Who are members of networks? People

with sometliing in common who hdve stable

bases in their professions, jobs, or commu.
, nity’s organizational life, bist are not satis-
- fied that their home bases offer them the

variety of resources they need to exchange
information, to:learn new things, to give *

" and receive help, and to fulfill their desires

_-for personal deveélopment and for self-ex-
pression. Networks provide a framework
of higher-order motivation.for perceiving
self and others as human resources to be
tapped and exchnnged.

In many ways, a network pemxits us
t6 escape the constraints of our day-to- -
day life systems by tackling higher level
“issues. But this does not mean that the
network’s operational environiment is any
less real. On the contrary, networks have
to deal with real-world problems that are
of direct value to the individual, Networks
are not a literary salon, a sengttivrty-traxno
ing session, or a think-tank. Th®
.idea exchange in action settings. B}cause

 “the settings are detached from the individ-

val’s day-to-day operational baseka wide
variety of problems-can be%ddr
eﬁ'ectively

’Ihq Structure of 3 a Network

People networks operate in settings
structured to facilitate interaction: ’I‘hxs
structure has several elernents: ~ .

1) Mechanisms for identifying and cata-

description of what has sercndipltously

. occurred. It becomies the basis of a plan

for generatirig working contacts that will

help the network achjeve particulsr goals

and purposes.
3) Resource exchange banks which bal-
ince out the demands upon iridividual
members who ate called upon to tap the
resources of institutions or agencies for .

" network tasks, The resources exchnnge in-

»and even, more removed parties, At acer- L .
tain point, this mapping ceases to be mere d

sures multiplé-way rather than oneway  ~ - -

ows. The exchange is a ledgerbook. Its
mbers’ accounts are balanced by ex-

ploiting resources to the fullest through

the combination of diréct and indirect

calls upon individual talents

4) Membership recruitment policies
that insure that the boundaries of the net:

work will remain open, by deliberately
planning for infusion of new people. The

most rational way of expanding network
boundaries is to bring selected indirect
contacts (i.e., third-, fourth-, or more.
order contacts) directly into the network.
For this the mapping of working contacts’

is crucial. Both the construction and, espe-
. cially, the expansion of networks require’

planning, Individuals may serendipttou‘sly
become involved, but the 1 network’s gen-
eral direction has an brtmtionallty to it
that gives it coherence. =

5) Building in structural flexibility by *

organizing rietwork sub~groups as opera-
tional groups. Here the analogy is taken
from the medical and psychiatric fields,

‘where tedms are established consisting of .

iduals with differentskills to work "
with a patient:-As the patient’s circum-
stances and needs change, different mem-

bers of the operattonal team take on-greater . -~
d more  (and lesser) roles of importance. “
“However, unlike the-medical settings -

in which patient remains a patient, in the -
* education context, the clientcan and

should be able to play an active role inre- - -

fqcusing the work of the o?erational group.
The client does not remain simply a re-
ceiver of services, but is also a giver. The

loging'the members (existing and potentidl) client, then; becomes part of the opera-

in terms of what they have to offer as re-
sources (thls is both in terms of individuals
and agencies).

2) Techniques forr mapptng or charting

.42

tional group. In a localized setting, the,
operational group drawn from a network

to work with a teacher in setting up anew
prograrh might consist of a peer, a profes-




L

-

7, « sional from industry, a student, a parent,
needs change, new operational groups are

v« * Indeed, the teacher may shift role from
. receiver to giver, as an operational group
is developed arotind the problem of re-
cruitirig adolescents for the job market.
6) Settings for the, network and its sub-
. groups (the operational groups) that are
* never fixed. The setting chosen is thewone
* which is most apprppriate for the problem
at hand. Thus, the setting for a problem in
graduate science education might be an in-
dustrial laboratory; for'teaching children
art, a working artist’s studib; for training

4“

YRS

teachers, 2 comtunity health center, ora
hospital children’s psychiatric ward, Neu>
‘tral ground is the key phrase fiere — the. !
~ y'network belongs'to’everyone ,gnd'thus to
%, noome,, - ... T T |
- " ¥« 7 7T) Organizing thie network requires the,
' - .services of a cootdinator — someane’
" trained in organizational matching and *
~ ", . administrafive skills, who can see things
. from the standpoint, of the gerteralist,
... .identifying situations which rieed the help
%", -of professionals and tecruitifig these pro-
. féssionals for the task. Basically the role
"o GOf the c'o"orglin’ator is vtaﬂ:rihg and keep

a commumnity social worker. As the teacher’s

college-undergraduates to be kindergarteri

#

Social neswork from perspective of subject (S}, Leveton, L., Schouela, D., Steinberg, LM.5 and
Wa?ner. S. Pilot study on environmental transition: Entry and exposure to a college environment
.. 1975.76. (Unpublished status report,Clark University, 1976.) - ’

.

together people of different talents, to
help them'grow and develop, to be sensi-
" tive fo new problem areas that need fo be _

formed around newly formulated problems.  addressed by the network, and to be the

scorekeeper. Coordinators, then, need to

be group leaders, trainers, bridge-builders, -

(within the network and betwéen the
nétwork and outside institutions), and
.managers, Thére is room in a network for
a variety of coordinators — full-time and
part-time, professional and community- -
vblunteer. To carry out functions as a
generalist the coordinator must be able to
understand the work of several of the spe-
cialists (on the model of the physician-in-
ternist). Such backgrounds as social psy-

. chology, group work, systems analysis;
operationg research, and policy administra-

tion seem especially useful. . - . psychological, h :il‘th, physical — and
Typoalogically, there would seem'to be  therefore all community agencies that are
. thsee types of networks:.~ *. concerned with these issues), fequiring
a) Those with meérhbers.of like interests educational impact statements from each —
(e.8., 2 Great Books Club): . L projeét cauld force its initiators to think

who compfément one angthet, bat in
a dominant-subordinate;-or8he.way
telationship (e.g., 2 Medfcal School
- Training Systém)lf &«
* €) Those whose niembers work on 3 full
¥ exXchange basis — each fulfilling self+
interests while helping others. These

v

-

o

C e integrative net\'varks;and these are
the people networks of which we-

] speski ... 2 .

Networking as a ‘Characteristic of °
Programs Supported by the Federal
Ggvernment"
_ We would like to reccommend that -
wherever possible, projects and prograins
supported by the Federal'government be -
required to develop the networking pro-
cess as part of their operation. Other than
*  funds to support full or part-time coordi-
nators, and communicatjons through tefe. .
phones antl meetings, networks require no
spécial expenditures. On the contrary, it
has been our experience with net¥orking
that the volunteerism inherent jn them -
permits far more to be accomplished, than
can be accomplished by the'added;-paid
personnel required to carry out most féd-
erally supported educational programs. In
other words, we see networking as a way -
of reducing per capita costs — as 2 means
of achieving greater cost effectiveness.

« In applying networking to individual
prdjects, there are a number of precond-
* tions thatlave to be imposed: ", -
*1) The setting for.each project must
: *be on “neutral” ground. If the network
is concerned with developing a magnet
school, neither the school administration,
nor a college which may be responsible
for developing programs, hor industry
which is helping with equipment, train- *
" ing knowhow and internships ought/to_
serve as the nerve conter of the network.
A-separate office, with an ability to keep
doors open to all, is the appropriate base
for housing the coordinator and for_
administéring the network,
" 2) In.order to articulate fully the reality
that the environments within which educa-
tional networks qperate are fotal environ-
ments (i.c., they\nvolve all aspects of in-
dividual develop;;nt — cognitive, social,

< b) Those with members of-differing status  Yhrough the consequences and to appteci-

.. ate its ramifications as a system. Within a
network context, the preparing of an im-
pact statement could lead to formative
planning — for not only would people, be
forced to think through the impact of an
attion systemically, they would also col-

-+ laborate in shaping the project to respond ™ _

L \ . i
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' "trons.

N\ There are many‘ iogratns now organized
" to factlita

=~

+'to the breadth of need and interest repre-

gented in-the group. We see such statements

s predictive devices, | but“more important,
‘we o8 them as' statements of the process

© by °which mutually mpported develop-

menteen occur.

3) Networlu are voluntary organiza- -
tions, Networks can’t be given fromon
high,they have to be developed. The strug-

. gle foridentifying and using resourcesis  °
participation at its best, the emergence of
the voluntary system balancing off the |
greed of the individual and the tyranny
of the organizatton.{ “‘é‘ . .

4)A locally rooted project is. best -
equipped to develop multi-party networks,
networks which combine diads (profes-
sionalflay persons, helpers/“helpees,” el:

- derly/youngsters) in such 2 way that they

_ become integrative and synergistic. Multi-
party networks, matching strengths in ré.

".. lationship toneeds, are networks in which

producer-consumer relations are not fixed.
Instéad, as the network begins to.bring
out diversity of needs, the client/consumer
may well shift roles in becommg the sup-
plier. Thus, the teacher becomies aware of
needs that can be supplied out of the com-
~miunity'as a whole through the resource®
exchange bank - the sociat-worker; the’
nurse, the local Little League coach. More- -*
over, using the operating group concept,
the school counsellor géts to rely upon - .
* the school nurse, a teacher, a student, or
a foreman in-nearby industry.

. 5=<Part of the strengt'h of network o oy

rs liesin the organizational base -
with which they are connected. Often
-individuals are invited_to join the netwoik
because o \their-roles within agencies, .
{institutions, committees, and clubs, It i is
important that the connection between
the individual and hrs]her orgnmzational
base be cleariy{ufopenly gxpressed so -

isrce exchangé-can be bxoa¢ ¢

’ened through contact with the orgamza

SEE AN !

" S

the cof ing. togethet of ‘people .
differem Organizatiqps ]

s

-

connected wi

m generalize, it is that networks operate
on the assumption the world i is'not divided
'ino.two: the givers and the takers. Instead,
all both give and take, This means that
there are no rigid special classés, At one
level, all persons have jin common both
their strengths and their weaknesses, At
another level, all persons ate unique and
netwotking helps to I_)rtng out this unique-

»

7 Fimlly networking demands and'in-
. deed produces an open system, This has
significant prognmmptic implications. A
project with finite objectives that must be
rigidly met, is a project which is by defini-
tion self limtﬁng, a.project-which cannot °
take Edvanuge of the resources eXchange;
whose pathways cannot be precisely fage-
cast ih advance. Thus, in addition to pro-
ject education impact statements, which
would make their forecasts upon present
needs assessments, federal educational
policy should epicourage | its projects to
strike out in the direction of the unex-
pected |

This recommendation has tmplications
for evaluation. We currently evaluate the
- success of federally supported projects by
the way.in which they have succeeded in,
- achieving initially stated objectives, thus
leaving little room ' for individual and social
growthin process, But an evaluatton that
" does not test success by analyzing unex-,
" pected directions and pathways is not a,
complete evaluation.

Here, then, the referenee is to directional
change wrth.m a project. Just as we would
require that tportlon of all project sup-
port be set aside for building networking,
.30 'we would require that each project
build in the consequences of networking.
Cail this the Ten Per Cent Development
Factor. This is a factor that would be'unal.
- located at the outsef of,a project, One.third
o halfway through the'life_ of he project
. the developmenrfactor wouldjrave to be~
- implemented as a new w direction=— hope~
fully as a higher leve} of activity that will
propei the remainder of' the project alongs

r Networking can be used to descnbe

for the puirposes of information'exchange~ ~ ke’ obvigus= -exploitation of: congpétsi40 ‘s, .*..-

.and training. . , . Most of these programs -
need to find Ways of translating individual

exchanges into agency exchanges. ... B S

CITRG)A mtlor objective of lookmg at nete

“‘works a§"process is to &ncourige individhal”

Py 'expression*'self- and rgutual help Ifwe :

characterize a system of physicaldlows;

to articulate an abstract model of an open
system; or to engineer a process of human
..Interaction.. It is this latter which we seek

to promote s practical policy for govem- T

meﬁt to implement.
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ST e THE USE OF ETHNOGRAPHIC TECHNIQUES ‘ )
T R A . IN EDUCATIONAL RESEARCH*, , . .
Ty e T . ~_ ) o . . *

W © Summary of Key Ideas:

s [ e . . . ’ " .

h_f'"“3§ This article provides clarification on the use of anthropological tech-
ggr\ nigues in educational and psychological reséarch.: This kind of research
N is. called qualitative, phenomenological or ethnographic. It is importaﬁ%
S "' to‘clarify its rationale and its data collection processes. ' ‘

The _Rationale- -

; . ‘ ihe}rationale underlying this methodoiogy is‘bésed“on two seﬁg’ﬁ?,hypot
S _theses about human behavior: (a) the naturalistic-ecological hypothesis,
5;?‘ - ‘and (b) the qpalitative-phenomenolggical hypothesis. These\two, accepted
L " together, provide a strong ra;ionale-f?inartigipant observation research.
(J&ji ’ ‘The Naturalistic-Ecological Perspective—" ~ E !
? _a L. Stﬁdy psydhological events in natural setting§
o - 2. Settings generate regularities tﬁag transcend differencgs among
N \ . . individuals - - B ' i
? ' - “ﬁbrceé generated both By -the phiéicai arrangements of the settings

. ~ ..and by.internéligeq'nbtions~in people's fiinds about what is expected ,
o ' and“allowed has significant influence oh behavior
. . -.‘(‘ R . & 2«’ . '\ .

< fe. -

h ,;14. \The'cqnggxt‘fpr\reééarcb éié;fé a_greaﬁ influence-on behavior of
.+ .participants.’ The.interview, ﬁhe‘quest;opnairg, the laboratory. .
. influence behavior o o R

. » * . \ -
R . - N . .

. ‘ L ; e N :

5. Under thg cdnditions of natutalistic observation, the behavior
L. éfudied_ig\sﬁbjept to the influence of the natural setting rather
.¢. . . than the specialized influences of research settings.

»

i '\\3' Qualitative-Phenomenological Hypothesis. - - SR

N
Iep

H ;o

.. Human behavior camnnot be undersfood\witﬁéutﬁunééfstéhding thé frame-. -
actions. ' Ce . 2

- R " P ‘, Ty j} R T TG

"’ 2. This approach abandons traditional deductive.processes such .as a. priori
hypothesis formation. - : R ' iy

- -~ . Yo . - we o “°
R * . - . . ': B R ) *
- 5 . .
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o Eﬁi;ggn, Stephen. ??he Use of ﬁthnograph;c féghﬁiqués in Educationnl
,( . Research;" Review of Edudational*Research. |Winter 1977, vol, 4%:;,
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“3. The customary deductlve act1v1t1es of framlng hypotheses and defining
categories a priori before undertaklng the study, ‘and ‘o¥ analyzing
prespeclfled frameworks, are seen as 1nappropr1ate. ¢

’

. An effort is made.to standar e the 1nt§rpretatlons that observers
(any observer) attributes to’'data perceived by their senses. |,
. .
5. A coding scheme and a.%ramework for interpreting observed ‘behavior
‘cans be developed and communlcated so that anyone who has learned the
. scheme, with tra1n1ng and pract1ce, will 1nterpret the behaviors in ('
Nmapproxlmatély the same way. .
»
6. Thé researcher must -develop a dynamic genslon between the subjectlve
“\,. role of participant and the role of {bserver so that .s/he is neither
\) one entirely. The fesearcher uses the terrsion between participant
data and observer analys1s to constantly refine his/her theory.
Formal theory should enter only after the researcher has’ become
- convinced of its relevance.

Bhod

e v ¥

-

- .
7. - The anthropologlcal tradition calls for the skill pf suspending
perceptions. The researcher studies prior research and-theory as

much as the tradltlonal-researcher, but s/he the purposely suspends
this knowlédge until his/her experlence W1th the research settlng
suggests ifs reEZvance o ‘ , . e
8. The participant observer‘systematlcally works to be aware of the.
meanings of events.” There are critical aspects of human behav1or
to understand: _The qualitative researcher learns some of these ’
.-perspectlves by hear1ng partlclpants express them in the flow of .
! events. The researcher must ask.the participants questlons and -
" become acqualnted-wlth actor-relevant cS?EES;ies that-are rarely
. expressed. These are«cal;ed perspectlves or, meanings, of which
partlclpants afe not consclous. .
. - . .

L

: . l ‘ Researcb*Process

‘ @
The underlylng prlnclpie guiding ethnographlc research is the assumptlon
that 1nd1v1duals have meaning structures that determine much of their
behav1or‘ The research seeks to discover what these meaning structures
‘are, how they develop and how they influence behav1or in as comprehen-
sive and objectlve a fashlon as possible. o 5 ,,,f

- PR

The ethﬁographxc<proceSchan be presented as.a series of issues:

. . - % o

o a). entry and establlshment of researcher'role . .
b» ‘data collection procedures : . . -

. 'c) objectivity ] . .
.d) ~ analysis ol\data . t o o,
Q i -
Entry and Establ;shhent of Rote oD ' .7

L % . N -
v

P . ; i
1, Assumptlon- What peqple gay and-do is consclously and unconsclously -
y shaped bx the soc1a1 31tuation. ) o ‘ -

e



The«ethnographer must be sensitive«to the way s/he enters a setting
"and must be careful in establishing a role that facilitates the ’ -
collection® of data. -

A . : By . PR g
;“; 3. The researcher must decide how involved s/he will become. S/He must )
et monitor how his/her entry is initiated officially and unofficially$

= L S/He¢vmust be concerned about the way his/her' activities influence the

e ' ! people in the way they react to and see him/her. ) e R
‘;“: . ¢ o out a i . '
. 4. The researcher tries not to be identified with any particular group t

- ~ 7 in the setting. , -

N -

I 5. S/He monitorslthe views participants have of him/her throughout the

. stydy. S/He would note carefully the difference between what people - 4 . f
- say and do with each other in his/her presence<3nd what they say and .
: ° . 'do when alone with ham/her. L - . : '

5, ) 6. ‘?articipants must come to trust and value the observer.enough to be
I ~ willing to~share intimate thoughts with him/her and answer his/her

x endless questions. . . L . " o
; . ) N . ¢ . » “ « 5 .' .y
& . 5 , . ) R _ @
L Data_ Collection o ¢ . S .

. . .o - . e . .
2 " A key to understanding ethnographic rese ch is a realiza;igp of what °__ e ﬁi
e . , constitutes data and what the customary methods of obtaa@;ng it are.’ “ L L
ool o _ Basic to anthropological inquiry is the discovery of meaning structures ;5;4&'

) L of participants in whatever forms they are expressed. ihis reseapch is
IR 3 multimodal. All of the following are relevant, data, v .

- 4., Patterns’of actionsland nonactionsQ .

- . , s °: . i - v:‘ - :

1. Form and content of verbal 1nteractlon between participants . ' T
: s LR N 3 : N,

2. Form and content of verbal interaction with the research r . - e
’ s LN ‘ N [ ¥ ‘
3. Nonverbal behavior- ' . N Sl e as -
R Ty, . . “‘Q. - ‘.‘ J:.,

. o

[ - £ e

- Traces, archival records, artifacts documents T . ) s

;A,; ) . LI T

»

The researcher hust constantly make dec1sions about where to be, what kind L
of data to collectnand to whom to talk - : S : . ® MR

N R , . . o R . ,
K . T » , Ly ok AR . - . .
o - . - A

a.“'Must learn the formal and informal”psychie schedules and geo— a i

‘ graphies of the participants ) 3 . ]

P o N R ﬁ *: ' a. ' . . .::’:"
'fb.‘.MUSt become aware of all the behavior settings in. the community S

L .

c. 'Must keep his/her ear tuned as
events are.likely to-ogcur

b where and when significant »




-Must make calculated decisions about what kindg of data to )collect
and whether or not syhe should engage in active field interviewing'
Must decide whom to talk to, based on his/her awareness of various - ‘
persons’ roles and the personal matrix through which persons filter
information :

The ethnograph:.c researcher links together the information s/he gathers ..
by various methods- in a way that is™mearly impossible ”Wlth other approaches.'
For instance, s/he compares the following: N . ) o

-

a) What a subject says in‘response to a quest:.on, b) what s/he

says to other people; c). what s/he says in various situations; -

d) what s/he says at various times; e) what s/he actpally does;

f) various nonverbal signals about the matter; and g) what those
. who are significant to the person feel, say and do about the matter.
The participant observer cultivates.an empathetic understanding with the
Lpart:.clpants and shares the daily life of part:.c:.pants, systematlcally
woirk:.ng at understanding the1r ?eel':mgs and reactions® .

3

Obj ect1v1tx

« o . ° -

e The_ well—exe,gu.t_gg” g:thnographlc research uses a technique of DISCIPLINED
subject:.v:.ty that is. as thorough and 1ntr1ns1ca11y objectz.ve as are ether
‘kinds of research ‘ . s

. . . %\
1) 7 “Human actions have more meaning than just the concrete facts of who,
. ‘'what, where and when that an .outsidér can observe, . )\
-t N - . . : . A
) . o . i R R .
2) The researcher uses the described techniques to be .in touch with a
4 - - wide range of participant experience. -. . :
¢ B ° N Y R \ .
g . .
3): .S/He makes sure his/her sSampling is rgpresentative.‘

.

S/He interpPets the data in terms of the s1tuat10ns wheré they were °

-

gathered. .. 4 coe

A
e

The researcher must learn to systematlcally empathize with the ‘{Q
partlclpants in order to understand hidden or unexpressed meanings. -
N . . ..
S/He must synthesaze the‘various experlences of participants to
mprehend sublet1es of their actions, thoughts and feelangs.
. ~ o
_1l The techniques of -«empathy and nonstandardlzed observatlon are not
! used in an impressionistic manner.

s o
» s

8) The ﬁsearcher never abandons’ h1m/herse1f to the partlclpants
perspect:l.ves. T

e [ . -

) 9"2 The researcher “must constantly monitor and test his/her reactiogs.

) S/He attempts to View actions from the perspective of the outsider.
U . R . . - « L |
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due

o e . . . . R -
- B e - R

el s e . 4

o s o g R o r s g e e

A

-

o 11.-'§/ﬁé~a§6ids gettiné‘caught.in ahy one outldok By systematically'éeeking\

S . to understand actions from the different' perspectives of various .

groups of participants. : g )
13 .

.
- N ’ v
-t ~

< hd ¢

: ‘o

groups of insiders. - . e
. - » 3 /.. -

Anaiys}s of Datw -

N . . , » ' . ) . ,’
« .Some ethnographic research is. very similar to traditional résearch in ;ts
deductive use and development of theory. Other kinds of ethnographic
- research, however, are much more .inductiye. . : - :
1. The anthropldgi§% seeks to understand the meanings of the partiéipants,

avoids having hig/her interpf;tations prematurely overstructured by
theory or previous research. . - '

N d

2. S/He is more ready thén other kinds of researchers to accept the .-

possible uniqueness of tqe various settings, érqup%, organizaéions,
etc, - [N

3. S/He must be tho:ouéhly acquainted with related research and theory )
' SO as to ‘use it fgever helpful to‘eiplain events.

. 4. Participant obséfvaiion includes a constant necessity for -testing
" theory against real data. . ) »

- . v

. \ . s A %
N #- Another way phrtiqipant observers. refire and test their theories is
5 L ~through  the search for negative evidence: Becauge 's/he knows the
‘ setting, s/he realizes that the situation is likely to provide
discordant information. S/He énﬁers.to confront this possibly’
- _ negative evidence, probes to find why the theory cannot account for
what is observed, and- gradually develops his/her theory. AR

?

~

. It makes sense t6 think of pg;ticibéht observatioﬁ~as a series of sthdies
that follow each other daily and build on each other in a cybernetic * 5
fashion. - . " - | $

B

« 12, s/He maintains the, tension ﬁetWeen insider and outsider and between '

A3




- -

N .
)] ° . e Po——
.
v

cot ' BIBLIOGRAPHY

i. . . . - ] s N T . . N . A - Y- ' . . -

;- AN AN - o .. e 4

N Culbertson, Jack. ."A Natiohwide -Training System for Linking Agents" in ) 3
- Linking Processes in Educational Improvement, Nicholas Nash ‘and . ;. )

. Jack Culbertson (eds.). Columbus, Ohio: Um.versity Courcil for : )

i Educational Administratidn, 1977, » R - T

-~

~ .
r . * M - « P
< - -

' Geer, Blanche. "First Days in ‘the Field” in Issues in Participant Observation,

e . G. McCall and J. L. Simmons,—(eds ) Reading, Massachusetts: Addigon- .
Wesley, 1969. - . : S ’ .t

N .

.
- <

Ry

. . Ll te
; : - . . %
P - N ‘ N ‘ -
- ®

> 4 o0 - p- v e =
y 3 :ij' > . - - <
o . Kotinin, J."s. "Some Ecological Dimensions of School Settings. Presented at
o i the meeting of the American zEducational Research Association. New York,
April 1977 - P
. . . P -l o : . .

P .
. Lo by e . .

g Lehrman, D. S, - '!Behav'ioz’al"iScience, Engineering and Pbet in Biopsychology
Lo . of Development, Ethel Tobach, et al. New York: Acadihic Press\,)l97l.

. o e AN «

.f . Lutz, F. W. and M. A. Ramse.y ""I'he Use of Anth.ropological Field Method in -
e -« ' -Education." Educational Researcher. 3, 10:5-9, 1974, - S q

e
-« N ’* o'

PN ! »

.. 4 . 4,*#4 . s

»« McCall, G., J, and Js L.¢SMns. " Issues in Participant observation. Rea‘diné, i
SR .’_ - Massa,chuseti:s. Addison—Wesl:eY, 1969 ) . . d b

‘

Ny . 4 PR L. . -
5 B . q . ,

AT, s ¢ -2 3 s a * v e . ., P

RN S ? R '. LY . ' 1 .. ’ ;

. s *° L] % . . -
29 yen 5 5

“ ',”\ ﬁeﬁi’lﬁle% ba B.w ,"Roles o; Naa\raﬁstic Observat;.on in*Comparatiue Psychology "
s o VMer‘iaan PSYchol ist. 32,82;140-—149, 1977.. S . N s
. .o EEEE B - &

' . 4 e} s. \>
©..% . .Risty R. C. s ”Ethnoéraﬁh?ic !rgchniqué’s amf' the S’tudy of an Urban School."
o Urban. Educatidn., ;56 1395-1089~ 19751 . , oor
b o s \ N ., - :;&{Q. . ! . R | ) -
S, Tikunoff, w. J., n. ‘c.” Beridne aﬁd R: e, Rist. ' "special Study A: An - . °
T .~ Ethnographic Study of ‘the" 0 Claész;boms of tlie Beginnifig Teacher - .
o " Evaluatipn Study Known «BTES, Technical Report 75-10-5.". .
P San Frdncisco: Far Vest r‘au%#y ¥or- Educational Research and
Development.s 1975. PERN «

3 T Y A -
i f . . . a : -
. ) - ‘ '

, ~d, 5

% Tunnel,l‘,*G B. ."Three Dimensions of Nat; alness. An Expanded Definition of
» "4 '#® - Field Research." Pé’}chologi&al ‘Bufletin, 84, 3: 426-'437 1977 . )

. - S hd B
« ' . . ves I L ,“% N = L. -
e Ve st e s s . . R . . . . e
< . . 3 . . £
v ¢

e
Walker, sheila. "Cultures Within Cultures- Anthropological Perspectives
¥ on. Investigatihg the Consequences of Experient:n.al Education." g
Pers étives on Investigatingi the Consec ences.of Experiential
"3,,; ¢ Education. Information Series 164, National Center for Research. in
Vocationhl [Education, Ohio State, Coluﬂmus, Ohip, ‘1979




.;;;;hwﬂmwmwwWard, B. A.LI"Why Consider Context?" Presented at the meeting of the
: American Educational Research Association, New York,iApril 1977.

‘- RN Coe e t .
Weiék/ Kstl E. . "Organization Design- Organizatigns as Self-Designing
" Systems. Organizational Dynanics., Autumn 1977,

prs

- X

Wlllems, E. P. and H, L.sRaush (eds.).’ Naturalistic Viewpoints in
Psychological Research. New York: Holt, Rinehart & Winston, 1969\

- - .

ZJ_L ' .

. Wilson, S. "The- Use of Ethnographic Techniqnes in Educational Research."
- Review'of Educational Research 477 1: 245-265, 1977.




. LETTERS

. . 1

TO ‘PARTICIPANTS

s
r
- N

N




, W .
September 5, 1980 < . |

MEMORANDUM

@ .
Dissemination Process Seminar Participants
- N . ’/ . ,‘ v,
Joe Pascarelli »&<
. San Francisco Hotel Information

. -~
~We're delighted that you'll be able to join us at our Seminar on

Collaborat:.bn. . v e e , -
' '1‘o assist you with your decision mak:.ng regarding hotels in
San Francisco, we have gathered the follow:.ng information:
. . -3 ,
"l. A list of hotels/mtels--w:.th prices--which'are convenient .
* to the Ft. Mason Conference Center. ’
2. A reserved block of rooms at the Qual:.ty inn; 2775 Vah Ness
Avenue. The rate for timse xooms is $40.00 singlé, $48.00
double. This block will be held -until September 29. DSS is
gomg to use the Quality Inn as an informal\conference
‘headquarters. The Toll Free Reservation ph ne number is
300-228-5151. This motel is 3 blocks from Fi.. Mason Center,

°

3,. A rnap of -San Franc:.sco Which will enable you&o xpake acqoi'g_mo-
" dation choices :m other areas of the city. - oo

(If you 've alreaoy reg:.stered as a Seminar partic:.pant ¢ you'll be
receiving, within the next ten days, a Pre-Seminar m%\packet wh:.ch

o yxlh::.nclude a detailed- agenda, some recommended readinhgs, and an
mterv:.ew:.ng form to use as you gather information on collaborative
~in your own area. e T : . : \ N

+ - .

T1f lyou haven't vet sttered and ‘are plann:mg to, _We ‘urge" you to do,
SO as. soon’'as possible. Upon reg:.stratzon r then, you 11 .receive the Pre-
Semm‘r Workpacket. L oA ) R

f —

) **? We are- exczted about working w:.th you at the Ft. Mason Conference Center. )
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October-10, 1980 - °© . S Y
De‘ar Seminar Participant: Vo

We certainly are looking- forward to working wi(th you at the Seminar. The
“interest around collaboration and collaboratived appears to be increasing

; ‘ ',_”" day by day! 'We're .certain that the tqpic, the agenda, the design and, .
o ;\ - especially, the participants and presenters attending will result in a
™ ° highly stimulating, informative, and ‘challenging 2% - -days. Furtheriore,
o San Francisto is not the worst place to play after work. -

1 . Here are some a&wers based on some questiqﬁs you haven't asked but we,

= . in our final planning stage, have a need_ to provide: i

4, \ 1. Registrationg We will conduct registration for- two hours on Monday
N ', -evening between the hours of 7:00 to- 9:00 at the Fort Mason Center

G S e . lobby. Li*nda _Grupp” and I will be« there to, greet those® of you who wish
S : to \register at that t.ime. - .

’:\Nip B . - - . 0‘1 » ) ' bR « &

P e

B Registration will aIso occur on Tuesday- morning Between 7:30 a.m. and
R . 9:00 a.m. We are sgheduled to begin the Seminar férmally at 9:00 9:00 am,
il - g .

T ¢, .Lunch.’ We' ve scheduled J.onger than the 'ugual, Jﬁ:h eriods 'on’ Tuesday
TN B _.and W Wednesday. “The, Center. is located at a five¥hninute, walk from . . .

Ghirardelli Square where there arg man§ /ating plac

<~ 34 Dinner. ‘We 11 have a list of some interesting re/sl:a ants in the area
~Siuner
fqr those ‘of yOu who want to e:;plo;e. 7
L A, We' inv.ite you to dress informally. The Fort Mason Center ‘is . an . -
: enviromnent conducive to productive work in a r'elaxed setting. ~

Trasf ” . . ,,,‘ . M 7 Yo~
0 - T - .

5. ’l'he Fort Masoh Cepter offers activities in.-the arts, humanities,
. recreation; education and ecology., Activitiés occur. continuously=-~
‘ day and night. Calendars of sched@l_ej,events will be available to

you. Lo ... . . ) ,-‘.‘:‘" LI ol
g /\ b .3

' .
2 ‘s

i -

available ‘as a conifort stop to those of you who gg,, commuting. Tee
. to4 *,.i . . .
. [] o T ,,"“ v R

-6 We're renting a small suite at the Quality Inn on Van' ﬁess. . This 'is - ~':.A




M ‘\ . : _.'}‘ ) N ~
;o - ) - (" - ‘ e ° o A e e . - ) .
" " To Seminar Participants, October 10, 1980 -- Page Two . ‘.
We've had some -last-minute changes in the list of Consulba'nt:s and o
CbHaborat:or.s.‘, We're very p‘leased -to present - t:his final list to you: .
oa
2. William gaisley - Ernest: McDonald”
Profgssor Consultant Co
. Stanford Uni'versit:y « I~ < ¥nvirdnmental Education-
Palo Aﬂ:o, C e N _S. Forest Service - . v
“Caroline’ Gi1lyr N Sue McKibbin’ o
Commissioner Educat:'ion . AsBociate Progiam Manager
Region IX - San rancisco .~ Educational Dissemination
- . . . _ -Studies Program R
' Nellie Harrison . ‘ » Far West: Laboratory R
Goot&'inat:or , SRS

x

" Urbail Education Program . !

Marlys Olson, Director

., CEMREL, Inc. Lo Child Abuse Prevention
e _ o -’ < and Treatment Program
Diane Lassman . i Tacomg, Washington
Director .-, , - C,
EXCHANGE S ' Anthony Vega, Director s
. University” of Minndsota ° ., - - Bilingual Education Service .
2 Teacher Cent:er 5 e . . . Center :
Rt _ . * Los Angelés © .
o “Pat¥tek Martip ¥ ' Yoo
' Director - Sheila Walker, AntRAropologist
Disaeminat:ion Management Project - University of California
"Council of Chief St:at:e Schaol . ~  3Berkeley 'w .
Officers . . . - ooee .

Finally, we urge you to bring along t:o the Semfnar the infprmation in the
.Predeminar Work Packet, -along with. the information you've gathered ofi"the °
“collaborative. We realize that the int:erviewing probably was time tonsuming,

-

We will see ‘youat San .Franc;isco.l' '

Sincerely ’

but: we -also assure you t:hat it will add to the quality of ‘the Seminar. .

H

Assist:ant Direct:or -
Disseniination Fiefd Services

F

Tom Olson, NWREL

.

-

Et:he‘l S:I.mon-McWilliams \NWREL

]
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‘Y.n’
DISSEMINATION PROCESSES SEMINAR W’ I Lo
OCTOBER 21-23 1980 ==sA FRANCISCO R
U bCOLLABQRATION A PROMISING STEKTEGY,FOR IMPROVING | S

- 3 EDUCATIONAL PRACTICE .

PO

“ ‘« . n.\ ) - - ' e S
o 'n@' GRAN |-
MONDAY - 0LTOBER 2, "REGISTRATION T The \\ Lo
% 7 00 TO 9 :00 PM “FORT MASON cENTER LOBBY. .. -*
2 TUESDAY - OCTOBER 21 WELCOME AND INTRODUCTIONS : _
(I I 00 - B "JOE PASCARELLI; DISSEMINATION SUPP N
S . o .7+ USERVICE - .
L - CAROLINE GILLIN,. commxssxouen OF '
M. % ..+ - - . -EDUCATION - REGION IX -- :
e ROBERT RATH, EXECUTIVE DIRECTOR, -NWREL ;
NORK SESSIONI T .
Mot % ACTION RESEARCHEGROUPS: SHARING DATA
T o _COLLECTED Anii§XRERIENCES; CLARIFY- .
e .ot "% .. "ING THE 1SSUMMEAND THE PROBLEMS; « . _ .-,

L3

soZy, Lo™as 7t IDENTIFYING 'COMMONALITIESS DIFFERENCES,
« To%. . o - UNIQUENESS OF COLLABORATIVES P

e «.:P ;,_;_’— R :;c*m ‘»;:\ B I S :&%5‘ S :f.i
12 00 NOON RN LUNCH S ,¥ A
,, 2 o y - s ‘. \ .o ‘~ - ’
T 2 00 PM PRESENTATION _COLLABORATION AND ~ . -
L . . "DISSEMINATION: - - ;
'“,‘r : ”E . *H ‘ WILLIAM«PAISLEY et T
; ) .’ P ,‘{‘ . . ’ - . ) ‘s . )
BREAK . L . .
58 S A




Cey e el L e s THE ISSUES OF COLLABGRATION = *-
ddés

b 11115 A

TUESDAY . OCTOBER 21 (CONTINUED) L e L
s PM o WORK'SESSTON AT . L o Ti L
- ,’ NN ACTION RESEARCH\GROUPS' CONNECTING 7

P N . KNOWLEDGE PRESENTED -WITH ISSUES -
. IDENTIFIED; RAISING THE QUESTIONS '

Tsusew . QUESTIONS wy o ANSHERS
C - - WILLIAM PAISLEY r
R Y . )
',‘-~»~_5:oo;pm e -ADJOUR-N; ‘

- ™ | ‘ﬁt . .

. S . R3 - .
L ) ’ . . R " A

WEDNESDAY'- OCTOBER;ZZ R I

" 9:00 AM N PRESENTATION COLLABORATION AND~LOOSELY

\) . -COUPLED' SYSTENS i

2o 0 SUE MCKIBBIN- R
G e e : JOE.PASCARELLI .

. '»519:452éni\ . BREAK - ~_,/*~ ';:16~ -
ST RN T e ; \
110:00 AW ', wORK SESSION .,

LT *.~~ L ACTION‘RESEARCH GROUPS‘ RESPONDING
L “TO PRESENTATION AND.CONNECTING

T

Y e
Y

L TIONS AND . ANSNERS \ ~§‘35
LS e e MCKIBBIN . = ° - ‘

4 ~;‘>¥A' ) ,};,O,f. JOE PASCARELLI s T
lz‘OUfNOON - ‘NEUEFH‘°" i‘, :

61:30 PM : L PR SENTATION: LiviNe SYSTEMS*-STUDYING
B o T COLLABORATION .

, .
., *
oo - *
— L * SHEILA WALKER . ‘
. .a’ " . . LS . . N
T e 1 : .
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< . e oL
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e NEDNESDAY~v OCTOBER 22 (conrluusn) | ,e :‘ , ;',r'_
2 00 PM : _fi NORK SESSION~ IV L

A .. "ACTIOM RESEARCH GROUPS' EXPLORING "

. L - o *THE IMPLICATIONS OF.APPLYING ‘ SR

o, S - ETHNOGRAPHIC APPROACHES TO' g .
& oL COLLABORATION = ‘ \ ‘ coe ]

» ,

¢

30 BREAK

31;&4 o ouesnons AND ANSHERS
LT - SHEILA WALKER

o - 400 PM. PANEL ‘8'EMINAR~ FACILITATORS. .
L L " TIPS FROM ACTFVE : COLLABORATORS

SER ' o NELLIE‘ HARRI SON
AP : DIANE. LASSMAN
» - PATRICK MARTIN
P C - ERNEST MCDONALD . .
e e MARLYS OLSON - . . * - 5
Ry .. - . DENNEN REILLEY : C Ll
- 'ANTHONY VEGA =~ .. 7 . . Lo e

’ 5£bo’m L T

P

- - THURSDAY - ocronsa 23 T - o -
. .:;., 9 100 *AM""_":‘:' ) f PANEL, * SEMINAR FACILiTA‘TOI.!s S

) . "" v TIPS FROM ACTIVE COLLABORATORS (CQNTINUED)
* . * M * [ . ’ . vl
. e L e . f.f’ e BTN :
9{15 AM ) o BREAK ~'~_ . et T

';;f%:;-.;;; 30 - . _M_WQRK ssssmu Voo T
Ui W e ACTION RESEARCH GROUPS: MAKING . - © . ..}
R A RS CONNECTIONS“AI@D APPLICATIONS :

i 1130w - ETHNOGRAPHIC REPORT ~
:. > M-_._,., -, % SHEILA WALKER

Q

1200008 . i.‘ADJOURN e




DISSEMINATION PROCESSES SEMINAR VI ° ' " . ¢ ..~ ..,

. .. o - - R ’ . *
Lo N J?ort Mason Center, San~ Francisco T - € .
\ )“‘:’.‘ - ,‘: ‘.,,.u r,'\: - . . ] J .. ‘\S’, - . o .- ) s . . . . .
B PR ) October 21-23, 1980 o o ot SN
" o, R . ° \ B . A Q\'Z.‘l
Purposes of the Seminar: o : - : e "" S
" . S R
s - "o To enabl,e participants to enhance their understanding of issues ; TR
A ) related té planning colIaborative activ::.ties : s, .. ’
St e ‘ O f“ .
! SN To prov:.de the opportunity for participants to make applications . ’.w ) 'f“ L
oS - ’ of the knowkedge gained at’ the Senu.nar for: . . . R S
. . - enhancing ‘their involvement with existing activi‘ties coN v, \
s ot Loe ¢ v L T
LB s * 3 - s - . .

- initiating contact and involvement with existing collaborative Soa Teg

[ - .

- developing new efforts for collaboration ' » * ' ~ ’ ‘-@
¥ ! : ‘. Y Y v
g e o To enable participants to gain awareness, of ethnographic technigues _' v
- ' ' for understanding the phenomenon, of col‘laboratives . 7 \, N
e ’ R . > = ' .-‘ ) - A - P ’ oo
,‘l . . . ] N . ;- . - “ . / ) " &. . - i ‘ . ...
RN , Basic Features of 'the Semin‘ar Design: / o . , N
' - 'I‘he design of the Seminar calls for an 'interplaz between Sfeveralf- action . oo
researeh groups and the presenters “w -\ . o et - e

- Lo - L

*

The group will meet initially to share findings, identify commonalities

_;‘.@w . . . .8
¥

w77 their Presentations.. . T e e -

In the general meetings, everyone will listen to each presenter r Paying - : '
e particular attention - to the way in which'the presenter s coxmhents re,].ate - :
to the’ discussions in ‘the a.ction research groups :

.t’f‘ -

i

efforts . . . . ‘Y/" R
. . . - ~ ' % .

and differences and begin the process ofkdefining conditions and <
. circumstances which are most likely to produce successftil collaboration. ¢
- N . 1. g Y
During the, group meetings, ‘the: presenters will«visrt, groups and. listen o e

to the 'discussions for the purpose of collecta.ng data which will inform .z ‘,‘ .

. ~ N .
s B PRI N P . a - . . Cy
2

;M-;VAV‘A_ special_featureeofeJ:he_Seminard.s__the_introduction of. ethnographic , e

“+a . approaches for understanding the phenoinendn of collaboration. ‘A report - e
~of an ethnographer s findings about the’ "culture" of the Seminar will ba - - '
the final presentation 3ust before the Seminar adJourns. .
The work in the action research groups will be facilitated by persons who .

. are themselves successful collaborators. Y . - T !

’ * T, . . . .
5. .0 : - '. e
e

-’

» 5

. iM‘any thanks to Resource and Referral Service, Sy,stem Suppoz/\
Service and’ Far West Laboratory s Educational Dissemination: . *
"stud.ies Progu'am for their demonstrated support' v :
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. o . o v .
’ g : GUIDELINE QUESTIQ§S FOR FACILITATORS
AL

T . ' ., : . X . - - ] ) - . . *
, \l‘ ) P - . o - . ) Vv
' After each pr’esentation, the Action Research groups will meet for one .
[ * . S -
“ - . » - . )
‘to two hours of discussion. The purpose of these discussions is to -enable
P participants; - h " . e ' / '
. ® To connect the content of presentations w1th the-data Shared dur:mg
- ) Work Segsion I . . ) ) -
e E ™ -‘ ) / b
© <« @ To identify a few crucial questions to ask the presenter following @ .
‘ - gr;oup meetings ’ . | * . o

e’ To J.denti;fy specific action implications and meanings -for back home . -.

¥ . use C . I .
. N . . . . 5 » ! 7
. . We think ybu can influenée' the direction-apd the quality of the. . T
discus,sz.on by using three types of questions- 1) genér:.c questions, .
- . 2) probing questions and 3) questions tha.t connect directly w:.tlr the’ o
- o0 . ' - < t. \.
ERN . presenj:ation. LN NG \ ‘ _
"Exampg of Generic Questions: ‘' = ' T a . ~ ' o
R % T N . ! -
» 'Y - ) “ ' ) - © . .
e - A . ' 3 . L4 % .
A, 1. What is meant by collaboration? . " - B W o
P T . < ) , . oL &
£ e : . . . )
e 2. What 2kind of 'collaboration efforts exist? ; . . R
Ve . I 3. What are the requirements for successful collaboration to occur?
L 4. ~()«Ihaﬁ bartiers inhibit collabora,tion? ‘ “ ‘ . .
_— - ¢ e :\ . ° . N
. : 5. What' J.ncentJ.ves foster 'collal:toration;? - - . . . o
;‘ ' . T S ~—-—»-j_v;';:,‘;_;"_;—-_ A
L, “T.» - - - - . - :“2;\,%% ' 0 | ’O o i \‘ B .
o N . ) .
o o ’ ’ “ ’ .7 e .
' 7 ‘Examples of Probinmestions:' : . Lt . ° . .
5 A L s - "
P e 1. What ‘demands do collaboratives place on partic:.pating individuals
T e A -and organizations? . .
‘ ‘3 - I R
LA * 3
2. . What, are ways to decrease the threat of collaboration on partici- o
i pating organizatiOns? . ) . . \ .
- \ “
L 3. *What are helpful criteria for selecting participants in.a
2 ,collaborative? : - TRl
N ‘A;‘A;"'-_" ﬁ P
63 : -
o . ., e
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BOTEIL L e T e 0T " N LN
» R \‘rj ‘.' R b‘ " < . . -, ) . o ..'/—\
:. : ‘e " Y . . " ) :,}.( i ) 3
;'::;;ﬁ . . ~ ™ (./' ~
% : . . s“‘ ) N ’ ¢ ¢y
¢ . { .o Py
ERR . ‘4. ‘Are.there basicxguidelines and ground rules for anticipating
’ - : and deaf,ing with issues ‘of power/authority, competition, conflict§
. 5. Are there specific s)'s}lls needed for the kinds of problem solving,
v . . decision making and nqgotiation required for suécessful collabo,na-
i : * gionz . — .
- S % * e . ¢ ) \ *'
L /,'/ . . . . . o . ) . -, \
. * 3 < ’ DN : -
Questions to Elicit L.y Resp&nSe\ R ¢
. A g A
. . . S .
. ° Xo the. previous pr‘esentation and to generate questions to be
5 S addressed to the presenter o e
. N, . o . e L ¢
o ) The facj.LiE.-ator ‘will use his or her‘! own approach for el.uciting
, - response discussion of presentations. L -
d - . . H N Y .
Sl T °'; e s e e ': A : e
S . To'pic,‘ #1" - ’Collaho_ration ahd Dissemination N n , .
-k/ : ' . . . ’n"..,\ . U ’ ‘
. . .. Questions: *, 'Qv “‘ RN S T R
\‘ - R * - o’ ‘ \; “& - 2 * t ) l -
. - - .. L . \ .
.. 2 ¢ "." B * ~£ *
2 Topic #2 — coliaboratien and I. sely Coupled *Systems !
Y ¢
. 2 e A T . N
estions: ‘e T ‘ e
A Qu - ' 2 e R . ‘e
~ ! ) 4 ",e o > ' s \ . X
Topic #3 -- Living Systems--Studying Collaboration , .
- ? . N . o -

° . > -8 M R -

. = Questions: R - . N
LY Before each Action Research group meeting is over, be sure to check
. . with the group About two oz; three key questiohs, they would ;ike to rdise ,

L N -
” e , with the previous presenter (s) . We are requesting that you represent your
LY group in raising the.ghestions dquring the Question and Answer sessiop-
S T ° R S . ‘e
: ) .
" A,
- T ' g “ ‘
= N - A »
AR ‘
l,“ - o = = R .
Cpent . . Dissemination Processes Seminar vi =~ ) ,
S b s October 21-23 1980 v- San Francisco ' D
e © e - - -
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- ] - Y ) ) k- v
U . , . i
LN . v °
- .
,,‘ , - M ) /\A/= - . -~ ..
-~ FACILITATORS' GUIDE SHEET AND ;Nsrgucwxgns S . b
» i s . \‘ . S
\.’ ° .
i’ .. WORK SESSION T: Action Research Groups E S
,’;fl . The purpose of this first wqu seSsion, is to establish a focus on -
& ; .~ o collaboration by sharing findings, identifying commonalities and differences, t_
‘ . ] sharpening the issues and beginning to, define conditions required for ! T
’ ' o successful collaboration. . L . Lo \ S .
= ‘ ‘ ( - - L, g
We request that you capture the information shared by participants '
‘ by using several newsprint sheets. The. follov}ing captions should provide a
: . . LT ~ - A r
N way for capturing in-*summary‘for(m or a synthesis of what people are .
. A ) N . - . ‘0 ‘ . ) . 3 / .
o -reporting: - . - .
»
R R p N . . ; e - .
- Commonalities Differences ‘ Uniqueness. . Critical Issyes
L ) ! . 1y i » ) '
SR ) ' ) . ’
ot N . X, - * ¥ . 0
.\' . ," . W . R - . ‘ "% }
- N T ~ .As a result of the preseminar. assignment each participant should be . ot
R ) p ‘ A A . .
) ready to share something . Y g . . . . e
AR R 2 ' — ' 1 -
— y I—There will bg those who used the questionnaire and are ready to .
Lo e - report the result of their survey. .
’ . 7 2. There will be - those who will use the questionnaire as an. informal .
et e s gu:.de to report whgt they know about collaboratives s ~ " o
. v ~
S P ‘Others will report their own personal experiences with co’llabora- .
tion. S P S
A 4 ‘St;_ill others will contribpte their own ideas. .
"' ; ] <. . - " - . . ‘ ) » \ \
S . Rtz Y, B AT -
N ',‘ . . « " - -
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the followlng ways.

v

. A . ‘A
, We think €hat the first work session should be very significant 1n’

L4

. .
-

e,

Helping people get acquainted ‘with each other and with the
facilitator-

 Setting a climate for constructive discussions. -

-~

Building anticipation for the ideas and interactions in the \

Qeminar

N

¢ v

Laying the information groundwork for listening to presenters

° To share notes

Service staff -

. '~ and exploring the i4sues

- .

In addition, we think the first work session will enable the

facilitator to get hold of basic information that can be used as follows«

newsprint data with Dissemination Support

4

subsequent discussfons

a

21

1
‘J ot

. To use as a checklist for probing questions and stimulus in

’ . .
. B

To provide feedback to the group in future sessions ' -

To. derive ideas and tips for the panel of facilitators on

Wednesday and Thursday

-

Dissemination Processes Seminar VI v’

v

A}

October 21-23, 1980 -- San Francisco’
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; Bral s s i ®
b <D ‘ - * B - : *
e ‘. DIRECTIONS FOR CONDUGTING WORK "SESSION V e
. “ . ] Al R ‘a-< . 0

This is the last york session of the Action Research Groups. °

' \\ In this session we would like to prov\ide the participa‘flts with the
’

\ ) \opportunity to J.n gga their learnings and findings. - Attached you will

. ;; - find a copy‘ of the Integrative Model Work Sheet we would ‘like you to use
S w:.th theé® pa%ticipants. ' . v N
,:‘:" 5 W . o - A 4 “,J . : . . . i

- . : - . - ' P T
T ‘.\\ We' are suggesting the .following.,procedure‘ . /

T ‘ PO S , Ask participhnts to make connections and. prepare for-a |

discussion by indiviaually filling i{n “the blank c:.rcles ,
. ’ andﬁ squares on the work sheet. You may want to allow

- ‘ . 10 to 15 minutes to do tl‘nat individual work. .

R N Prepare newsprint in aavance with a copy of the .

4 .

Integrative Model. Ask participants to share infoma- PR Y
4 p’ .

SRV tion from their work sheets. Record on newsprmt key - Y
P .

x;‘:uf' - " phrages and facilitate a discussion of the mtegrated ¥

< ' o ' - ., - . . " . . '

e - *-ideas. . .

E%‘ F . . P . , . 3 : Y “

“‘”Y' Z . . -
e e L N LR ) v )

7 e

.
s . N . .

.o ., - Dissemmation Processes Semina%VI PR
Th ‘ o October 21-23, 1980‘-- ‘San Fra :




S

Review ,. the list of 1deas, theorles and concepts presenteﬂ

[
-

k4

MAKE CONNECTIONS AND PREPARE FOR A. DISCUSSION
' N .~

N .
.
' S

.

fduring the Seminar

' N
w . ’ - T )

:

. ‘ . o, .
thosge which yqu can and expect to connect to what you do
o ’ . v . ’ o,

. ' L R . .' - - ) o )
the ways in which you will make the °°“*‘é€ti/917/.
- . . -l d

.
. LN
- « f -

each’ item from the 11st you haye selected on the work

sheet attached

¢ . . ',

P ' ‘o, : ’ .
Select one’ . of your "connections" for the discussioq -

v “ ~
- . ‘ L .
[— - .

Discuss . . the way in which ycu plan tb connect ‘one: learning from

Y

'thls workshop ‘to what “you do. Please elaborate on the, ﬁ
H

role you wil]. take and the tasks you propose,

-
*

Dissemination Processes Seminar ?I
- October 21-23, 1980 ~-- San Francisco -

.
..




INTEGRATIVE MODEL WORK SHEET

- MODEL FOR MAKING CONNECTIONS~ < .

< Clients
. ’

9

. Concept:

Idea:

- Theory: g

" Lolleagues” -
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» . PRESENTERS'-MAIN POINTS. - .

.’ +

o . . . . ‘ ] . ) . . . S " " - , ,, I3
. . . ’ .. . . o . .
Dr."William Paisley = N L
" ‘Department-of Cammunication . , -, LT :
' Stanford University , ) o : ‘ T
Palo-Alto, California  «- o '
"Sue McKibbin -~ * : . .- -

Far West Lab“pratbry L -
1855 Folsom Street . - v

.. San Frandisco,@alifornia - : . :
Ve . . A e . .. L
. . i ' - ™ 4 ' * . . - :

"\, Dr."Sheila Wa ‘ , _
- ASRAH ' . ' ' . ' .

School of Educatian - N : . e
< .University of\California - . ., )
Berkeley; California’

N *




s © . episodic (unanticipated) ones., . Organizations solye thése problems L

. . [N
5 ’ S
- - .

COLLABORATION. BND DISSEMINATION -- Williaw Paisléy ' = . :

? N - Y [y
D , - , N . . v, - ’ A - -

M ° 3 -

\ . - . I >

-

Dr. Paisley presented stmulating and 1nnovat1ve ways to study collabora-

Y
v

tion. and raised some issues concerning the relationship betweex\ the process of

( L)
> @

gollaboration and the world of dissemination.  These 'provocative insights were
. N hd e : . . 3

~

.based on: , : . ) St -

. @ Some personal experiences with education and sgcial service agencies .
» Consideration of functional dependency. .
N A ~

o, Definition of t’l’e\process T, ‘ , > s
\ Y 24 . : % ¢ . - y o+ o
° Understandings of c?ollaboration from two p'erspectives- + structural )
analysis and functional analysis ot L .
N . Y " . . ‘ ¢
® The flow of instrumental d symbolic messages 1n collaborative - . . .
N systems v - ' . L D
o ¥ Y g - - :} g" { o e &
® Ways 1n which collaboratiorn dan suppp.rt the diffusion of 1nnovations : i
S ‘ R N . . e . - ¢,
Some key ideas: o, oL . ’ T, ‘
I . ' ) AN
"~ . . ® There are good and bad examples of collaboration. : )
o One of the most interesting examples is the shared-faith kind of et
) collaboration that frequently ococurs among social serv:.ce agencies.
® A new term like collaborat.zon (new to- the fie].d) generates rich ) vy
- ) images of potentiality. N . e . -
A .~y i . N > ¢ 3 ' cY R
®. The challenge is-to define cdllaboration in such a way that people. = 2
v getoexcited about the possibilities but are not oversold &6 the-; * * |
. extent that it becomes another fad. - , . * t

Ry

o Stakeholders in educational collaboratives need to analyze the .
nature of their funotions.» TO what ‘extent aré actors in ‘collabora- L
tives® engaged in functional dependency? N ‘

. % P v e, 2

o Functional analysis of. collabbration has to do w:.th/what flows T ‘& .

- 5 -

Y

o " . between the agencies, ctural analysis’ explaing how. the entities
o relate to each otfier.' - K o R :

L - . . o

o Two kinde of problems eéxist 'in organizations:* re urring ones ‘and

4 4n two ways--using convergent solutions (maintain g equilibr}.um) ° oo
', and divergent ones (greating novel or differert res nses). . . v .
Recurring ﬁ’atterns provoke analyzing and pacing beha iors; episodic s,
patterns provoke troubleshooting respon’ses. Can.this four-part - « o~
, table be,useful in antic:.pating or understanding Abehavior in A .
- collaboratives? Ca. . L . s ot




-

'® ‘Two kinds ‘of messages are present in the communication flow of

] . collaboratives. Instrumental messages are moreyqognitive in nature : v
T . (e.g., resources, goals); symbolic messages are more affective in
” nature (e.g., feelings, concerns,’ feedback, reinfotcement) Both
should be further studied. .~ 7 &
. . * ] hd ‘
e Collaboration can help. the diffusion of innovations by: :
" - . |
A i - Enabling *multichannel® synergy'to ‘occur )
o "- . V- Making multiparts of organizations accessible to each other -4

-- Helping agencies engage in reinvention (as contrasted with
adoption) so that, .endorsement rather than dependency occurs

i . - 'Providing skill lepirning , . .
* ! " - Collaborati%g (Soéial learning ig* enhanced through role models, )

o - rehearsal and ’dback ) " o, 1
.\ o ‘ . ’ ' . ‘
The traditional modes have ackhowledged an’ awareﬁess/comprehension/
- " trial-and-evaluation flow; wher€as this newer perspective attends to
“skill feedback and mastery. . . :
. . ' . [} ' N . ~ ‘
e Phe traditional method of establishing a cdllaborative has been to :
+ identify a function someone needed and ."to sell it." A newer
approach (especially with réespect to.mandated collaboration) is to
pos sign, or example, a‘xonsortium agreement and then generate traffic.

- ~

< ) e’ - R
. COLLABORATION AND'LOOSELY COUPLED SYSTEMS -- Sue McKibbin

- ‘ . .
B - .

t <. { . ‘

[

Sue McKibbin synthesized some of Karl Weick's ideas (Social Psycholggy

X . SN
of Organizggg, Addison-Wesley, 1979) emphasizing his three-stage process as

- . .

v applied to the developmept of collaboratives. The flow acknowledges the i
[ ® . N . Iv° : .

-

i . " Pevolutionary ﬁrocess as fluid, dynamic and in constant change. The essence

: of the %reéentation encouraged\participants to retain~this-kind of attitude'~
. as”they,assume roles in deveioping,collaboratives. ’ . s ‘ ‘ x
‘ ‘ , fhe variation stage of the}schema'is concerned with recognition:%fla
N : ”something new one wants to try The selection stage has to do more with ' * '
o organizing or‘”txnk:ring with the parts, sharing ideas, creating<%rust and~»:;j,
AT stimulation ambng the.actors. -Finally, the retention sta;e acnapwledges , }- :{ ? :
o - ) institutionalization. McKibbin cautioned- ‘$ : T g i },“f;,1
- ":, ~. 1. Don't become too rigid, too structured with the coll;borative /

g ' too .sodn., - . . ) Y T

N S . » . . 28 ¢

-




R than,,l;_ke enginéers.

a . -A . .
- - +
R . - ' AR -
L L. B
o [ .
,

organizations is not easy, it takes commitment.

organihation}

2. . Be willing to tinker with the parts (in contrast to engineer, with®
~ a deliberate\goal, certainty of direction, clarity of outcome) ..

Retrospective sense-making enables one to articulate a goal after-,
the-fact. (This does not deny planning but allows. the actors to
participate ‘in the ambiguity, constantfh\cronsidering new .ways of
funqtioning ) .

4, When wa think of collaboratives, let's think more like tinkerers
We 'should permit ourselves to play around .
L -.cxeatively with ideas. ’ ’

This new attitude can be threatening, risky, time-consuming, expensive,

~ - -

potentially disastrous, upsetting, uncomfortable. It can also be creative,
r

energizing, growing, serv1ng,’healing and becoming Tinkering in large

# > * d

Looseccgupling, as an approach to collaboration, enables one to view
the organization as'comprised of independent subunits that have options of

runctioning.independently, of decoupling from the organiiation. This is in

-_—>

.contrast to a tightly-coupled organization whose,subunits,are interdependent.

we. In the latter, there are tight interconnections among the subunitslp;

-~ N -

along with strong boundaries, surrounding’the organization to buffer it frem

If a»threat;or potential change enters the organization

T °

-and any ‘one of the subunits changes’ the,whole system has to. adapt or change

the environment.

; )
due to the 1nterconnectedness.

.'- 4 I

can "permit" a subunit to engage in creatively experimenting with outgide

on the other hand, a.loosely-Coupled system

[

forces W1thout im sing forced changes on the total organization. Loosely-

its,can work separately in small‘groupings, or as one total

P

. &

The loosely-coupled system (or. collaborative, 1n this case)

has the adVantage of exercis1ng flexibility, choice and responsiveness in a

.

changing world o B o0 e




5l shared realities, as well as acknowledging differences. -

. ?’ . N
S ' . ~ ..
: 4 b . - [y :
AN ETHNOGRAPHIC;PERSPECTIVE TO COLLAﬁORAT¥0N -~ Sheila Walkexr . . .o

-

This’presentation.identified the advantages and the appropriateness of

- . .
using an ethnographic ox anthropological‘perspective to understand the
{ ' ‘ ) .

behaviors-of people involved~in collaborativeSa. Though difficult, articipants

werxe urged to view themselves and their behav1ors objectively--to step out 6f

-» R
. the immediate interactions and consider the wayS”in'which an outsider dr non-

-
-

, . o !
. native might view them; their language, theii?interactions, etc..

~'

“First, language was considered.’ What meanings do terms likev"living

systems" connote in their basic etymological form? Are the collaboratives

. -

engaged in dynamic interactions? If so, what synergies exist? What happens

when a coilaborative becomes institutionalized? Does this stable state then
(

modify the life stage? what meanings ‘do words’like "Organization" or

~ "live organism" connote? When does an organization stop "devetoping” and ’
begin atrophying? . i ) .0 F hd

N ‘ , ‘ / \
- Cultural‘rElativity,(our tendencywto assume thatcone's way is‘the only

.

correét and acceptable way of functioning) was a second area discussed. When
~ -
engaged in collaboration, it is necessary to share the unique world v1ews of

-t

each organization. Not only should commdnalitiesﬁbe examined, but so must

-
. . ’ - ' . *

. P »
the differences in order to ensure understandings. Reality is arbitrary and ',

« . ) s ~

négotiable it is dangerous to enter 1nto a collaboration without agreeing on-

s >
.
. £

‘. Participants were encouraged to view collaboratives as minicultures

. >

:w1th ‘their unique social structure, myths and- perhaps cultural areas. This
¥’

kind of wholistic’view is more concerned with behavioral patterns, incidents

.
- . ~

., L

and meanings; ‘ - ; i :;5; ‘ C | s

. Paralléls were drawn between ethnography -and the participants‘ studies

.y >

o£ collaboratives. A "polyocular vision" or ”triangulation" approadh was

-

wn

L




recommended. 'rha.t is, t,o understand collaboratives requires looking at

¢ . Ll
~",' . Y

. them from many vant5'ge @oints or angles. Interviewing actors, observing

. Cay

behaviors, studying the data and identifying the 'oi'g‘anization s n’iythology

-
’ - -
. . .

are but a few techn'iques. ‘ ) ', C e
Finally, %xo'se' engaged in collaboratives must id‘ént'if.'y 'each,.other's .
+ } 04
"categories" (ways ofg,understanding and labelmg parts of their world)

L ex

It can ._be,assumed that various actors (indeed; entire‘,oi'g,anizations)

X .

, define thrusts like "school mprbvement" quite differently from ea\qh other.

o some it ;night mean more job opportunit:.es, to others,' increased equity; "’
) -

and Stlll to others, mproved reading scores. Therefore, if collaborators

o

do ‘not deal with each other's me ings, collaboration’ a.s virtually mpossible

.

- . ~
to achieve. v

©
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' TIPS FRGM -ACTIVE COLLABORATORS
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' . JaewrY

ips shared ‘bjf\Séminai' ‘Facili‘ta‘tors

Nellie Harrison - t
" Patrick Martin .. -
_ Marlys Olson n
- ‘Derihen Reilley . .
Diane Lassman - . . .o
. Jnthony Vega ' ] ‘
Ernest Mc_?onal‘d o
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Voo Rl ’ . + ot A
j - 4 Y . ‘ . . v
- v G -
~«  -Nellie Harrison . . h ' L e e _
‘Coordinator - - .
Urban Education Program o ' ‘{ o
s - CEMREL, Inc. ) . ) N ~ T T
K ' Sti: Louis, Missouri’ . ) ’ . .
:a . * Vi ¥
- ‘ \ ° - v . . ~
. 1. Define "collaboration" to" potential members. e
: 2. Belief that it is worthwhile--not opportunistic. ' . o
. '3, Have accurate data base. DN w -
5 4. Encouragé information exchange. Be honest .ab_out constraints.
Ceo T LA
5. Clarify expectations f{”’a ‘ . ; ‘s ]
6. Be a functional leader!;‘ ' o o o ~
. . Y -, -
LI fo N . | a - )
7. Be responsive to the need ‘for’ closure. ’ ‘ R ’ ,
7: 4 . ’ * * 7 ' ae.
. 8. Be clear/realistic about who does what by when:
A 9. Ensure equal access; ;ecognize that availability may be unedual. © o
~ T . Q .
Collaborative: Urban Education Network
s N . . M . " - .
! r ) \ ’ '
ot . ) > ¢ r \
Patrick Martin N R
N Director 7~ ‘ - Lo <
e ‘Y Dissem:.nation Management Project S . .
¥ Council of Chief State~School Officers . ’ 4
S Washington, b. C. e . , J L
:;: —%. Members need to khow what the manager tan dof - | ° ) v
~ T ° Cee . L T .
. 2. Members need to depena on accompiishments. - - ’ | '
.i . )l - N ° S . 'f:;
-~ -3. Tap individual motivation, incentives and style. . . e S
o PARR ' . R < :
I Y ,Ma_intain members feel:.ngs of control . o N
:;) . .. : A N - . ,
P e . 5. Encourage--multilevel communikdt n system. ‘ . ’
e R . . : R ' - .y . .
"Collaborat“ive: Texas D‘iwssemination Coordination; i a ) - i
« . - . o A s s -7 - ” L ’ . ) l‘ *
. . - . W . v .
- = t .,




l.

2.*

g ~— "Marlys Olson. . - . 1
«= - Y’ pirector. :

C * Child Abuse Prevention and Treatment Program
T Tacoma, Washington " ’ ’

-

“ . . . .
Examine own values (Why are you initiating?).
Know every resource and use it to the’ fullest.

SOllCit suggestions from all participants and involve them. in joint
planning

Provide tiﬁe\to‘reflect on quality of effort.

Collaborative: . Child Abuse ﬁreventioﬂ‘Pro§ects

- - . \ - ' t
- ¢ . .
i ,.D€nnen keille : .f&” . ‘ . ' ..
S - .Director of Field Services - °
R '$chcor and Society Programs §e
- ) Educational ‘Development, Inc. ’
. Newton, ‘Maine, o . N
;y“, o 3 Share goals, valyes and hopes. ’
:’ . A N ) .’ : e - “w ¢ '
V 2. Epcourage participation and ownership. .
0 3. Provide‘ppportunity for shared responsibility. .
4. Create’a climate conducive to growth and development.
L , 5. Work toward group maintenance and,indiyidual participation.
T k. °Maintain channels of communication. : . .
N 9
1. Involve all relevant people and organizations.
‘ . < ' 4 -
- ) 8. Make provisions for flexibilit& (people come and go)

JR I .
. %.
&t
‘ "

Maintain a'realistic perspective (contributions will be different)

Build for’the future.

-

- inneapoliS' Minnesota L P

Y .
Lo T oyl .
Collaborative- Tri-State Barenting— . Lot T -

’ I i s $“ Lo N : R

) sy
‘\'; Iy
rd ) L4 ®
s " e .

. : 1, . *

Univers Y- of Minnesota Teacher ‘Genter @ v

x~v‘l*f Avoxd getting involved unlessAindiviﬂual goals match those® of the
i organization. S




;,a l

.
v

Recognize risks of failuré.

érovide supportive environment for staff involved.
4. .Recognize that ‘much time and energy is required.\

—
.

Collaborative:-fThé EXCHANGE, "<~

’ +
'!

Anthony Vega w .-
" Director . ’ ,
" Bilingual Education Service .Cef‘nte( ?,
& california State University at Fullerton N

Ful]\.erton, California"‘ . A . . e e
", © h

Deal with the issue of turf, Who owns what? Who can "do what for whom?
Define responsibi ities, determine .structure,.set boundaries. -~

Deal with issue oftcommunication and’ visibility (defa.gy\;s PR) letting .
people know about yne importance of bilingual education.
,o
Deal with issue of application. Y,
. i # .

,Be concerned with resource allocation.

Collaborative: Bilingual Education Projects

BAN
Ernest McDonald ol
Environmental Education Consultant .
U..S. Forest Serviwe .

' Portland, Oregon

.
‘

. .
R .
-~ s .

1. Provide an outlet for perso/naln g wth and development.
[ - ‘ ‘% .
‘.I .

3. Use the resources of the hi J.y motivated and creative people.

2. EncoEage in‘dividual conunitment

.‘\0

i ' 4. Capitalize on mi'xture of types\%nd ,styles among members.

,.,Y:m.l.

. . + .
N .

5, Produce strong role identification (leaders, analyzers, doers, followers)

.

_‘6'. ElJ.mmate agenéy duplication. K _\

" ——— e 0 > . ST f
- 7. Provide higher quality product . o ‘

~

h . .
P ” . B s . - ®

e —#

-~ 8, Product oriented concrete, mmediately applicable skills and techniques,

r— -

95 Maintain loose organization.

e, No outside funding reguired ‘ .
. ll. ' Fluid interaction. o ‘ o L, 8 O

Collaborative- Interagency Workshop- Environmé‘ntalp Education in, Résource .
: Management L . ‘ - L

PN
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- Report of Work Sessions’ - A \\$¢ x ) ~_
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1 .
du ing the work sessionS' of -Seminar VI, Several weeks befor the 'Sém:mar was . .

x’direct:mé a collaborative or fro

‘.':' . a v Dissex‘Lu.nation Support Serv:.ce provi ed .a questionnai e~ to facilitate the '. :
. * \ ‘. . . . , .
covlfegtign of in‘formation. During the first 'k session‘s of the. Seminar, . -
P i . .
* parti&agnts reported their findings in their re spective groups. These re_ports P o™

s

‘. about collabora}ives were summarized and recorded under the following catego- S
& .

. . 4 o .
ries: Conuno%lﬂ:ies, Differences, Unigu%?iess and Critical - I,ssues. *Phis - S

i ‘

l.n:l.tlal collection ‘>of' infortnation about collaboration and collabo;r:atives served .

’ L2

as a data’ base for;,,the_iubsequent., discuSsions i@the work groups, and fcr . ,,\L‘
int raction ge wi presenters a d facilitators. Somé o the bas:.c SRR .
e an‘d*-excﬁan th . ‘ : el £ ,

o v

consmerations were What are the cond}tions necessary for‘ coilaboration?

-

patterns ih c*aboratio,n and collaboratives that nJéd

[y PR
. y' N

further exploration and study? What are ‘the appl;cat:.pn?t?at can be made now .
] i)
to various woxk situations? The followmg reports from the action research
. . {) PO o\ v , ¢ '\'
gmups represent two. kinds of summary products- 1) the key ffirldings about .
’a ‘ . ‘

commonalities, difference f uniqueness of’ collaboratives, and 2)’a synthe- . .

JWhat are the themes

IS

+

‘\ R . .
sis of the key 1deas and con}: hsions reached by each groug w1th respg.t to I \i :

-

’15 ey 4 és ‘ey questions for fwther'istudy, guidelines for successful . L X
. . *® . T, - .
ccllahoration,/guidelmes for self—analysis, 'etc.. -}J'- ¢ - e " «
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;GROUP A KEY FINDINGS

. 3
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e (3 NS >

- A‘c;d»iuo‘uumi;i‘,s i : ”’DIF)’:‘ERENCES ESSRRICI IR -UNIQUE;!ESS & CRITICAL ISSUES-

TN AN v e - . B ? o . . . M
*‘*Comii:ment to. S Different sources of : Willingness to cooperate
- ) ffnn@ing -, 1 with "adversaries,"‘ _
/ % . .“competition" . 1
Some are iunded others T -
: “‘are notw - ‘Willingness to discuss .-
" ‘s . .

Entitle;nent R autl';prity ¥ | frankly 1ssues Of.~ turf T
support

~

. ) Vo_l'unta'r'y/ @ated ) T = ., 0 e e
‘ . R S Tre . Rec,ogn:r.tion tHAt each

- .* @ -vVarious level of partner- . Yartner has something the.
21 Symbioti&_relationships. ) ship--'local,, _state, region,, _ other wants or needs. . -
.~_' . nation’ . .7 . e S

. ,‘s' N : -
e e . ’v * M 2 - R

’Formal/informa'l c e - The intent to- work .
o together3 is as pr:.mary as

Durationt-from two weeks . . the work* :to be “gkcorfplished
fto seven years . A oL C

S . "4} The- meta-da.fferences among

) - .7} -agents ox’ agencies do not

impact. signi’ficantﬁfy the -
collaboration v '

& ', ,_,,; ['l y L } RNy N »
Recognitipn, of . serendipity
‘as a’ resource/factor in
Acollaboration 3T :

‘ lear‘;'ewards for
‘collaboi‘aﬁions i,'":‘_-

Depoliticiz:mg. able to et
7 deal- with the politics ’ ;‘ .
. of the management' s

-

& . Successful collaboration
increases %s competition
diminishes
L PO '

Can gain or 1ose
credib:r.}.ity by

. collaborating

P

»eoIlaborators‘ Sard. -
risk takers L

Groups‘; (divergent ‘or
. convergent-) can cpllaborate

for the prigmary purgose of~

generating ideas ) :

..':} N
A ¢
2 - .

wr L




Critical,,:gl_xestions, a0 : & BTN L '. . 3
- 1. - Is there a developmental pattern of stages for: 'coIlaboratrves similar :to
’ that proposed for nétworks (e.qg., Parker)?“ Is thenxa life cycle°

L4 t
. .

O S ‘2, 1Is there a qollaborative moment as opposed to a continuing céllaborative L
) mode (livmg together vs. marriage)? What are the values of each? - - ) [
e . ' M e L * Y oa AP /
P 3. Are ‘there differences betwéen collaboration’ and cooperation? If there Cot
e "7 Care, what‘ is the .significang:e for the way the collaborative functions°~ | '

- - v

: . .. ' -
SN 4. Is there a role for a "Phird Party" _;tomfacuitate collaboratiVe efforts? .
: . If so, what are th "J.ngredients" of that supporti?e relat.ionship? R .

- . M o s . L.

.. - ,m:é.w

N -' ‘ What leadership style and skills aré important in a collaboraj:ive
effort? s ;. R i ) T

° T .

) ’
strategies (resource sharing, problem solv:.ng, program v
. s ‘development and ‘service delivery) J.nterrelated and/or sequential in the -
STy Co life cycle of a collaborative? \ . R \ o
L Yy a - . ¢ *: ‘e

What kind of orientatioﬁ and/or training' is requi’rec(i to enable patt101-
- pants in a collaborative to succeed Jn their efforts? - ‘ T

>
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‘ < COMMONALITIES , ,

BIFE’ERENCES L LIS

e k UNIQUENESS

. CRITICAL ISSUES

RO i 7ex: Provided by ERIC ,.'

LS

N Common.clients-i- .~ Dukation ‘ . Agenciis involVed, Time requirements
S L C : - e.g., NDNY Teacher Corps. ° '
qémmon g*ais- Levels of 1nvolvement T v . Timing’
' e ' of actors‘. ' » Personalities . . .

External guidelines . o L Volurttary

: ' ‘- Function N, " Lgadership . \ '

* Independent funding . R “ . . Mandated ,
agd resougfes I Responsibility Sustaining}ﬁembership '

iation of goals, *
‘ relationshlps,‘ :
"coptrihutiqps

P

B

and authority e
Negbtiation*fbr seIV1ces
W1th clients

. s._‘,. .
° - ’
- 2
. LN .
. - - [
a * - (Y .
.
- * -
- = 1
’C' "G

4

'Acceptance of leade:ship;

l [

Expectations

~ DefinZtion
. .
Funding
4 . - .
Y
Power - . .
» IS . .
-
s TS

4

.
v "

ﬁ state department and
school district Joined
together to work ,&dcross*

ﬁurf/eqe‘

Life cycle

Interpersonal skills

.
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B

e - \_4 - e

Loss of autonomy

s e ¢
Diétance :
N 1
Personalities
Leadersh&p )
- Intent i

Political climate
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.- *  DIFFERENCES  ° UNIQUENESS CRITICAL ISSUES
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Ok ﬁeluc;aﬁt pgrticipatidh. Dollars can influence Shared goals and .
R DN : ) S B : Ve priorities
- Formulation and long—g%rm

. . L .
+ ,'§ Forced parﬁicipat}on

: . < . v . .
: B YR ° .
- - Impetus -£for collaboration .| Governance

Sources and leVels of
support and furding

s

" survival é_
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Turf issues
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Involvement of
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Motivation:
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) . g . R A - > /‘ . : -
: ". . N . . *, -

* 4

B . : s K M . LR . ‘
- Questions for Further Researtch ‘Into the Phenomena of Col-laboratives .
‘. . . " LA ) ~—— - ‘,. - - o
> A . . >,
‘l.’ Can a "collaborative" be, cgnsidered a subculture?" (W‘hat ar?
" identifying characteristics or attributes of subcultures?) so, can
,tHe .identif,ication/analysis of the degree to which 'these attributes : #
. existv in a particular situation. be used to strepgthen ’(troubléshoot?) " <!
a collaborative effort? o 4 /~ E . A
e < v/‘ - N . - ” . . - .

2. What factprs affect tbe life cycle of a collaborative? e

3. What are some of the more/legs effective communication modes’in loosely-
coupled vs. tightly-coupled organizational structures? S

- -

N ! X -

4. Can a collaborative system be successfully generated if all groups do .

fnot agree on “"the need"central to .the proposed funcbion of a collabora- . d -
tive"x’ . . , .

« 7 . 61/

et ot e - T, = 1 D ,
-.-5,- How“does the nature of .the collaborative change if #t is mandated .
rather than voluntary? '(Generated from the top déwn rather Jthan’from
‘the bottom mp.). ‘What are tHe characteristics'of coliaboratives
‘Qenerated from tog levels of cooperating orgaxuzations rather than o - ; a
' from “the fie a" or other léevels? How wojild these characteristics - . '_/ s
. affect effort o design and. operationalize a collaboratiyve to perform S0 s

fa partiéulaxr function séen as needed from these diffgrent perspectives? ST

> -°/ .

6. Can a cooperative/collaborative system created to serfe.a particular ) L -
_need also serve another need which may evolve or arii at a later point .
. in time? If so, what kinds of modifications might odcur? 1Is it °-- ' . - .
- possible: to plan for (build in). flexibility for this, purpose or are ’ ‘.

collabgrative systems so need-specific that they are tied-to a unique i
" ‘lif.e cycle? - . . ‘.
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< COMMONALITIES

-

. DIFFERENCES

L3

3

UNTQUENESS®

" 7CRITICAL ISSUES

- ’ -
‘t ey > ‘4.

=A*shared focusw-not ;
nécessarlly a specific
Static goal . @

']

Shared resgurces‘hn§3
gupding Co
' Barriexs:
- Turf
- POWer . -
Middle wan -

Implicib supp%rt of
—\guperiors ol

Vbluntary partic1pat1qn,
;not mandated- e

Beglns.with in

1%

:;Mutqa;\ﬁrobighs,

L . - &
Need .each o;ﬁg; .

0

‘W ot
s Traditional

o >

CrlSlS plannlng Vs,

.a group of people w¢bn
‘the same interests ° -
s o

Life cycles
Impetus

o

Interests »

o

Nontraditional

P

‘Interagency -
2 o -

Privaté sector .
: " ] N )Q " ° ,
Educational community

'

‘Mixture of actors

. e
-

Types of agencies

« fnvplveéd ¢
. . - ;

" goals o
ass

i ‘e

How to hapdle the
risk involved .

Undhrsténding-
partner's needs and -~

.o

Keeping short-térm
‘pr iorities in balance

Approp{late mechanlsm
for problem solv1ng
Motivation’

-

Payoffs
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L Nece'ssary Conditions fbr Lollnborat ion* \ . , . -
i~ . "4 . ’ v . . . e .' . R o, - . N A . L} .
e ,® Same mutual benefits L . vy ’ )
R : T : : e
Sa g ® Two or more persons from diffelie;it organizational upits -
o, © . . . >
. . ® Differentiated equalitarianism S : e - .o
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T =Organization freedoms and constraints e
: for the individual . ¢ ¢
v @‘Interorganizational freedoms and S :
: constraints Y o .
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- i , s ‘
: . BT X ‘
L0 . DESCRIPTIVE DIMENSIONS ' =~ .=~ . T
. . e - . Continuums 6 )} ) '
short-———t.o.2 N Lo+ - ,=Time Duration . - long ‘
. formal —— - o Structure — o — informal
voluntary —-— - b —— ‘Catdalyst - mandatory o
prescribed —s—————"Normg ———— ‘anfkchy ..
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" . - COMMONALITIES ° -~ - DIFFERENCES UNIQUENESS CRITICAL ISSUES . . .
PRI ‘ b - K . . v
‘\' Common ¢oals .. Communications structure Interdependence--"the sum .
: S N . is greater than its parts"
Effective communications . Pormal ‘and informal ° . : ( .
. o ' collaboratives Equality of control - . ..
Visibility - ° - . . E * among members - - .
A , - : Roles and responsibilities . e
", Cooperation &n spite of . . . | Flexible Srganizational . .
" vested interests Inter- and’ T structure, g . . Lo, .
o ‘ intradrganization : : . . L
Resource sharing ’ . ’ - Presence of formal and . PR
.o Style of leadership = 4 _ informal channels of .
Interdependencé Voo .,{ communication (wertical/s, o
S Criteria for success ~%+, :| lateral)’ - .
‘Flexible enerdy source -- : . o © o R " )
e o . : e g | Individual beyits '
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R .
X

:1_, . [ .ﬁ

-~

Key Ingredients 'in Successful -Collaboration

1
s o* Ll

- N .0 . . é o

-1. Interdependent achievement of given task

A \ . - . .

U ,2. . EMphasis on consensus. rather than coercion °
. ‘ 5 .

. APEN

N

. B - LI R . »
3. Maximum use of available’resources and‘expertise?'i' tual respect,-+:
moral support . ‘ . -2 .

~ f s
* *

4, Sharing-;lateral and hierarchical

~

- - -

L . .
5. Continuous redefinition , ) N
[ \

“6.- Need for time, staff'e'xpertise, ab'gshce of evaluative pressu‘

X .

)

7. Fungtiofal--flexible--strong _ -

< . »




e
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CRITICAL ISSUES

" dissemination

.
3

Exéhange'and

[

Indepth technical
assitance to LEAs baseqd

' COMMONALITIES DIFFERENCES' * ¥ UNIQUENESS
e P " £y
\; v L

*Technical assistance in New roles Cutting across , Entitlement
master plan‘development ' traditional lines of :
statewide i - demarcation Turf

. o 8 ¢ -

B Inservice:training, ‘ " Face-to~face communication |  Involvement

LEA willingness

- . o
. \ on individual needs-- .Norms
LEA consortium: *hﬁéﬁ state level i . g
-.Cooréi;;tih . : - ) . Incentives ° .
-}Diés i atign . e Standardization of ' ' .
. , i training prograns Dollar value of ]
Inservice and préservice ' i services: i
- AT p - | Interaction between ‘ .
\ N agencies that ’ Lack of communication
tfaditionally have not o, o :
. ) interacted Definition of role-
g ' T ¢ . . ihter/intra
- , . P . *
e Governance
I . Leadérship
. ¢ N -
: ) visibility *© “° °
4~ * - . .
g Application T,
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COns:Lderat ons for Successful Collabor@.tigm v,
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Clar:.f:.cat:.on of rat:.onale for partxc:.pation of all members \ )

(] Voluhtary vs. 1nvoluntary partic:.pat:.on . R

®- Percept:.on of mutykl benegit ) . . ) ' i X
-’ 3 I . . ; ‘
2. , Clarity of .goals : - f! ¥ : . '
. o

o Al ;
’. Establ:.shment of goals, d N ' . .

fig . -
* N -' o l,“,l"’*' ) i +
_— o,‘ Review process ﬂ] i e : - P e
) . ' ,N‘ \ ) N . . h
: e Amenable to change }' et S
v * (I . ’ ;
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COMMONALITIES ! =~ " DIFFERENCES ' UNIQUENESS CRITICAL ISSUES
. . B . A D . > . 8
Exchange of, #pformation ELevel of collaboration - ' Iptra-focus of NWREL Turfdom
- ’ > " Q-“‘" ! 1 ‘l :'
Joining together for - Degree of formality ' Dgvelop collaborative ) Establish right climate
common purposé e . over time for collaborat:.ve
. ! . Voluntger activities : . .,
. Bengfits: ; . ) e o + Short-term nature within Identify key elements
© Préd';.x et Mandating activities : a l'arger colla,boratiQe - .
- Servide . ' g X Define respons:.b:.llties
- Process Philosophy, 4 Role exam:.natlon for and priorities .
a - . e . accompllshment - >
- N = ) l‘ e .
Some type of effort by Type of staffing_roles , . Dz.ffe_rent xpectat:l.on's
each 1c.1 ant* . . - ! ‘1 No external funding )
P ;P Process i , ' - ‘How to build into"
- Tlme . - : ! fund.mg requirements.
- *~ Money 2 \ Content : . opportunities and-
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« - GROOP G: SUMMARY PRODUCT T

-

. e ¢
~Profiling Collaboratives :

)

. '
.~ .. ' - . -

" séif-analyzimg! question’s: A S c .

1. To what exteit are the actors functionally dependent?

’2.. To what,extent are we working onl recurring or episodic problems? -

“ r N ’ = . i
3. ‘ Are we preferring convetgent or divergent solilti:}s_?" : C oo .

* ]

-’. 4. To what extent do we have an appropriate)_mix of work styles?

5. . Are, there. incentive structures to keep us going?

.
-~ ., N

6. To what extent do we have(continuing mechanisms 'for exchange of

information? Lo © . ~ ‘ .
. ]
L ) ‘ . -
7. K’;‘o what extent are we clear about our purpose and to what extent .
. o we re-examine our(purposes? . ) A . L
8. To what extent are roles.of the various organizations differentiated? / ¢
' ] . s * {;?v
9. To what exteﬁt can time be allowed to test: altern;tive sEategies'? ,
° ~ . -y Py R ar : - -j B
10. To what extent do- or can the participating agencies operate under 3 e . -
- loosely-coupled system? . PR e . Lo LT
11, . Under which systems or combination of sysfems (Ioosely/tightly) migh{: e
. the collaboration in question be most suc:cessful? ) Q" '--4.: "
12 "ro what extent has. collaboration, so far,-b'een a corporate decision? ) ‘?\
13. At what levels in each orgam.z,ation fxas decision and eommitment to \
e dollaboration bedn made? .. ) ) .
. '>: .. v . i . - .
14, -What kinds“-of organization linkqe characterize the collaborative N\ E
: (e.g vy federate Vsl corporate)? . _. o s
15. At what stage are we"'in our hfe cycle Lvariation/select1on/retention) ?
bt 4 ' (RN
'16. What style of~ 1eadership is currently exhibited (chariematic. SRS S ,'\'-_,
U engineering, manageient) ? : N § L - S
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A S .. " PERSPECTIVE __
co L F 'ANT.HROE"‘OL(OGKCAL P-ER‘SPECTIVB ’ ‘ '
. . . ON INVESTICATING THE CONSEQUENCES
o L o < .+ . OF EXPE.RIENTIAL EDUCATION - .
* \'.5 N ) " " . ? i ’ . \N\-’ i ’
P . e ‘\ o . Cultures withjn Cultures .
.o " .. .. SheilaS. Walker . . -
N Unjversity of California: Berkeley o - .
’ > o e R ) . -~ . *
. . . . . S M - J . . , . -
Thinking up ‘alternative methods for evaluating educational phenomena in the Midwest of the Lo

-~ United States sounds rather out of character for an anthropologist, whom one might more commen-

~ ly expect t¢ find examining the ceremonial practices of an exotic'group of people living ig @ remote
e and-farawly place of which few have heard. In additioy, to the fact that the anthropologist sesms
’ out of place in an American clessroom, the styleand methods of ‘anthropological research are

diametrically oepposed to those;of the traditional eg"iucatidnal evalyator of the pretest-pesitest '

- variety. Scjourrfing for extended periods of time with unfamiliar people in unfamiliar environments, )

“learfjing the Iéngu‘age, seekin® t0 understand different Kinship terminologies and behavidrs, un-
" - tangling compllicated socjal structures and systems of Suthority, observing the ways in which the
ecology shapes the culture, any trying to perceive the fogic and meanings of a totaily new belief <«
systém and worfdview-are the stuff of anthropology. In fact, the extended fieldwork experience P
_in.some exotic place has traditionally been therite ©f passage that has _transjofmed astudentof . . N
e .anthropology into a'true anthropologjst. .

’ - I3

American school system? Even in its fore novel elements, such as the non-traditjonal {eveh some- .
timés anti‘traditiorial) experiential edutation programs, American education hardly $eems to com- 1 - -
o Pare with Tiwi puberty ritss, for example. Byt then maybe it does throygh the eyesof an anthro: -
“pologist, . e T .. T e

« *So, what are qﬁihropqlbgists doing rgbkihg"at'something as low on the exoticism-scale as an-~

14
3

LA - L ) N

s . .

AN * Trained to-learn to:understand unfamiliar cultures by seeking td-ndistiriguisb and analyze thelr. ~ -
Vi » + constituent elements they can use their tools 3 d theories to doithe same thing in a more familiar . 2

Ny -

. culture, even:their own. The basic premise of anthropolagy is cultural relativism, according to _ - :
o which all socicties; from.the most techriologically simple hunters and gatherérs, to the m st tech- ) .
S . holo}gi.ca!ly complicated‘post-industrial societies, involve the same.basic functions and institutions, C{
- - .There is-always a linguistic system able-to express-complicated congepts, a social structure that- , '

3 *categorizes individual$ into- gropps ‘z'zr).d prescribes and proscrlbes,“cgrtain behaviors and attitudiés R
L *vis-a-vis different social categories, a pélitical systei that. fegulates sacial behavior, -a sciehtific and ¢ N

technological system by means of which humens-figure oyt and adaptnatare.to theirneeds as they S

- define thern, a system of beliefs about.theiatoral and supernatural worlds and their interrelation-  « \,‘
D ships, and a system of socializatibﬁ)’educa;'jon that shapes children to Become proper members of . .
the society. As a result of studying other §ocieties,‘antﬁrobolog'fsts-abquire a novel perspective that - A
.+~ . Can enable them to analyze their owjv society as if they. were discoyerf,ngjt for-the first'time. Thus
- they shqd!d‘be.a'l:gfe‘to see the commonplace as weli a3 the unusual'event in a famiiiar setting as a
. result of learning to see both inan unfamiliar setting: L e '

~

»
- K B A

. R tu - »
PR - N S ’ . N - . -
4 o ' . . . g . S .
.. &0;‘?(; .oy L ee L e . < . R B 3
M ~ Y v -
' ° N - )
. M - ’ P .
- .
- . ’ e -
-
.
¢
. - 39 : . .
. .
- ~ v - ‘ . . Y ’ . ¢

K4 L ° = R . . ’
: </ - - ’ s .
\‘\\ - 104 -

.
» -
« " ~

RN ’ H . .1 " B . ' .
7 . ¢ L . s
o b (IR S |




, . 5

[} - - . ‘
. - -

: | CULTURES WITHIN . . S
' CULTURES - ' S

v »
! Horace Miner's very astute article entitled, “Body Ritual Among the Nacirema' (1956),isa - .. (
prime example of the anthropologist's ahility to describe a very familiar society in the same terms \

. " as he/she would any other exotic society, since exoticism or familiarity is basically a matter of
perspective and style of description. Nacirema body rituals include paying daily homage to a sacred
> shrine, a private one of which is-locatad in each family dwelling. At this shrine the males of the
S « = Society scfape the hair off their faces with sharpened bits of metal; the females paint their faces- ¢
: several co{bfs, and both sexes put bundles‘of pig hairs in theif mouth in order to assure their sex
appeal. Periodically the Nacirema,vi jt e more sacred shrines of the holy mouth men who bore .
( holes in their teeth with sharp pieces of metal and introduce unknewn substances with magical |
\ : powers into the holes. The Nacirema, who live between Mexico and Canada, have numerouss other ,'
- bizarre sounding customs. ' ) :

~
.

.In recent years many anth?opologists have begun to study close to home phenomena with the
same perspectives they use on foreign societies, even making comparisons between the‘two. In fact,
in the early days of American anthropology, one reason for studying smaller, unfamiliar societic3j
-t - was tQ see how they dealt with certain social issues also facing Western sociefies to offer alternata.
possibilities for the latter. With respect to education in the United States anthropologists have taken - _
two basic approaches, using them alone or in tandem. The first approach is to apply the kipdsof. - =
s+ theories and perspectives gained from learning about socialization/education in other societies to «
similar phenomena in the United' States, using understandings from the former to better see and -
¢+ analyze the latter. The other apprpach has been to actually do observational field research in egu-
. c)ational settings, treating the school as a smal socio-cultural system containing the same kinds s
. of institutions found ify the larger community while at the same time being a very important insti-
tutionnof this larger society. This latter approach has proven very useful forunderstanding.ashects .
of school behavior not‘accessible through standardized tests qr statistical survey methods, but only
through direct observation and interaction with the actors. While this research methodvis perfectly _
o valid for the.analysis of traditional educational institutions, it seems especially-appropriate to use :
_~ . = suchastill non-traditional resezrch style to analyze and evaluate the kinds of non-traditional edu-
‘cay‘unal instifutions represented by the myriad experiential education programs spread across .
this country. Since these programs are, by definition, designed to ‘atcomplish different ends than
, *  the traditional educational system, and to pursue their goals through different techniqugs, one
. . might reasonably expect the methods developed to evaluate the outcomes of traditional education
- “to be m3ladapted to ghese alternative programs: . ' ' P

)

-«

.. Cltis appropriate at this juncture to ask exactly what an anthropologist might do if requested
" "to evaluate an experiential educational program. | will give-you an idea of what |.did when our poly-
’ discipli!iacy team visited two experjential ‘education programs in the Columbus, Ohio area selected
. for us by the staff of the National.Center for Research in Vocational Education. The purpose of -
. - - the Visit to the two well-selected sites, as well as 2 subsequent opportunity to meet with people
' .- Trern different types of expefiential education programs from all over the country, was to give us
. a common basis for suggesting néw methods for evaluating such innovative programs from our
: v respective disciplinary persuectives, The staff of the National Center told us very little*about the
*  programs, wanting to allow us to discove;’ them for ourselves. They indicated, however, that they
) and others involved with these alternative programs felt that they were producing positive results,
but that the traditional baper and pencii pretests and posttests used in educational evaluation had -

., Proven upable to document thgse results. ‘Consequiently, new metheds were in order that were oo
L be}ter adapted to understanding the Qutcomes and dynamics of these programs, ‘\\ -

- ». . >
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Short of going to an exotic place, thi\é opportunity cquld pass for an anthropologist's dream—
thie opportunity to go into an unknown subculture, quite Upfamiliar in.jts specifics even though
part of a common larger culture, with the assignment to just “‘see, what's going on.”” Such an oppor-
tunity to just observe: the "“Aative culture’” with neither any preliminary seeking of dats about it
nor efforts to examing a theoretical question that it just might exemplify is rare in this era of \tightly
structured and even more tightly scrutinjzed research proposals._Thus, | embarked upon this ad--

‘venture as much as ifqg' were a trip to a'ge,gnote South Sea’lsland as was reasonable, given that it
really was. Ohio, ? Ct .

~ .

. - * - N &

oy ¢
. < e 5 . .

| must preface any illustrations of methodology drawkn on the two sites visited, which | will
call White Collar School‘and Blte Colla 7School, by saying-that our visits to them were each made
in balf a day. Cansequently any obsefvations were of pnecessity.incomplete and superficial, as well
as hoténtirely comparable for the two programs. We fiaturally observed and were, told more gheut
some aspects of each program than of the other; the aspects focused upon in each perhaps reflect-
ing their bwn emphases, or perhaps reflecting more a momentary concern on the part of program
participants as a result of recent events, or maybe a special interest on the part of the researcher.
The only way in which the researcher can get a sense of enduring, as opposed to temporary, con-
cerns and emphases in the'program is.to spend more time observing regular patterns in the pro-
gram and interacting with participants. .
—

.
. ° . N

. .- o o .

- This fact points up a very importarit-methadolodical issue with respect to using anthropologi- -

cal techniques for evaluating educational prcgrams. The ideal length of time_for doing field research
in an exotic culture is eighteen months. The first six months afe for gaining entree to the,socfegy,

acqﬁiring a familiarity with the language, getting a general idea of the sociaf structure and generaily

settling in and learning_the ropes. During the next twelve monthsg the anthropologist can observe -

the entire yearly cycle of life—the day to day royting, the~éﬁan_ges in activity due to seasonal*

\changes, and the special annual geremonial events, N o~

. {
It would be 4 bit exaggerated to expect an evaluator to spend a full yearty dycle ‘ohserving
an experiential program since much of the activity is very familiar. to'gne who has gone through
American schools, aithough were the intent to do a complete sthnographic analysis it might not be
too long. However, in order to hve a‘sgﬁse of what actually happenjgsiuring the year to produce
whatever outcomes are obtained, it wou!d be ideal for him/her to7spend perhaps the first and
last two weeks of the year observing student behavior ih both their in-school and on-the-job set-.
tings, and in talking with students, facufty.and work supervisors, in order to get a sense of the
changes the grogram has made in the students. In addition to focusing on outcomes, the researcher
shouid spend at least two full weeks in the middle of the year observing the program and talking*to
the participants'in order to get a sense of the regular functioning of its various components. The .«
researcher Should also be present at significant events, For examiple the weekiy town.meetings in
which all members of White Collar School discuss and propose new activities, changg’(g, etc. in,their

' program:is clearly an important event for understanding schookdynamics, : \

"

Before beginning to be able to think of evaluating these programs, an anthropologist would
try to gain as broad an understanding of the Program as a whole as possible, focusing on the'sage
-elements on which one wolld focus in any society—the social structure, the cultural'values, the
linguistic system, etc. One might begin by us‘Qg the kinds of unobtrusive measures e:hqployed by
archaeologists who cannot integact with members of the societies they study, so the\( must try to
understand them by observing the physical setting’and the cultural @r?tifactgc The physical settings
of the two programs observed immediately hinted at fundamental diffefﬁ*s‘in the programs.

VRN
¢ N - .
«
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Both programs are high school programs involving in-sct t
of-sehool work experience (usual but not ahsolutely requiired if{ White Collar School),as part of
‘the normal school, program. White Collar School is located in a Visi Iy affluentsuburb of Columbus. -
There are tree lined streets, large, attractive houses and well-tende lawns. White Collar Sehool is an. -
.aliernative program that i is pay t of the tradlttonal high school in the town. It is Iocated a distance
, from the traditional school in.a house that’ unmedrately, suggests the adject‘ive “funky.’”’ Upon
. * entering the building one is struc{< with a sense of relaxed cﬁsord°r that suggests a creative, do your

¥ .

.- own thing typg environment. Walls are painted odd colors and one sees remnants from artistic proj-
.. ) ects, Students seem to move around the building fréely. The rocms seem-to be multi-functional, '

. and avery large room, with a stage appears to be not only a performance area but also the Iocus of L
small and large groupg,meetings. * 7y )

- ‘These are large, brrghtly colorad posters aon the walls,- partlcularly in the friendly and informal
admlnlstratxve office, with sayings such as "“Following the Crowd Can Lead Nowhere " ""Behold .
the Turtle Who Makes Progress Only When He Sticks His Neck Out.” -The fat that these particular

P . Pposterswere selected suggests acertain cultural orientation with an emphasis on |nd|v'duaI|sm and

o personal risk-taking and respori)?blhty. Other posters with what-might be interpreted as an ego-

. . supportlng theme said 'r-TosKnow You: Is'to Love You" and ”deay Many ’Beautrful Things Will
. Happen to You. - . . .

Blue CoIIar School isin a very different k d of suburb of Columbus in which small frame
. " houses seem randomly placed on mostly unten éd lots. The office of the alternative program is down

a long corridor in a wing of a very institutional looking red brick building. Atthough we did not see

the classrooms, '} would conjecture that they are the standard oblong eye-gase green rooms with

dasks jn rows with which these of us who went 1o public school before someone camé up with the

. great idea of alternatives to them are a!l top farpiliar. The halls are emgty of students. Film can-

»? " nisters lying on a desk dlsplay very lnsplratlonal trt'es but a coordinator later says that they are
> rentl rely inappropriate to the program since they present unrea.hstlc role models, like the Kennedys

" to children of welfare and unemployment compensation’ parents. The regular students are in'class;

: ’tho.,e in_the alternative program are on their jobs. Thus the physical settings in which thé two -
programs are located and visible cultyral artifacts already suggest to the anthropologist programs
with dlft'enent world vnews that will be peopled and structured very differently.

A -

Havmg unobtmslvely gotten generéf”?npmssnons of the sotio-physical ecologlcal nithe in
. which the program is situated, the anthropologist then ‘seeks to l'now more about the formal struc-
ture and cultural values of this minisociety: who are the students and why are they.there, when and e
why and by whom was the school foundad, what is the composition and hierarchy of‘fgculty and
" staff, what is the nature and schedule of curricular and extra-curricular events, what is the relation. .
ship between the alternative program and the regular school program, what is the school com- . .
munity sself image, what do admlnlstrators faculty and students hke/not like about the program? ,

4

° - —_

.

Some of these answers may be gotten throuqh reading the forn’ial documents of the ins tltutnons
. - and very importantly ‘hrough talkmg to people in different rples. Inspection of written records
« and both formal and informal intérviewing are essential compongnts of an anthropological ap-
proach 'upplemenunq the researcher’s observations of behavior. Written statements of purpose .
give avision of the philosophical ideals as well as the ideal structure, functioning and intent. Other . ’
written statements, suchas student publications, po°ted' schedules and afnouncements, forms to s
filled in, and niemoranda can orowde an ldea of the actual workings of the mechanlsm Memor‘mda

-

°
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p (;a.rrbg particularly useful in giving a sensg of what actually goes on, signif_iE:ant or repeaté& eveﬁts,': Wy

day to day concerns, and often elements of the program or aspects of behavidr that might be.im-

proved. Any kinds of assessment reports of student performance done by faculty members<or work - . -

\ coordinatois would provide very useful data, if accessible to the reseéarcher-evaluator, as would bey
any writteh comments by stddents concerning their work placements. For example, in White Collar e ‘
~ Scheot the students draw up contracts with their faculty'agvisors indicating thé ‘cburses they will «- . ‘-

take, and describing their, work experience. These contracts are. sigried by the student, his/her

4

faculty advisqr and his/her parents,-who are thus also involved in the process. Posted notices r_eﬂecf . ’

,the fact that students miay suggest new courses by posting descriptiohs to ascertain the dégrge of PR ‘ .
interest in their idea. In addition, admjnistratien, faculty and students-at White Collar Schogl have . - J

collzborated in writing up a‘self-eyaIUatibp. It is a perceptive document that points up both posi- , v N
tive.and negative el_em‘éntsgf the.progrém as viewed from the differea&} perspectives of the partici- ' ,‘
pants. It reviews the goals of the various categories’of participants, the changes'in these goalsas | - =

the program evolved and faced day to day realities as well as the procBsses set up to implément themand ~— ~
the thanges that were made ot spould be made in these processes for a more satisfactogy program.

@& . -

The documentation to which,we were-exposed at Blue Collar Sch3ol,co'nsistéd of a very-detaited -
program description setting-out the goals, rationales and specifi¢ objectives of the pragram. This docu- e
ment would provide the researcher with-a very clear outline of the program. While such a documesit h -

\‘ could guide‘the researcher-evaluator in examining the process of the program and the intended out-

comes, it'should not lindit his/her sphere of observatiap and inquiry, since actual procegand outcomes . ~ -

often differ from the intended. Even if they coincide, bowever, it is important-to ascertain the process .

surely the intended outcomes do not exhaust the effects that participation in the program has en-the-

/ ¢ - . w ! - .
The essence of the anthropological method is its multi-faceted apptaach, manifest in"the T T
tendency to;look at.the same issue from diffefent perspectives and to gather information via dif: v ‘
ferent modes. Thus, in addition 'to the relatively unobtrusive metliods mentioned earlier of pure .
obzervation Hf the setting and of cultural artifacts and of reading c_{ogume_nt‘s, observation of social -
interaction, both formal interviewing and more informai talking with people, as well as just hanging ¢
. ardind g,nd.getting the feel of Ii’fe'in/the society are major elements of am anth ropological approach. .’ ' -
In looking at the externdlitiés of these programs the researcher hegins to draw certairt inferencas.. - ‘e '
____ Reading printed documents—from posters to program descriptions—adds further data that may sup-
port initidhimpressions or lead the researchér to develop new ifypressions. Earticipant-obsgrvation : .
research, because the researcher is constantly surrounded by the data out of which- his/her -

- hypotheses grow, involves a constant process of hypothesis development and“modjfication'as the . °- )

’

,* _ researcher learns more and more and re-evaluates previous,.more partial, understandings. The re-

" searcher’s goal is ideally to fearn to understand the sotiety. as its members understand it, and to be-
able to describe it in a way recognizable to them, even if his/her interpretation Nf certain aspects of

. it differs from that of some members because of differences in perspective. Conskquently, teﬂkieng s

witli the members of the $ociety is the single activity that consuines most of antliropologists’ re- -
" search time. . : )

o
N . +

R ~
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In order to get a real sense of society it is important to understand: the rqlestructure and to  °

try to talk to people in gifferent roles to understand how people. in different Statuses experience .

and perceive their society. In the alternative programs, visited the major role categories were e

faculty/admmistra,torsTthe two roles-usuglly overlapping, students, and worK experience coordina: '.: L0
_ tors. Tq understand the programs well, it is eSsential to talk to as many pecple a's~'pqssible in eaoch'

. ) . . : » » ‘
o . ’

) . ) /‘”... . . . ‘ ’ .
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throigh which the intended outcomes are implemented in order to evaluate eff'egtivéness. In addition, N 7]

studénts, and these unplanned gutcomes should also be noted in ‘an evaluation. -
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category, and to talk with lthem when no members of the other categories are present, as well as in
conjunctionwith members of other categories, It’is easy to understand that students might not be
totally candid in expressing any non-positive feelings they may have aboyt aprogram in the

- presence of the person or peoplé who judge them. ' '

. In White Collar Schoo! we had the opportunity to talk with students alone, in small groups and
in a formal groyp with the chief adminjstrator of the prbgram. On the basis of these conversations .

| had the impression of.a shared community of attitudes between students and faculty/administya-
tors, and a definite candor in discussing what was good and bad abbut the alternative school, their
teasons fortbeing there, what they had hoped to get out of jt, what they wete getting out of it, e |
and what, if anything, was missing and why. Qne stiident even tdok meto visit his work site, a tele- - - |
vision station. The students who chose' to talk about the program were those who thought very P

highly.of it, and who felt that it had had a very beneficial effect on many aspects of their lives. It ]
‘would have been interesting, for a sense of balance, o have talked with students who did not like
the alternative school and who planned to return or had retumed to the traditional school. It also 2

. would have been good to talk to faculty members alone, and to talk to parents about the
differences being in the alternative.school had made for the’} children. However, although the con-
tact was quite brief, and a researcher can hardly expect people to tell all in an initial encounter, |
had the impression that, givan the ambience of freedom and candor reigning in White Collar School,
the people | talked with did give me an honést picture of the pregram. ~

@

In‘Blue Collar School students were out on theirmork assignment when we arrived so we first *
talked with @ faculty member who then accompanied us to dne work site to talk with a student,

who never showed up, and his work experience supervisor, who had been working with the program
for years and expounded on its benefits for the students.from his perspective. We went to a second
work site and talked with two students in the company of the faculty member and the work super-
visor, a rather stilted situation. The students mainl expressed their pleasure about'the benefits

of the program in brief responses to direct questions and the faculty member and work stperviso
assured us of the great henefits of the program for these two model students, ) .

\ . i -
Ahthough this \;yas an expedient way, given the structure of the program, to allow members

. of-our team" to encounter program participants qf all categdries and to see the students in their work

site, the immediate anthropological reaction to such a scenario tends to be the impression thit the
vres2archer s being presented with an ideal image of the subculture in question. Having seen the °

ideal, the anthropologist wants to know how the day-to-day realjty corresponds to this. ideal
picture gnd becomes even more curious to observe the functioning of the in-school part of the pro- °
gram, and to talk to the members of each role status, especially the students, separately, In talking
With the members of the three role categories together | Had the impression that the script of the
conyensgtioﬁ followed the program description very well, It is quite possible that this is precisely
the case since the prografn is very highly structured with very specific objectives. Perhaps the real :
.meaning of our encounter was that%‘c program is functioning-exactly as intended. . '

s

In any case, \N,he'ther'or not the ideal and the real cerrespond exactly or not, it would be in\
structive to ebserve the proce_ssgy which efforts to arrive at the goals are implemented. It would
also be good to talk with students who would like to leave or hgve:lef‘t' the program because of their

“dissatisfaction. In contrast te the candid and very verbal style g#White Collar Schaol students,
Blue_Cgllar School students a'pgeared-hore'reserveﬁ and less it to’comment at length about it.
Perhaps more elaborated résponses would be possible in'a less stilted setting, and perhaps a

s _05. / oA . s
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researcher-evaluatar would have to spend more time becoming a familiar member of the environ- , Y

ment, asituation usually anticipated in doing participant-observation research. The researcher must

take into consideration the fact that his/her own personal characteristics--gender, age, appearanca, .t
. Status, etc.—will influence responses, and try to evaluate the results of this factor. In addition, the

researcher must realize that if he/she, associates more with one.category of people than another, Y.

for reasons of receptivities of common personal interests, he/she may be seen by the others as shjr-

ing or representing the interests of that category and reacted to accordingly. ’
» ‘ i .

©

In using formal and informal interview material as data it is, of course, necessa}'y to tfy to. *
weigh the rheaning and veracity of people’s statements. Certain guidelines are uséful in this an-
deavor. The researcher will often find that if he/she talks to people in the formal context of thepg. - -
research in question, the respondents will give formal, "'party" line” responses, whereas in a less . v oo

. Structured setting the same person{will give more natural responses that miore closely appfdiimqte
his/her own real reactions; attitudes, etc. it is good to compare answers gotten from peopte in a- °
group setting to those given by the same individuals when they are alone to get a sense of group
attitudes as compared to those of the individuals composing it, which may or may not actually
coincide because of individual circumstances. .

gring, is he/she trying to en- )
. ~hance_the portrayal of his/her status by the researcher® is he/she @ self-appointed spokesperson .
.determined to create a certain image of his/her subculture, or is thapz[&n someone who happens -
10 be particularly interested in and informed about this subculture an nsidered knowledgeable
by his/her peers? To decide which is the case the researcher must. talk to many people, weighing - . R
_’fhe[r responses on the same issue against each odjier, taking thei role-determined perspectives into
‘account, and comparing data gathered in different ways about different.aspects of thé socio- .
cultural system, to test for consistency or inconsistency. .
should seek to detect their. origins and meagings~tifisee if they represent problems in data gathering = »
or interpreting or'if they rather represent’contradictions.in the socio-cultural stem that must be
accounted for. Consistencies in ddta_gatheredfrorri—different—sog(ces jhoulq,suggqsyﬂmgg\;he‘anthr.o: ) .

- pologist i§ getting an accurate image of the socio-cultural system. .

.. ' id

]
- - Alsoit is reasonable to expect that as the researcher-evajuator.gets to know the subjects.of-his/ -
her reseafch better and they him/Her, their rapport, assuming-it is positive, wil become more
candid. The researcher must also.remembeg, however, that social-groupings-have-secrets, myths, ' . .
éoii'i?adi“éftionét'about\which they are not préyd, and what Wilson (1977) refers to as “sacred cows,” .
aspects of belief or behavior that are riot readily open-to discussion orichangs, When touchingon®  °

such items the. researcher may expect avoidance of issues, palite non-responses;-defensiveness, *.

searcher that he/she has touched upon an issie that; since so sensitive, must be of some importance,
- Circumspection and indirection are required of the researcher who seeks to understaiid more with- -

~ ™.out offending or alienating-his/her-sources of information. Particularly when doing an evaluatign

- tha researcher should be gonscious of the facy that people may be hésitant to share information '
with‘him/her for fegr'of possible repercussions for the program or for the individual, particularly |
- if this information i¢not totally complimentary, The researcher-evaluator must also be conscien-
tious and responsiblé in handling information that is sensitive, shared in strictest conﬁdencé_ or.
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' % “ .7 ¥he Whis Collar School and’the Blue Collar School have very
has avery re xed, &

different dynamics, The former ¢
reative, non-tradi;ipnfaj,sxyle in which faculty and students particidate in the |
* decision-making process and faculty as well as students feel that they are in school to learn, The un-

- ' y paitlwork periences for these children of professional parents allow the

" interestin » More professional career dptions. The sty dents see t

' them to explore possibly
hemselves as more individualistic
and adventuresdme thah the student

S in the traditional schopl they chose to leave,’some because
. they did not feel that they fit, ) .

. _ T
. The Blue Collar Schooi program, in contrast, is hjghly structured, and the re‘l'atib'ﬁship between
i i i coordinators is strictly hierarchical and

school dropouts ’

1 ves.* These com
. necessity a rather superficial linguiltic cont
comments ‘ofpar’qicfﬁznts‘in all of peri
ties to'explore carear

advantaged, 1n all of th
- work’ experience, paid or Unpaj

¢ ey learned tov'take charge of -~
[their] own lives.” They**fejt more mature,”’ The\(x:onside'red their work project to bea signifi-

cant experience that taught them about “the, real world,” they learned about "“fife " Frankly, | was
quite —smrpris"éd to hear Participants from all of the Programs, wher i i
economic scafe, us;

ever they fit on the socio-
ig.exactiy the same language, exactly the same te i
had gotten out of the program .

Al ® *

monalities were djs.
ent analysis of the

quired as a result of their

. -
N VO' "

) work, perhaps precisely
. because of the very avera ograms like Blue Collar School
Jcents"with few opti

entials for being employable On aregular basis a5 -
1 . - * “ - o ! ‘ . 7
. ’ \ : ) ‘ -

* , » :

. : R
*Two postse'condary programs were represented that involved '
academic context, but other than this basic ch i .
* othgrand not enough in ¢ e high school programs that are of primar L
. to bg\@_g Place.in.this analysis, +n this c¢

Xt, they were interesting anomalies,
1 ) o

o~
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well as givind them £Xposure to aspects of life and a style of Jife for which thatr home environments (
‘could’ not preparg them, Programs~like“ White Collar School aliow young people who have the

possibility of having many career options to discover what they are, and which ones may stit them

best, thus allowing them to best’actualize their potential, . e - .

e more striking and suggest that this
ffectiveness of the 'various programs and the -
€ lariguage the stude
. 7 grams sounds’as if i i

> had'thgy acquired the same jerminologies through as
appears, on the"basis of what js admittedly nowhe(e n
the styles, structures and met

v @

lar’
"‘sense of responsibility”
now ahout “life” and “the rea| world"’
) this knowledge in schowl or on tive job, .
un to “take charge of hjs/heg life?” Thase words express the out-
2 sf{ggests 1o be uppermost in the students’ minds. Since a princi-
ological research methjod is to try to understand a socio-cultural
important to try to elicit the students perspectives on these .
agi:and free discussion---com bineq with the'com-
» and with the researcher’s observatiohs of this’
€ program to the endh Thus, without entering into the
Jus area of evajuation, empirically suggested by evan the
to, investigate to whalextent the.be avier approximates the

N .

. o Coae ot “ . ( t o I
These experiential, "egjucation programs, like most educationa! efforts, are concerned Wwith
" something greater than just teaching specific skills. They are also conicerned with socializing the
sindividuals participating in them to be’ce,[*tain’ki’ s of people. In the two Programs observed, as
well as in most of the others from which we talk&d to representatives, the purpose of the programs, -
* * in addition to providing studends with experience working in the real world,-was to build thyir
self-image and self-con fidence, and to give them a sense of responsioility and maturity as well as
.realistic knowledge about the world of work awaiting thém. The programs were designed to effect,
behavioral, Lognitive and affect; ¢ i ; d result of their work experl'enc_e,
the style and content of the i ic re of the social interactfpn betwean
students and both the facuj e v i rvisofs, The Participant-ebservation
research method isgarticu!arly appropriate for evaluazting both v'vhethpr Such changes do take place,
_and équallyzimportantly, the precise nature of the pracess through which they take place. .

-

" " This emphasis
of the participant-

w
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. arewarticularly functional in hrometing positive change, which may be dysfufttional, and whi¢h -
-~ may have littfe or noimpact. This aspect of this process-oriented approach M evaluation is par-
ticularly important if. the pugpose of the evalu ation is not only to judgg the prdgram but algo'tq ,
.\ Provide feedback for improving its continued functioning, and perhaps suggestihg a.model ta.be,
replicated in othgr programs. Such data on the dynamics of the program cannot be gotten at

thefact that this method allows the researcher-gvaluator to ascertain which elfments in the program -«

-

through the ptetest-posttest evaluation style. that is oriented toward measuring dutcomes rather
than"the Processes Jeading to these outcomes. The an thropologttal approach allow:'?ﬁth for the

- evaluating of outcorﬁeg, and for the understanding of the process. By its focus on.the actual, as -
opposed to the ideal, structure‘and functioning of the program, this method allows tie researcher
to assess what-actually happened, what factors, events, structures, and values in .the. program
actually made a difference, and perhaps which ones were lacking what might make a difference.* Is
it the fact of actually working in the real world, for pay or not, of feeling like an adult, or is it the

<, more indjividualized attention, encouragement, and instruction received by students in most of the

progrargs, is it the ““relevant” nature of the academic coritent of the program, or-is it the relation-
~ship’ een the.structure of the proegram and the social context in which it is located that makes .
the rence? Such answers are crucial to the evaluation of such a program; and can best be

gotten at by using a research method involving the various components of an arlthrofaological
proa;ch. ' :

-
< -
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, N FEEDBACK, ) s ' - LR S
R B - N R
W 1*; L - S . S +The group likes the idea'of the anthropological «° ,
‘ LT o F method. It i$ extremely useful to conceptualizers as - .
. -~ Lo e . amethod of getting-inside a program for a fegling of | Yo
S , . EXPéRlENTIAL \ . the thickness of it, the dynarnics that often do not ‘ .
o . EDUCATOR— " - |, . @ppear in tables' of data and convéntional evalyation
; ' « FCONCEPTUALIZER ) designs. Triangulation of interview data is a useful -
: v St . technique because it will usually yield adiserepancy - .
.. i I — . analysis of. what-people intended to happen, what -
¥ . co § S .. they think is happening, and what is really going on. o
; However, this is often nedative and therefore sometimes politicajly dangerogs Consideration of -
these dangers is recommended. The alternatnvegof being rigid or exploring are interesting to con-
FA sider.”One person’s rigidity is another’s sense of structure. One person’s exploration represents
N -chaotic megssing-around to another. It fnay be that the blue collar programs help lay the ground-

.. werk for upward mobility later through éstg_blishing good work habits now,

/ | \ . Running a tight ship
is not necessarily synonymous with being a Simon Legree who alloy:/s;no freedom. - e

. . - . R N < ’ * »

o : - I T is&asa’nating field. The basic strategy of

Ry o . how to ob¥rve without bias as anthropoldgists do

: Is one that would be very difficult to implement,”
% - EXP ER'ENT’AL There are many examiples of individuals who have
P L EDU‘QATOR“’ A tried to implement this strategy in their programs o
e : .’ﬁCT'QN,OR'ENTEP,'- ' and they havé had a difficult.time. However, our L
I e Loi e e -group thought it would be a good way to See what ' -

- really happens throughout a program, to increase

. . o - . generally the perceptions of every‘c'J'ne involved.-
" Practitioners coluld-use these strategiés for internal revision by teaching them to both staff and Sstu-
*  dents: The tqo!sf‘tj)f,,anthropo!ogy, especially observing, are real ly what programs are trying to teach L
a lot of our students, 4t least at one level of experiential learning. The group would like more infor- L
"-, mation on this type of measurement, a

. K
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. «The thinkers about evaluation found this a very : - L
. X “exciting alternative. It seems the*kinds of questions . ' ;
.7 this approach answers are those that people ask when o -
. ;héy, are’thinking.abput addpting-a model program and , EVALUATOR— -
¥ .that evaluators often have difficulty answering. How- . 'CONCEPTUALIZER A
s -ever, it-will not get through JD RP. This seems to'be ) : , .
wel’ thie biggest single problem at the moment, although 2 .4 -\ . .
-. “there does seém to be.a trend in the direction of aQ

7. ¢ - accepting these kinds of results. It is very hard. to‘write - o '
+" -, 2 fundable design ‘usigg such methods. Also, therk is a danger in jumping into this too quickly be-
o . -cause at present, persgnnel with the skills to do it proper}y may not'exist. ’ .

- d
e v .

' ..The droup had major problems-along the moral-ethical fine. Ofteq,flients who are trying.to
work on evaluation designs are told, do not ask the_question unless you are willing to hear the
: énswqr. A potential exists here for finding. things that should bé recorded, but that might pose .
M. difficulties, For example, if a discrepancy between the organizational chart and-the true lines of.
" - authority is reported, it is going to do some damage in the.program. The group féels that beforea

study of this sort is done, some decisions, would need to be made about what will be reported

- formally‘tﬁ informally. The group would like to learn more about this method. Y
' - A B S
. ' ) \‘. ’ . ’ . ' ' . ° "
The group spent some time dlsdussmg the myths — !
_of our culture and various subcultures; among which = - - o - N . .
- is the myth that truth comes in numeri¢al form ®ith _ .. A e Ces T
statistical treatment. Evengo, some program staff. ' EVALUATOR—. ~
. and merqbgr; of boards of education i facf make, . ACTION ORIENTED °
* their decisions-for the most part 6n the fzj{sgs of . e x
s “anecdotal descriptive évidence, sometimesiin-spiteof -~ o ~ ) .
“o - ' . theexistence of numerical data-to thecontrary. Also R - ‘ - ;

. . noted was a congruence between the kinds of ap- T : ) ' g
2 . Proaches and data that you afe desctibing in terms of anth ropological methodology, and the source i
MO ofprog;am; in experiential. education. The educational set’tirygs of experientia] education progréhns .
T are rich miniature cultures, and it is appropriate to use anthropological approaches to figure-out L ,

. what is going on. However, the vesources required to gather these types of data are very substantial. . i
S L . TR S . ) - , ’ -~ z
SR . The group tends to think of observation as a process tool,.but there is ng | reason why it can-._, . 8
T not be used to assess outcomes'as well. That is to say, if one is describing very carefully.what »
el people are doing, over time dafa g&n be interpreted in the form of behavior changes that are taking
oi .. - place within a program, * T SN e e ‘
.‘7:;" o ' i\‘., . : PSRN . 0 ‘ . L L :‘f':"g‘ ) . - \,‘: {?\?\'. T T T ¥
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A . * -y
.. - COLLABORATION AND COORDINATION” . T T Y
e e I ;_a — e - P ,ﬂ_r‘. e -_w.a\t-t [ bt s ’

This set of mat:erials consist:s of quotat:ions and paraphrases considered . .
. " relevant to collaboration and coordinat:iog " Thirty .documents were - A
- --, - -—8sélected from literature on: educatiofial change,. management and organiza;
tion, and social systems. Key statements from't:hese documept:s werewv T
noted, The result:ing collection of quot:at:ions .was then analyZed (using
a phenomonological . approach) to determine emergent categor Within
each category,’ st:atement:s were: clustered and sequen(:ed ’

. present ideas sys;:ematica]._ly._ The, cacegories\ are: - ' . . .
.o - - - . e . ~ ~
- s . - o I . :
- [} [ 2 gmning X . - ) ,. ) . 8T ) . A ’ . v:. ':-' » )
o Commi‘t:ment: ! . L , ® . s . -
. f . N .. . 4 * . - - L4 b . T2
e CharacteriSt:ics of' Part:icipati.ng ’Organizat:lonst* ) L e
- \, ‘ . » T - - o
T e [ .4 R \ .
) wPower and Influence- R T RN TR N S -
‘ e ‘ X e s
1] et e a1
9 Interdependenoe ‘ s .ow L : : S
! T - e.. : \-* " ” . ‘, N ..:,i‘g . ". ‘ C e ./ - h
oo bt s i e e @) o ‘T%k&f“‘*r“mz‘_‘j _W;,.‘ - ; S - N . - . ‘ N
. -) . i d . Tl .- . ’ ) 4-‘ ) . - . .
e e st e ”6"\ Commmicat:ion e . .
- . e . Innovat:ion o T e ‘e .
’-:";‘, - :‘( ‘ B - - ’. l; . . . “ . o e “: o N LY .
T 'Ihe informat:ion is presen.t:ed in this form t:o allow reader ‘to draw their” c
el own conclusions, ;to srimulat:e ideas for action, and ‘to indicate . . ‘ “_-
t:he various perspect:ives of the writ:ers cited L . g . T
. e . A e ,Q r ) Y @’T

*An organizat:ion may be a complet:e company or agency, or may be a unit’
. ot**division of a company. Collaboration may occur as an interagency o v
S effort oty beg:ween‘ o*ganizat:ional unit;s of a sihgle agency. o IR
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Plan anning
K The assumptiona. stimulating collaboration or coordmation are tha-t.
share*d resources and cooperati e @fforts’ will produce a tore forceful
» impacty ‘especially when - participants h,a\*r‘e a _common interest in a
significant goal. , , LIRS - . z:’
A S, (Rubin‘ 1980) v .
-+ .o The" inc'reased intensification of- needs for greater‘:esources makes*
’ _ such an altemative increadingly attractive.,a.'

. Com e e e (cAiken & Hage, 1968)

» \ - “ .

-

\e Tﬁe time must- be zg.ght, therqs'must be a real need and readiness to take
< action. - Lot T . : g
- . ‘ £ " (NWREL, 1980) -

- & - ¥ L

e In initiating planning/negotiag'ion fo.r colmoration, there must
be...
.~ ‘4 clear Statement of intent (Gross & Mojkwskf 1977) A
- carefyl plaming.and orgatization (Rath & Hagans," 1978)

- anticipation of barriers (Gross & Mojkowskf, 1977y - .
establishment of sutually ‘8cgeptable ground rules (Congreve, 1969)

- didentification of common. group‘ interests (Rubin, 1980)- .
goal congruence ‘between the’ ngw collaboratiVe organiza‘_tion
-and ‘the member componehtS’ or agencies {Rubtn; 1980) <. i

. !
determining the area o£ collaboratiye a;tivity, participants should.
ly develop the plan (Congreve;'1969) - :
h realistic parameters'(Gross & ’Hojkowski 1977)
deal with real issues. (Congreve, 1969) - . :

" focus on'a specific project (Rath & Hagﬁns, 1978) o .

. determine a narrow focus, with:few objectives, leading’ to .
accomplishments that bring aﬁout cleal; improvements -and which
pravide producﬁs or- servicesmtllat« would otherwise be, unavailable
‘ e js_y S (Rub.‘:n, 1980) )

. p;.a .
-0, In plamrln@ for implementation, the\, go laborators should°
+  »~ make aims widely ynderstood ‘(Rubin §1980) - ‘
< ensure’ that more is not. prromised than can be delivered

‘ -~ *. *«(Thompson, 1980) :

develop activities for meaningful participation (Congreve, 1969)

®

4

¢ The basic approach of interactiVe planningris to "mak%it happen.
It is ‘the design of a desirgble futuve and the invention of ways to, ‘
bring it about...it focuses on all three aapects of .an "organization -~ -
the parts (but.not separately) -~the" whole, -and the' envi.ronment. '
- Instead-of plannin’g away’ from a- current state weka/tart planning
toward a desired state. -

(Aokof.f > 1977 )




-
] Plannlng should pe COntanOUS or cycllgal so that unanticipated

problems can be dealt with a!? they ‘arise; and' improvements' or
modlfncatxons can be—made (an addptive planning approach).
(Firestone, 1997 Heather§f”’

et al., 1977; Moore et al.,
\ 1977)

>

’

. Three barriers o successful-plannlng are: (1) the short-ternm ,

. \perspective of school staff, (2) organizational wecakness of

. school planners, and\é3) failure of the nlannlng process to
culminatée at a time en, decisions can be made. -

B ., ' ' . . " (Goodwin, 1977).

*

Planning for: 1ncremental implementation reduces rlsks. '

»
’ .. (Goodwin, 1977; Heathers et al.
1977)

)
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T s Commi tment ) ’

. e Organizations do not mdve flexibly to—maii;ize E}ficieﬁéy, gﬁt_
- . change slowly to minimize Uncertainty. | o \ ’
, ’ . . (Murphy, 1973) .

S 1

) \.;réduction of agency’slack...executives tend to be chaiy.of,
.- C any new invol%ementecarrying fringe rather than primary benefits:
.o - - (Rubin, 1980) -
"N‘.o Chgrécteri§tic§ of successful collaboration include; v
- investmeht-of participants (Rath & Hagans, 1978)
. - commitment beyond individual tasks (Pasmore et al., 1978)
: .= commitmept of .individuals to the task at hand and understanding
of it§ relation to the organizational mission (Crandall, 1977)
ey '/)y =" commitment, to the collaborative organization (Pasmore et al.,
) .. - T 1978). ’
N « .- priority statgf'for the project (Gross & Mojkowski, 1977)

a

3

e The oLganizational management and the‘opérationqlestaff must both
be persuaded that collaboratiop is advantageous, so dperating
‘conditions include: cadre’ of high}ty committed people to contribute

- taken to establish credibility; motivation of active interést. -
’ | ’ -+~ (Rubin, 1980) . \ N

- K3 -
T
. .

2

_ @ ‘Encourage commitmest—by: .\

-.Rgbin‘, 1980) .

;1«*:i;éétablishing'an nitial guccess (angreve, 1969) - N T
"~ giving voice to advocates in the organization supportigg: .

e , collaboration ] - (Crandall, 1977) °
¢;‘”" - organiz;Pg advocady campaigns; publicizing.exemplary or
. Ce . innovative practices relating to othe alliance’s goals, and-
Tt . working at achieving a Rpsitiﬁeffmage~(Ru51n, 1980) 0;‘,. .
o N . . . - 4 * Yo s & A
P> e The organization should provide clear yewards for individuials
e . involved in. the collaborative effort. , R,
T, o = LT . ~AGross & Mojkowski, 1977; °

~ . -

— # -The<Rand study indicates tﬁét*gffective support r-,érom district
. . staff and school principals << includes moral support illustrated -
: ﬁyfacceptgnce and -approval of the” project, reinforcement and

) ‘enthusiasi toward t®achers putting classroom impravements into
o practice, and establishment of good working relationships between

" -and among individuals and, gyoups inﬁb1ved in the project.” Practical
" support 'is illustrated by real commitment of resources, provisions
- for training and on-going sistance; and classroom visits followed
o . by constructive feedback.” ’ - .
P ’ - ce . " (See Bérmap et -al., 1977)

-~

~

. - .

time and energy; sustained support of powerful individuals; stebs .

Yy s




Characteristics, of Participating’

,Aﬁ;Qrganizations._r___aeee_A44,

Organizations rarely collaborate as total eniities L
. "~ (Rubin, 1980) N\

. There is a greater- degree of complexity, i.e., more occupational )
diversity and greater professionalism of staff in those organiza-
tions with the most joint programs’
, _ : (Aiken & Hage, 1968) .

* Organizations planning to become involved.in cdilaborating’need —
to have: an organizational role definition, flexibility, a focus
-, on external issues, and a level of staﬁility which encourages a

_freedom to-risk o .

. s '(Gnoss & ‘Mojkowsky, 1977;. .
- ' <« . Crandall, 1977) .

», -

* Iz staffing a collaborative project,'the organization should

gn individuals who. T .

~

are competent, have strong negotiating skills, and
‘ who are not already suffering role’ overload' -
(Gross & Mojkowski 1977)

-~
*

_— 14
have a reservior of personal energy to sust&!n.progress
during setbacks and conflicts, arnd who have-a-wide—re-

pertoire of systematic problem—solving skills (Crandall 1977)
A

An organization with no surplus reserves availatia. could ‘hardly

afford joint programs + + . there must be some slack in the re-"

source base . . . before.any cooperative,venture is likely

. 4 (Aiken & Hage, $968) .

-

- e g .
Faflure in cpllaboration is.probable for organizations in which,

- standard operating prqgedures dominate, role changes are avoided,

and customary rituals §o¢ern ’ coe
. X (Rubin, 1980) . )

-
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. | B " & Power and .Influence

. - ~ . -~ - " : . . <
e - o~ If .we-are-to understand organizat:ionsfweemuscrunderstand the nature .. ., . "
RN .- of power and \influence for they' are’the means by whichethe people T
v of the organization are flinked to its.purpose . . . Distinguish . o
'between influence (an’ active protess) and: the ability to :mfluence, ‘ RN

s - or power (a resaurce) - * L s -, i e
- y - vy

‘ : Handy, 1978 T
. .'(any 78) . &

P

. e Power is W function "of the dependence of one party-on another.* To the
. extent that power intrerferes with mut:ual_}ooperatlon., 1; should be re-' ] o

" rddstributed T e Y R N I
v A . (Pasmore, et al 1978) . B '

] . ‘ . °

.. . e\

° J:)In today's large ‘and complex organizations tﬂe effecti've'performance ? Ty,

‘. " of most manageridl jobs require one to be skilled ‘at the acquisition

S , and use of power - . KR -

- oo , (Kotter, 1977) . . .
. . P - - -

ot e Someone tv;st t,:ake.the initi¥tive Afo ensure that members are bgought e

‘ ) _together that coliepial relationships.are formed, that \mfo.rmation Rt

- ) ‘ is “exchange nd so fofth . . . The strong leader in this-instance \?4:. :

: wil) behave as an idea broker and consultant rathet than a source
of firm and. fina\ det:isions N " S Lot
. . ' ;»'ﬂs(Louis & Sieber, 1979) o

Y
- e The high autonomy need -of professional educators 1nterferes with ',
X N 4 effective colTaboration and innovation, as does the'*relatively . e
AN N high level of indsp dence in perfonning the work ' - ] , '
PR ~ (Derr, 1976). ‘ : A .
0 . . - ?‘; % . * v 5
: ' e Many groups will fight integration because it may méan a loss of B

. o

organizational ‘autonomy and program v:rsibility .. . L e \ .

I _ oot . - {(Kelty, 1976) S
T v - . h e T
h ° Suggestiéns t:hat they shate their sacred domins with other gtoups N cL.
o not, onlys-ev'_ﬁe noncooperation, but Sutright tombativeness - - .
. _ ,- ) (Rubin, 1980) ;.
r { R R = s
L ¢ Realisti 'admin‘istrators may insist on dealing with pefsons (fro;n . . s N
o ‘another-afency) of their .own rank - ‘ . .
S A o | (itwak, 1970) ST
* . . N - . ) L R bR
L ‘e di{‘seffeét ve collaboration 'is to occur . . . ,' * .
L -: the organization needs to be socio-educational rath‘X than ' \’,« e
“s . %77 bureaukratic B (Trist, 1978) , e
Lo * " = competlent and effective 1eadership is necessary‘ (Rath & Hagans, - .. .
" 1978;fGross & Mojkowskd, 1977) : : . T
- the doncept, of contrel’should change from superv1sion to . <
: > boun ary maintenance > Trist, 1978) : ' .
. —_ . _— o . SN,
e v - + - ” : e e .
- : o ) 122 St
, ’(f‘ " . :i - - ) i M ,- ) ., b
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w

° Coordination is inhibited when there is a lack of strong leadership, .
- and when those .involved have insufficient authority to influence
gf’- decisions and actions ' : o .
. RN B a&y (Rath & Hagans, l978) | -

S R o H M
- . S . N
i . . . .

° Collaboration«calls for individuals and groups to share mutually in

_f:'~ the decision making process ‘and to negotiate solutions to issues .
7 of.mutual concern . e o R 5
'i\“ et o I (Rath ¥ Hagans, 1978) Lo

.. L . .- . A
. - LN

e Decisions should be made- by consensus, not “coefcion . T ;
‘}~‘; . e (Thompson, 1980) . .

v, T e . . . - .
i S

3.
° Coercion and dominance are barriers to collabqration ; : : .
Y . -,’ ';w B (Trist, 1978) ' -

T N - . R , -

0 Vﬁluntary involvenent should be elicited when possible B ’

e e - e (Rubin, 1980) O )

Pt .
» . - R ¢ . -

RN ~ . i L ~ {
. Propositlons for coliaboratlon include. effective advisory groups 2
_are crucial; actions cannot be impbsed from the. topcabwn, there ) L
must be a, recognition'that local needs are being met: . : ' o S
L 6 o (NWREL, 980) - T e

« s . .
a L - « T >,
« N

) Two characteristics for-collaborative projects are: governing o
,.?*structure "has egalitarian controls clients served participate ) . :
» dn,planning Lo e ST e T L il
‘?.f_ A BN \~~ C e f‘ (Rubin, 1980) T

— . . v - - . «

. Failure to ‘establish. operating procedures that ensure equal power ’ﬁ;, o
“and participation will inhibif*collaboration o . ’ o

Vdf‘ - P ™ (Thompson,)1980) o e
e Characteristics of’effective collaboration include. each party 5 ’ . et
I decision to become involved .in the joint venture results from choice; S
) Call parties have an equal stake in activities, usually 1nvolving ] .
R —~vcontributions~ofaequal—amountsaof money,‘time and -effort; all have- - - .- - =
) f,t.'nequal,stake An- consequences (good or,i11) .- . ' i ) L e
B *if}“’?v &!*“-hﬁ “:‘Lf,f f-‘ , ;f T‘, = ’(Rath“& Hagans, 1978) G e e e

e ;Leadership~vithin action sets will be'assumed by the most p werful y
"\or influential organization, and the greater the concentrat§{on of -
;power in the hands of one organization s authorities, the easier the -
*action set coordination will be” T

oS o A w—r am o wn e weae, e o -

(Aldrich ST Pl

;T .
4 %l’ Tt
-

&
FullToxt Provided by ERIC.
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Interdependence

. - N
R L RPN S B Do ‘e -

e VWhen effective collaboration occurs, members act on the following
assumptions:
S - participants share resources (Rubin, 1980)
oy - each is dependent on other(s) for accomplishment of,work that
; . \ L each alone could not accomplish’(Rath & Hagans, 1978)
e B there is-a willingness to align own purposes with those of . N
: . others, and to negotiate mutually acceptable compromises ] C e
e. i (Trist, 1978) e g
- - - there is a common understanding of roles and respons1bi1ities . .
cox (Rath & Hagans, 1978) S .
e T - mutual adaptations in a number of different areas ¥ill become ‘
o ¢ necessaty (Aiken & Hage, 1968) - C
ot . -. there are: -1) active working partnershipsg!!bng individuals Lo 2
v ) . and organ1zations 2) shared responsibility and authority for K ' i
» polid} making; equal investment and benefits for participants; o
- 4) common understanding of expectations, responsibilities and- ~ N
constraints; 5) interdependence in carrying out activities. -
’ (Thompson, 19802 )
- e : ) . P
o As 1mp1ementation of the collaborat1ve effort gets underway the
‘ followlng may become apparent:
- ‘organizations attempt to ‘maximi ze thelr.gaihs .and.. mlnlmizew
*  their losses ... they wanb\;o lose as little power and _.autonomy =
W as possible in their exchange for other resources (Aiken & - ‘ Y
Hage,.1968) . = S NUUSNER S, S0 g et
" - the key elenents are equity “and dependability' membe s experienéﬁ :
balanced outcomes in terms,of .reward for effort, depénd on oné¥= > .
“_,d,ranother_toip;oxide_goods_anddsexyiges required' to fulfill the . )
contract on a regular basis (Pasmore et al., 1978)
. political conflicts over interorganizational and intraorganization—- -~

, al "turf" may develop (Rubin, 1980) . .

- leaders sacrifice a small amount of autonomy for gdns in staff, -
~funds, ‘etc. (Aiken-& Hage, 1968) Lo " L

- - cooperation = exchange. ;fﬁgxchange takes place and if agreements o
reached arg perceived to be equitable, a cooperatiVe system will . C
develop-(Pasmore et al., 1978) o - , T

- Ssome, groups. may be unwillipg to ‘share in decision making (and the . L
"“‘related -responsibility) (Rath &. Hagans, 1978) - .. R O

- = imbalance results in _the more _dependable group demanding greater e -

- rewards or offering less effort than the reliable group (Pasmore o

‘et al., 1978) - A . . ..

D T PRv— - .- N . ay ERERYS S Y




IS . N S
. Collaboration requ1res work restructuiing, sontinual task xe- )
. v e , .
S L : © APasmore et al., 1978; ] .
e O ot “Rubin, 1980 Trist, 1978) N
i; X A serious barrier is the difficulty ofrcoordinatnon when tasks afe
f{ﬁ not clearly prescribed (and they cannot be in the early stages)
oo e T ) ' (Pasmore et al., 1978) -
?‘“Z?R‘ . Collaboratlon works most easily when tasks re straightforward B .
: . .t Co . "(Ctandall, 1977) , Lo
. § ~ - . e R
'3 When collaboration is erfect1ve,~the¥e is a common understanding of
" expectations of what each is ‘to do, including knowledge of *'
constralnts under which each is working R . ' Y
. . : . (Rath & Hagans, 1?78). .
o ' There should be careful sequenc1ng of tasks and spec1f1c division- )
of %ibor T .
. C ) - (Gross &,Moiloﬁski, 1977) ..
“& -
o Attemptl s that will substantlally reduee the independence or -~ v °
*visibixdity of any “single organiza :ion will indrease res1stance by ¢ i
participants. R " o o .
”‘f"f“‘f*”*"“""‘,‘” AN *;‘.‘* S A (Trist »1978) .
. Coordination efforts require concentration on the contributive
‘BJ« nature of tasks. ~ ¢ PO A _ g i
s . L o '(Pasmore et al?; 1978),
) v A ’ . » ' ) ; )
P O ' | ‘
v 5 . ; :@ﬁ; . . .
* - . + ra , - .
.
-~ ¢ > T * ~>
P

N
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2. - Communication

. AN ’ .o . ' o v .- .
e More highly differegtiated organizations, which are qha;acteride by ¢
decentralization and autonomy-between departments, require greater * .
efforts and a largér number of formal mechanisms to achieve in- ' .\Sﬂ
tegration 3 . ' .
' ) "«{Lawrence Lorsch, 1967)
- . p

e. The dispersed cliefit-centered organization appears to'require an
organizational structure that maximizes cthe flow of information betyeen
thee various members rather than relying on rules and standard procedures

3 ,(LOUIS & Sieber, 1979)

N~ . : -

e In. collaborative efforts, communlcatlon should emphasize information
sharing rather tham direction giving and strive for ‘a network structure
of control . ! =

(Pasmore et al.}"1978)

«

- . (3

e, It would appear that if is more important for the managgr to get
information quickly and effjciently than than to get it formally
. , " (Mintzberg, 1973)

!, o~

‘e Social netwo}ks are extremely important in the traxgmission of
'1nformat10n o .
. ' . i ) . : “(Louis & Sieber, 1979) .

e

. . .

‘e The support ,and influende of peers might be of equal or greater
importance than communication with a supervisor’
" . - ‘ (Lbuis & Sieber, 1979)

. Encourageﬁent of lateral communication will'rpduce the burden om
supervisors ‘and ‘expand qhe problem—solving resources available to
the organization s d

(Louis &,Sieber, 1979;

) P . Pasmore, et al. 1?78)

e While informal communicatian is very impo™ant, it is also essential

* to maintain -formal structures to promote collegial decision making N
and exchange of information. Where there are few or no formal '-/
structites that promote collegial decision making and exchange of

. information,ﬁthe.informal structures will become: attenuated or

Qo

i weakened y . e . .
. . - s (Louis & Sleber, 1979)
i ".« ‘ - -.o\ \ .
T e A prerequisite of formal rationalization is- effective communication,
a condition that .cannot be ‘taken for granted in a.diSperséd .
L organizatidn - “" e . . 4
i ‘ s . (Louis & Sieber, 1979). )
R Y N ; ] “ ‘ ‘ . .
2y ¥ i : : * ! . ’ ‘: » ‘_ PRI -
s ) B ‘ . —10-‘- . . ., . -




tommunication.,.2

¥
- FN

. Under C1rCJm§€énces of &mperfect kncwledge, som¢ decisions %ill un~

doubteddy’ be’ irrat ¥MEl : i

o " (AiKen & Nage, 1968)
- .
e VWhen field qtaff do not communicate w1th senior’ manqgers (for whhtever

reason) organ12at10na1 intelligence and dec1sion making may suffer
“ - seriously g !

« . ~ a‘éLouis & Siebgr, 1979)

N

ot v

e

.




S : + )= Innovation

o > ® When coordination or interorganizdtion collaboration is a new area.

O - of activity, the research on implementation of innovat1on is relevant.
S ‘ A_syntheses of .that research, in terms of the processes to be employed |
NS ~ by those involved, results in three clusters of factors: general - 39
T . (which includes the dimensions of resources, focus, f change, planning, . .
o . and support), communication, and training and assistance. Barriers R “
; - - and facilitators are identified in many studies for each cluster of -
X _ 'factors (see three related tablgs) ' - ) T

-
' . . -

;; _ . ] Ih planning and impjementing a new effart, such as intergroup . ¥
N . coordination, phases of activity are likely tgfloop, spiral, or .>

=~ run._in port of another at the same time. ese phases are:
‘ ‘ <’ - Ideni:S;7hodif¥ constraints/opportunities .
& ) /0 s -

Mobilize support:

4

)

- Engage in planning - oo, With provision for
: . =" Provide training and asqistance ! N » appropriate:
" . - Implement incrementably by topic, site, communication partfcipa-°
f«b? ' populatian‘or organizatidnal unit tion motivation
o - Design and conduct monitoring et T )
1. .. . ' . ' (Roberts, 1978)

.+ L .
¢ Evolutionary séages of. a collahorative effort are: ’

-“formhlation = determination of common interests, commitment,
- leadership by "4 few dedicated,people"

- matﬁra;ipn ‘= isqueq of purpose. are resolved policies develop s
- permanence proven recore of succeqs leads to high credibllity ‘
AL e . . and long-term success . .
D . - : L “ ~ (Rubin, 1980)

them, regard them|as relevant to their particular situation, and . -
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"Table 11 SN
. o . . A .
RS Prqcesses = Geperal - T L
R - - ;
IR N LN R Barriexrs . — .
3 ;»-ﬁ e ~ : ; S e L x oy R ’ .\' - o , R . ,
. Resource co%rdination* T P B Insufficient reésources* - .- S I
Optimal use of, time, & other resources* -, Inefficient use of time# ] J‘
.,Resource commigment e . *Rescurce rationing . - SN PS4
Acccss t& resourcest’ - . . . .. |7 unavailable Fesources* - *
Flexible/cootdinated usé of funds : " Lack'of guaranteed funds*
. ,~ - ’ w o, o e L e g e .- )
i User need,’ focus* ' o o - Handated ‘thange* ' - . ‘
o | School site. focus ., - " . ].. bistrict focus .
t Extemal/internal collabomtion* NEREEERES | < - Conflicting external/internal interests* -
‘8" Reciprocal feedback* . .o " Change 1n ‘external policies _ . .. , \
Consistency of policy, commitment I ~ ~Inefficient/inflexible -external policies ;
Eiternal/intema} simulation* . Poor external/intemal commurrication¥® )
"Ongoing planning* ’ ‘ ort-term perspective ) . -
" Goal consistency* s - ‘ - Conceptual. confusion ’ AR o
Hee.ningful goals define"d* ' . Goal ambiguirty .- ' I | .
Operational objgctives structured ' . Confucing/overly ambitious goals  ° B RIS
".Plapning" capability , R Lack of "planning -capability* . |1 =
."Agteement on needs/problems# . ' :Conflicting interests . N . e
Requirement for task-relevant. decisionS* Uncettainty =~ - C DO §
) S0 TR C L
Hobilization of. suPPott* ' , Coee T P G
.. =-commitment, approval .. " ~ . [ . W T 4 - T
£~ problem-solving usotivation* U i - opportunistic .motivation* ana’ o
,~ = recognition of need* .’ {7 - stability* .. ] )
* "= ¢coalitions,built. for improvément . - vulnerabilityt-.=— ... ~ ., EE
Vo~ use of :administrative influence* | - inertia . T R
tcommunity support* & ' ..~ ineffective commur»ity su?port* . M
- removal of regulatory obstacles ° .~ ="top down" _imposition# -
‘\"bottom-up input _— S . LR . . L tn

"(Roberts, 1978) .-
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. Table 12 Tl - ‘
- ‘ 3
e Processes - .Communication . " )
w . v . .':at.m&b‘.
Facilitators ” ] Barriers  ‘
-§ - Participation by all irwolved* TR ) Cross-level conflict# i .
¢ M ' . : . ) »
a -U‘se_,*of informal, networks Impact of. rank & status S
N . ’ ' N :
’ " ° Teachers'*ldck of knowledge, skill l
-« . Teachers' lack of influence*
4 * .ﬂ * r]
\ ¥
\ . .
, s N L
s - L]
i
N _Role-clarity* tT ’ ( { o
’ - v L e ° ( L]
_ Functional feadership - — - -
h - . . ‘e oK ,:‘ . . .
.} Democratic leadership L T - Ji
-Use of task and maintenance skills* -4 ~ . cr
. .. o . 3 ’ ,
" Capability in conflict resolut:l,on i ’ *
« - — - ': P - a ¢ - - .
‘ h‘ e~ — .j..‘ ~— o { ;4
. ‘0' , A :: -~ ; g * - - - ’ . I :
*styong" items , . (Roberts, 1978) .
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Table 13 ) . s
+ I . v fe . >
Processes - Training and Ass_iétéhcé T :
. » . . 3 B - . N
. Barriers .
Use* of syne‘rgy . S ’ s SRR ‘; . ) N . e
",-- demonstrationk. R S Lo Role confusion* o . ] ’
: wi = experiential leaming*l"‘“”“““‘ = = —~§ -~ "Role overload*~ ¥ "o~ ~ - BN IR
:f,i,.:.,i;.;.»%.. 7.~ psychological reinforcement* . = Vulnerability* L - ’
g ~.face~to-face comznuuication* A Y B DTN
~.quality materials/clear information* ‘. PO ’ i
- cbncrete activit;le,glassigﬂments* AR Lakék of comprehension . ]
e feedba,ck'mechanisms*u 2.~ & . ‘ . et e
Te regulax:/ftequent fa school meetings* : .o op e
- \cross—sebool meetings =~ V. - . ¥ IsolationX A ‘
= mutually agreed -assessment measures* -f Early/threaténing’evaluaticn e >
- ongoing’ assessment* T Invisibility DR e e
Use of incentives “_, et - T . .
C - recognition for accomplishp:ent* N L . e
4~j ~.'inservice credit* S e
- perceiVed .achievement , g .-
o= opportun:lty for professibnal growth* . N 5_ ) r—"- .
- increased responsibilityk .3 "¢ | N S L F S
- ce*fur*hrd:tvfdﬁkl‘“diffei:’e‘nces N V”riaF:[lit“’ e S "E
oNance - for release’tige .. ... t Teachers' lack of time = . ‘ e
" . DA . ) \* .. - s, \‘& - " ~~-h';"

..1.’(.R-oberts',l 1978)
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INTRODUCTON 4 .
'There eiistslin'the educa;ional'literature considerable en@bpragement,for
the’ concept of collabotation.,” In 1977 David P. Crgnﬁail provided a definition o
‘% of collaboration that ‘is still applicable-zgday: o L
L Collaboration is the process of worki g/ together. to solve problems
e .
‘ - and act on the sol ion-under_circumstances where all»parties
. believe that a mutually. agreeable solution is possible and that N
. ‘the quality of its implementatdion, as well as the level of
W satisfaction they will experience, will be improved by virtue of ©
- - engaging in the process. : o ’ . s
, In order “for collaboration to be successfuls, there are certain'vé?iablés T
+ ‘that myst be considered:: i N . - F !
1. Each party's de¢ision to becoﬁé?invorveﬂ,in the joint venture of
collaboration results from choice; participation is voluntary. .
‘: . R - - "] . . B . : .
2. All parties must have an equal stake in the activiti;;,undertgken,
usually involving the contribution of equal amounts of money, time,
angd effort.
. ‘ N . N
3. All parties must have an equal stake in the consequences of the.. -
* collaborative process, whether §ood or bad. \ s
’ ‘ : . -
4. ' Within the process of collaboration, decision_making’is shared;- each 4
) party has veto power over what is undertaken. . .
. . ) f .
5. Each party 'is dependent upon the others for the accomplishment of the
¢ work--that eiﬁh, on its own, could not accomplish. ' X
. . . ) v . ,
- * 6¢ There is a common understanding of expectations of what each party is &
to do, including knowledge of the constraints.and limitations under N i
which each party is opérating. . ‘ ;]
\ - . ] 7
- 7. Collaboration must involve an organized effdrt with clearly defined A
, e ‘plans for. substantive-action which elicit mutual involvement from all )
NS participants. - - - ] ‘ .
' ® ' ) -~ i *, * e u
e 8. Collaboration also calls for a willingness gmqgg’institdtiqns to - .
LT sibmergé some of Eggir own selfrinterests to ac€omplish larger goals,
e 48 vell as a mutiial belief that collaboration will result in benefits
'*h\S - to individual organizations‘as well as the group as a whole. ‘ '

4 Y
To be successful, collaboration®ca
for participants that are not already

. ] *
< -

ls for highly competent leadership and
Xperiencing role overload and wio have

the ability to give the®collaborativefprocess priority status within _the

context of the brgarization. ’ '
2, K \ . N o - ] - -
saﬁtﬁ.? : The organizations that are .listed in this document are éxamplés of ¢
7 7. v sucessful educational collaboratives. It is hoped that you will find them
. » 7. . interesting and helpful. . : 2
. N . " ’ ) '
.; L . \ ' . [ ! ' ‘
. iAk"“' ' s Jﬁ!ﬁ':’w %\ . 138 i . \ ,//
L 3 o ,’,‘.': . o - ,7‘ - ;_ . . :. . F . e . ‘ c . . - R . ; .
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fcsasswznucuxon PROJECT = — o = e )
y'Education Commissio of the States Suite 300 ‘

_ 1860 Lincoln Street’ ) ' — .

Denver, Colorado 80295 T -

Telephone. "(303) 830-3600 ° R

Contact. Carol AndersOn ’

q,q;.b ‘ ‘ . ) -~

4
A

PN

The emphasis .0n career eduoation,°and on the need for a collaborative
approach originateqhat ‘the federal level, but the response at the local and
state levels has. beenwide spread and diversified. Thisvapproach has lead to
the development of new and innovative’ approaches"in the’ planning and Ymplemen-
tation of career education. This project offers the following publications'

‘.

- -

(1) Collaboration’in State Career Education Polic Development. The Role of
Business Industry and' Labor Repont No.‘177 66 pages, *January 1979. :

-
.

(2) Career Education Policies and Priorities of Business Or anizations and
’ égegcies, Report No. 120 25 pages, January 1979.- Do «

"(3) Le*islatinu For Caréer: Education ~ Hahdbook For State Polic' Makers,

- Report No. 118, 76 pages, January 1979..

M
“ - a

2

o (&) Overview of State Career Education Laws, Report No. 119, 34 pages, January
. —-—-—_._,a____ o
: 1979. . ; . S

This project was completed in December 1979. Supplies of the. bove -
publications are limited,fbut still may be obtained from the above address.

- -

NATIONAL NETWORK FOR CURRICﬂtUM COORDINATION IN VOCATIONAL AND TECHNICAL

L H
v 1, . . M * ® “
“ 4 . r <. .

‘.‘43 . ‘,:~ . r‘, < N . - N . - A.--,«’ ._‘,ﬁ
,’4The'NNCCVTE was deVeioped by the United States Office ‘of Education for the

: ﬂ}'purpose of providing a' controlled system through ch vocational and tech-
’ 'nical education’curricula could be developed and shared to aVOid duplication
- -of effort “and” to ‘ensufeé” that’standards dare. upheld. There are six’ autonomous
\{regionaf cénters’ that function.within designated.catchmgnt areas to serve the
f'needs‘of’the member'states. Each Center publishes a resodrce’ document rélated
" to’regional and federal priorities. In addf?ion to, regional newsIetters ali

. oﬁ these -documents can be obtained.through the app opriate State Liaison
:“Representative. X major thrust -of, the~ network and the regional center concept
'is to bring together from each ‘state- those persons with curriculum responsi~ |
‘bilitiesvto shareﬁinformation."NNCCVTE also provides ‘informational workshops,
‘ﬂinservice on- federa11y~funded curriculum,products and sélected other topics,
{aS'Well,as other services related to curriculum development and . evaluation.

N %

. o g S e e e
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1

Lawrence F. He- Zane, Director o s Am'erican'Samoa" "‘Arizona, ' .
“ Westetn Curriculun Coordination Center “+ . - California, Guam, Hawaii,

College ‘of Education . o 'Nevada;, Trust’ Territory,
University of . Hawaii o . Government of Northern .,
o ;1776 University Avenue, West 216 _ Marianas S ~ * R
: Honolulu, Hawaii 96822 ' - ﬂ“ﬁ R N
'l'elephone. . (808) 948-7834 e s e T R
Rebecca Douglass, Director e Delaware, Dis‘trict of = Y
East Central Curriculum Coordination Center Columbia, Indiana, Illinois,
ql?rofessional and Curticuluu Developnent Unit . Har‘yland Michigan, % . o
v"Depart ent’ ‘of Adult Vocational-'l‘echnical ‘ Hinnesota, ‘Ohio, . - | -yl
e LY Education;:-—;':. ”*“‘ ;-. .. Pennsylvania,’ Virginia, IR
‘ " '100:North’First Street. . - .. -’ . " ' West Virginia, Wisconmsin" -
‘$pringfield, Illinoid 62777 e e T RS
Telephone.‘ (217) 782-0759 ," T L . . oL T
Ro 55 Hinrichs, Director - ' " Alabama, Florida, %
Southeast Curriculum’ ‘Coordination Center . - . Georgia, sKentucky; . el
‘ﬁssissippi ‘State University’ © ', Mississippi, North S R
‘"Research and- Curriculum Unit = . ;7 B Carolina,’ Sou’j Carolina, S
* Deawer DX, . - - A - Tennessee e
Mississippi State, Mississippi 39762" R Tl oo ' L

- “Telephones (601) 325-2510° - T e ':'f LT
i : ‘ . 0-’,5,._ L L R
Josep ¥ Kelly ~,irector. .« ., - Conmecticut; Maine, -

- NortheastCurriculum Coordination Centerf ' - Massachusetts, New .
. Bureau of Occupational and Career sy Hampshire New_ Jersey, : N
* - ‘Reseatch. Developmentr R & lvs. .t New York,: Puerto Rico, . )

: *Division -of Vocational Educatidn - Rhode Island, Vermont, -

.'225 West State Street . oo .Virgin Islands w
.Trenton,"New. Jersey 08625 - - 5 . Lo T .
’relephone, (609) 29‘2-5850 e , c T - ;:‘ T e
Bob Patton,,pirector PR Arkansas, Iowa, Kansas, ,
Midwes ’ Curriculum Coordination Center o Louisidna, ¥issouri, .
State Department %of Vocational-'rechnical . Nebraska, New. Mexico, . )

Education’ ' S S %lahoma, Texas ‘ -
SlS*‘West Sixth Avenue Y ‘, , : ‘ . \ .

tillwater,,OIclahona 7.,4074 R UL j
'l'elephon ¥ "(405, ;377 2000 Ext. 252; A o j’,»

\ ,f, v M Alaska, Colorado, Idaho -
lNogthwestern' Curriculum Coordination Center " Montana; North Dakota, * )
’pmission for»Vocational Educatlon ,,Oregon, South Dakota, . e
ﬁ:i‘]i.di:gig ’;‘“‘k : - v) 31:;:‘; Washington, S ,
raustr ar 2 . - L. T ‘?5 y ng e , . . f‘"" ) . (::1
' a" Washington 98504 o i . . : R
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NATIONAL ASSOCIAIION OF STATE nlnscroxs op SPECIAL EDUCATION (NASDSE) . .
~~1201 ‘Sixteenth - Street N.W. 1 . L ’ : . :

Slﬂ.te 610E \d N ) N } h )
Washington, D.C. 20036 ° . . ; ’

Telephone: ~(202) 833-4193 - ~ =~ S N : o
Contact: - Elaine Braslow, Publicatidns Department . ' Lo, * ~>—
'NASDSE's membership is composed of personnel from the' nation's state education

‘agencies who have responsibility for the administration of programs for excep-
"tional children: In its promotion of special education programs, the NASDSE
staff members ‘tiont tor legistation and governmental regulations and maigtrain a
" close liaison with state, local,. national, private and professional ncies,
and organizations working with and for exceptional individuals. ©.

This collaborative offers the following pquicationa which outline their o’
programsh

r

\ >

An Approach to Colloboration and Technical
Jupe 1980 - $4.00/copy.-

”ggl) SEA?s and Lar e'Urban~Lék's.
Assistance, 43 pages,

4

v - (2) Bi-monthly newsletter, entitled The LIAISON $40 00/year. “'

(3) Bulletin of the Special Education Office which outlines the activitiesjpf ]

‘this office and changes in federal

guidelines as related to special

v . -
. .-/ N .
N -t
~

N s N .

Lindsay Building

"‘_ ~ education, $30 00/year.,

VORTHWEST RBGIONAL EDUCATIONAL LABORATORY (NWREL) . v
Disseminatioq Servicés Program . ‘

. ..

. M T ! .“ v A .
£ . 3 ’ < .

ra -

L

-~ . FIs . ’ ,o
710" Southwest Second Avenue:; . : R A

P

Eort d,,Oregon 97204 ’ E o ;‘ ‘ o . . ,'. i
Telephone. (503) 248-6870 Co - v <o IR
Contact  -Tom, leon : ? R ’ - , =

M -

P ?., > o . Y 4, : - . - - v b '\
L3 4 . » Y - . f o .o ~ . - N
S .

- The-mission of NWREL is to help improve educational practice. The laboratory A
assists education, government, community agencies, business and labor to T
" 'improve the quality,and equal ty of educational programs and process by.. . L
- i ‘ ,‘,;;,";a . » » - -

(I) Developing"ahd disseminating effectiVe educational products_and
*procedures”* ‘* T .

.-

: (4) évaluating the effectiveness of educationa

Y relationship to problem-sqlving. R o Ve o
' : v T T

1 programs and projects in_,




(6) Serving as an infonmation resource on effective educational progr?ms and
process. ) . ; .

N ' Y

In FebruaryiJSEO the Dissemination Program of NWREL published a, five book .

series entitled Interorganizational Arrangements, for Collaborative Efforts.

. This 'series includes the following volumess .

. . \ - - R

(1) Seminar Proceedings outlines ‘the results of two seminars “thatswere held to
explore the issues related to organizational collaboratior for practicex.
improvement. y

. [N . ~ R B
v‘ A ~ LA

' (2) Coumissioned Papers and (3) Literature Review are.a result of wotk done to
+ prévide a basis from research amd from other literatnre to further- .
consideration of regional program issues.

. e’

(4) Pro;ect Studies represents a compilation of information regarding existing: \
interorganizational arrangements for improving educational practice. “

§

<

.(5) Final Report d%rives and pulls togethe implications and conclusions from
all of these activities outlined above.~" . 1

THEse documents will soon be available from the ERIC System.‘ )

NATIONAL. DIFFUSION NETWORK .(NDN)

' Division of Educational Replication

. U.S. sOffice of Education
Room 3616, ‘Seventh and D Streets, S.W.
Washington, D.C..-20201° ’
Teleplione:  (202) 245-2243 -
Contact; Drew Lebby 0

NDN is a nationwide system established to help ‘those involved(:n education

- acquire the materials and assistance they need to incorporate exempiary

practices into their own programs. The NDN operates through two kinds: of

projects--Developer/Demonstrators (D/D's) and State Facilitators (SF's)

D/D's ‘are exemplary projects that receive. federal funds to provide training,

materials, and technical assistance to those who adopt their programs. State

.Facilitators are the principle link between D/D's and:those, segking new pro~

grams.‘ SF's help to identify 'suitable NDN programs and then assist with their
- adoption, training, and'operation. Many State Facilitatots also heIp local

>

school districts with other planning. . . T
NDN offers a publication entitled Educational grggrams That Work which
,~identifies exemplary programs on a nationwide basis. The Seventh Editiom, .’
-Fall- 1980, of Education Programs That Work is available for $5.50 (prepaidﬁ
frou. * Order Department,-Far West Labdratory for Educational Resear%h and
Tn Developement, 1855 Folsom Street San Francisco, California 94103\

-~ -

~,
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A NATIONAL INSTITUTE OF. hDUCATE%N“(NIED ' C e ’
o "1200 Nineteenth Street, MW L < c - A
- ‘Washington, D.C. 20208 TN t

_.Telephoﬂ (202).2510-5400 A \\ ' A .

The National-Institute Fof Education (NIE) is part of the U.S. Department of
Education. NIE was created by the Congress in 1972 as the primary fedeéral !
" ageney" for edhcational research and“development. . ‘ :
RN e . P
L The”Institute 5 mission ik two-fold. to promote‘educational equity and, to
ﬂ" ,.improve the quality of educational practice. To this end, NIE supports :
- - researchapd dis$emination activities that Wil]-£k1P individuals--regardless
7 of race; :EZ, age, ecdnomic status, ethnic originm, or pandicapping condition-
"realize their full potential tRrough education.‘ - _— . &
e Institute s program initiatives grow out of a variety of activities which ,
. are planned to stimulate an exchapge of views among educators,’iolicymakers,-
parents, and othér citizens on-nationally significant educational issues.
. “rewwSeventeen regional laboratories ard research and develop“ent nters, which
e receive much of their: support Prom NIE, allow for both regio and national
i; - . ;definition of educational problems and priorities. . ~»‘_ o '
. 3 s,
i NIE policy is’ established’ by the National Council on Educational Research,
~+.  whose ‘15 members are appointed'by the President and confirmed by the Senate.
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. NATIONAL"GOVERNORS' ASSOCIAMION - . ' oo

" Center. for Polity Reseatch Ca T e : SO

. &4&-North Capitol Street, NeWs - L T e o s T
.. Washinigton .D.Co 20003 R A - S e
- Teleffories . (202) 624-5394 . 3 " -] :
'a'Contact- Catherine ?lark Consortium Director L . L

_‘,\'{::n: , ,'(‘ - . ‘,~,_ v & R

YAt e

Ther;S. Déparrmentrof Labor, Office of Youth Programs, has funded a study on N
The States Role in ‘Coordinating Education, Employment.and Training Programs - B
for Youth. This eighteenvmonth project_ig being undertaken by a consortium of ) .
ﬂj seven organizations. The- American Council on Education, The ‘Américan Voca- ' v o

- tionaI_Association, Ihe Council .of Chi®f State School Officers"The Education
Commiss on of the States, The National Association of State Boards of Educa-
7ftion, National Confenence of State Leg slaturés,. and the National : =
. Govern Association.’“The National “Gover ors!-Association is the_prime s
,:"”’cont:ractor for this collaborative effort. s e e,

‘ . . .
~. . L4

K The project developed out o concerﬂ for the weak~linkages between . Compre=~
‘hénsive-Education and Trai: ig Act (CETA) and public education. The CETA ,
‘?~Youth Empl gnt ‘and” Traigiq'=2rogram (YETP) .encourages .schools.to inefeas T
,’” their capacity ‘to provide disadvantaged students\with marketable skills by %—ffj>,.‘~;;
setting“aside 22 percent of each prime sponsor s funds Jor in-schoolvprograms.,, o

-;‘,p'"’ e - g L1 . -

.).‘_ B s

Persons* interested Ain ,par iéi:patit‘ 1n this projectiare invitedf to indi

their’ intefest by writing or calling the CETA/Education Consortium Direc or at .
thefabove address'orvtelephonefnumber.— LT ) e o




.~PUBLIQ SCHOOLS FOR COOPERATIVE RESEARCH (PSCR) CYeT T AR
“School ‘Study Council .
College of Education

University of Temnessee s , . A S
.. Knoxville, Tennessee 37916 i . - : N .
‘,Telephope., (615) 974-2272 ' ) ) i
Contact: Charles Achilles ' o t o ;
. L) N !

PSCR is a member of the National School Development Council (NSDC) which is a
nationwide organization designed to improve educational practice. For further
information regarding NSDC, please contact: : °

T John Sullivan ,
‘ 85 Speer Street . .
" : Framingham, Massachusetts 01701
o Telephone: (617) 879-7624

-

A}
p

The purpose of PSCR is to improve educational leadership- agtivities in East
Tennessee by: defining new techniques, providing greater access to money, . ’
materials, and practices, motivating and stimulating action, creating a sense

. of community among superintendents, and sharing experiewces and learnings of
"what works."” The cpoperative also provides a bridge between the’ university

- and the figld., . . . e

INSTITUTE FOR RESEARCH ON TEACHING (IRT) ‘ LR T ' \4);
College of Education . ) ' . . AP
- 252 Erickson Hall = *~ = : Sk : ~
. Michigan State University S - PR
East Lansing, ‘Michigan 48824 n .t
Telephone: (517) .355-1778 o ‘ _—4 T,
,CQEFJEtt* Lee Shulman  ° . S S s
; . . -, ) A I T
IRT serves as a center for resedrch on teaching with studiés empbasizing Ce
~ teaching as clinical information, processing, n additiop to providing a forum ¢ =« -
for communication among'researchers, teacher educators, and- ‘practitiomers. .
~ IRT -also provides a trainingoprogram for future researchers. ’ AR -
IRT offers a publigation entitled Teachers Attaining;New Rolea in Research: A 4
Challeng;ﬁto the Education Community (Conference Series Ne. 4) by, L.- D. Vi; ’
Shalaway & J. E. Lanier, 41 pages, 1978, $3.50. The major thrust «of, this
"%ﬁgument is that collaboration' between practitioners‘hnd restarchers is vital,

-

e 'process of collaboration is disoussed ’t four levels. L o’ ’, e
"' ‘. -’ ’ >
- , . - 2
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TS S (3) Teacﬁers.és Tesearch policy makers. ';

. (4) Teachers éharihg'in research application and dissemination.

In addition, IRT publishes a newsletter, Communication Quarterly, which is
directed at practitioners and includes a publication listing. This newsletter
is free of charge. ' '

~ A3 ° ]

THE NETWORK — S ,
290- South Main Street :
Andover, Massachusetts 01810°
Telephone:  (800) 225-0686

» CQontact: Elsa Martz

o . %

The NETWORK is a nonprofit educational 3ervice and research organization
serving schools and other educational c ts in New England amd throughout
the nation. The NETWORK offers a wide range of direct service and consulta-
tive programs in such areas as policy planning and regearch, educatiopal man-
agement training, staff development, progra®and staff evaluation, curriculum
development and resource utilization, as well as in such content areas as
‘special and. vocational education. NETWORK services focus on the total client
organization and emphasize knowledge dissemination and utilization ags ways of
improving education practice. NETWORK service programs are research-based and
emphasize needs assesshent, systematic problem-solving, and long-range plan-
"ning for 'program improvement. The NETWORK also develops and distributes a

“ wide range of products and publications. to serve as management resources for,
educational’administrators, to train teachers in instructional techniques, and
to-highlight important educational issues. : . )

°u o

The ﬁfTWdRK“also offers the followiné»publications from the CONSORTIUM REPORT
SERIES: "+~ 3 : . - , . .

! ' ’ . ' ’ v 7
(1) Case Studies:in Program Improvement, 310.00% The Cansortium employed
external researchers' to develop case studies of six sthools. These ‘cases

afe published inthi§ volume with an analysis of the common :themes- ‘

| fdentified acrpss the six cases. . .
‘The “Inside" Outsiders: \A Study of Three.Consortium Liﬁking Agents,..
$I0.00. In this publication, studies analyze three project linking agents

f«expgriences,'documep& their work, and explain how Congortiud linking *
‘égents became importantApartngrs'in.§chool';mprovementa
\ T. , ‘. ' ;'. \«‘_ L N ' .

(3)\Reflections’ on the Experience of Educational Linking Agents, $10.00. This .

. ’ﬁQtiiéatibn-cpntains observations on a:variety of aspects of the linking
pro

b

agant's role,™%Yom the beginning work with a school or district through
blem identification and planning to eventual .disengagement. Papers .
were written by lirdking agents and their supervisors.’




* (4) Link4~g Agent's- Tool Kit, $35.00. The’“Tool Rit" $s a set of readings and |
tools that linking agents can use when consulting with schools. It is |
intended as a resource for linkers, but could be useful for.school-based _
. planners who are contemplating working with a Iinking agent or those who - L
+ _ would like to follow a rational problem-solving process on their own. )

.
.« .

, . - . . . » ¢ PR
> - . [
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CHARLOTTE BRUG EDUCAIION PROGRAM--DRUG ABUSE PREVENTION -

1416 East Morehead Street . : .o . : ’ ¢
-Charlotte, North Carolina. 28204. _ . ' ‘
Telephone: (704) 374-3211 >
Contact: Steve Newman . .
- ~F
! d 47 - ‘
The major activity of this colloborative is ta help prevent drug and alcohol
abuse. The:program is targeted at the community. Two service delivery
teams~~one in the schools and one in the community at large--are used to
implement preventative drug and alcohol abuse programs. Program strgtegies
include: engaging in information sharing; inventing new solutions fnd
replicating solutions already derived. ‘ ' P
Ma jor educational progrmhat have evolved from this colI‘aborative are
entitled'
- (D) I'm Sgecial targeted at the 4th grade level January 1980 $6. SO/manual |
plus $0.65 postage and handling. : S .o r
» ra Lof LN
(2) Ombudsman targeted at the 5=9 grade levels, January 1980, $7. SO/manual . |
» . plus $0.75 postage and handling. . ‘ , . PR
- L E L |
~ ¢
ALASKA NATIVE FOUNDATION . i
© 411 West 4th Avenue, Suite 314 - .
Anchorage, Alaska 99501° R ‘o ‘e

Telephone: (907) 2742541 SN " ‘ \ }
Contact: Roger Lang or Beatrice Halkett : ) J
|

*
.

The Alaska Native Fothdation was form .to, supply information, training, and

-* technical assistance to the newly orggi;zed regional and village corporations

which Qere in the process of settling heir long standing land claims. * The |

dation has since produced a nativé®™land claims curriculum. The.Foundation °. ﬂ‘

now df{fers educatidnal programs and technical asslstance to village "corpora- i

 tions'and provides similar assistancd to school districts on matters related ) .
. “,to race/sex equal opportunity for learners. The Foundation performs research

k;he relationship of Alaska Natives to the federal govermment in addition to
ucting a survey of Historic native organization records.

R ) 3




¢ .

Lo . -2 .
.Major projects of the Foundation include: ' ’ .
3& (l) Vill;ge Management Assistange ) : e ¢
(2) Fisheries o oo, ce I , ‘ ‘L
For a full description of the Foundation's activities an .annual report, to be.’ » .

T

«a,,, - 2. Qq . v . -

w P N .
.Ihe, National Alliance of Business has 130 ﬂorcal offices which™ ﬁocus-on' the .

- .L',:f,aw RS
T e . .:‘*’*

-~

published October 1980 can be obtained free of charge from the above addréss.

~r
N
>

..\ , .

COOPERATIVE ORGANIZATION NEBRASKA EDUCATIONAL SERVICES UNITS° (CONESU) :
RR #2, P.0."Box 36 - - s

‘Beatrice Neb;aska_éﬁlim_d—/—/ ; T e ;¢ . °
Telephone. (402) 223-5277 )
Contact: . Dan Mook t

—

CONESU was formed in 1978 by the Nebraska AsSociation of Ed ional Service

Units (ESU). "The purpose of CONESU is to promotea‘and prote e educational
opportunities of all children ‘in Nebraska through intermedi agencigs and to
promote supplementary education services to local school districts. R" v

Major projects of this collaborative inc,fude. . .
P ‘.
V(i) Media Center) a video—-tape duplication consortium which. uses ] 16mm )
educational films. T _,. o .

. . . . : T o
g :ﬁw;;c'" ‘ .“? ’ ac o o } ' | ’

(2), Cooperative purchasing for th‘e procurement of educational materials, 3§
o &upblies, angl equipment. g ‘...r. o . S .
6 % * . ) LI
Borwh bﬁ ﬁes@ ‘pr,oJects =°a{fe conducted ﬂpp a statew;l.de basis. RN . ,\
? * o M? 0"’{ g" - . 3 .
For. a rev’iew. of | tﬁe a@,givities of thig collaborative, fhe publication ‘Nebraska . -

. Educational Service Umits;% A Decadé of Progress: 1967-1977 31 pages, can be -
obtained from the above oaddress“'fteé £ charge. :

:?’-' *“ ; P

'0 :' Y .' L - . ”‘i L t 5 q: ,,:46;‘:6' \’:‘:G N . 3 . . ’Q , \ R
NATIONAL- ALLIANCE oF BUSINESS L C
1730 “Kﬂ street N.w. . . 1, ,..'ﬁ,a‘;. g,°/ ,(-' ' ‘ i
Washingtor, D.G2 20006 .- 1 g T l.s R o
Telephoae. (202) 4570040 ¢ . T 2 ERS TN : v

.Contact. Esther Fr.iedman or-Ellén Boyers ., .- °

.. 7~° RN ; Lo L. . !
. . . r v .
P , ot ,A N . - o .

-

Ci’ following areas: . R ST e

, > N . f :
(1) Youth motivation task’force (a speakexs fbureau). , ’ .

s % A ] LI

(2) Youth employment (especially fog‘ the dfis‘advantaged).

Vg

W




(3)- College/Industry relationg program (attempting to help graduates of t \
'“nonmainstreamed“ colleges compete in the labor #arket).

. . - .
s P (4) An inservice program for teachers and counselors- (career guidance o
. institutes)T. = . -\

. Brochures related to the speakers bureau and college directories can be
; obtained free of charge upon request. .
. \ M . ' ‘

,. In addition, this collaborative offers a monthly newsletter, Show Case, which ~

outlines the Alliance's programs. A bi-monthly program service which serves :

as a database and clearinghouse for employment within the industrial setting

.o 1§ also offered. Both of these docuﬁents can be obtained free of charge from
‘ the above address. . . ’
y .
- ~ . > )

)
“ LITTLE TENNESSEE VALLEY EDUCATIONAL COOPERATIVE
400 Everett High Road - s . °
] Maryville, Tenpessee 37801 - , ' i
/;giﬁ Telephone: (615) 984-5010 ' . o _ ' .
Contact: Jerry Morton . . . .

I'e . 4 - -

e

The major activity of this cooperatiwe is the develobmeht‘of'e&ucational N
»  deltvery systems and networking. Act¥vities include: ‘ .

(1) Teacher Inservice Prograus.
wly “

(2) Psqchological Services within Schools.. - -t

= e '

(3) Cooperative Purchasing within Seven School Systems.
“» ' } - —

(4) Bicycle Safety Programs. o .
Z'fe_° K (5) Special Education (Occupationad Therapy, Physical Therapy) On-sife Visits.
o~ [ * - o . . v’ N

g6) Community™Energy and Awareness Prograasi"

- (7) Gifted Education Programs.

¢

P

Y

~

. . .- STAFF DEVELOPMENT OF EDpCATIONAL PERSONNEL. .EHE WEST VIRGINIA PLAN
e __ Building 6/Room B-309 ' e . '

- -Capitol Complex . : -
) 1900 Washington Street East T, ¢ ' -
’ ° :Charleston, West Virginiav25305 e o -
"', Telephone: (304) 348-7017 L - .
‘Contact: , Jerry Moore . e ‘ * e -

1 - K}

':y’aa" The major activity of this collaborative was to develop & systematic statewide
: progtam of cohtinuing education for improving :performance of school personne; 4
7 s

¢ -

0.' 1.477:



0/‘ \ ) .
in\West Virginia. The plan was designed to develop training programs to
improve the performance of teachers and learners at the lacal level.

' ’ I
This project offers the following documents from the Systematic Program of
Continuing Education for Public School Personnel in West Virginia series:

(k) Guidelines for the Pregkration of .the Three-Year Cégnt17Continuing >
Education Plan, 7 pages, March 1979. .
. A Y

(2) Design for Implementation, 27 pages, December 1979.

(3) Guidelines fongonducting Local Needs Assessment, 8 pages, May 1978.

These documents can be obtained free of charge from the above address.

(4) Designing County Continuing Educag{on Training Programs for Middle
Childhood Educators, 57 pages,IJﬁne 1980.

P
This document will soon be available through the ERIC System.
s ¢ :

\ [}

-
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INTERAGENCY WORKSHOP: ENVIRONME&TAL EDUCATION
United States Forest Service

319 Southwest Pine

Portland, Oregon 97208 >

Telephone: - (503) 221-297] -

Contact: Ernie McDonald

I

R

L3

The collaborative ef ts of -this workshop?were directed toward defining new
techniques, providingqéreater cess to materials and practices, motivating
and stimulating action; increasing flow and amount of resources; sharing
experiences and learnings of "what works;” and bringing together individuals
with skills in .the process for the development of curriculum units related to
enviro ental edycation.
This cZSlaborative offers lesson plans entitled Investigating Your Environment
which outline their curriculum'development activities. These free lesson
plans can,be ordered from the above address. .

- . »

t

. . . . K\\\ ' /
. THE EXCHANGE N ,
- The Exchange at-the Teacher Cemter

~
s

University of Minnesota L e

166 Piek Hall

Minneapolis, Minnesota 55&55 )

Telephone: (612) 376-5297

Contact: Diane Lassman

.

.The Exchange is the dissemination agency of .the teacher center ‘at the i

University of Minnésota. Its major goal is to link public and non-public‘
. S « %

A"

11
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.
t

educational agencies with successful educational programs and to increase the

flow and amount of human and material resources to those historically isolated
from them. The Exchange also provides technical assistance to disseminators,
conducts dissemination related research and evaluation, and develops products
to support those activifies.

‘ \

FOUR STATE PROJECT ON INSERVICE

Oreggn State Department of Edueation
700 ¥ringle, Parkway, S.E. . p
Salem, Oregon 97310 .

Telephone: (503) 378-8525 » N
Contact: Don Egge . ﬁ

~i

-

The_pu}pose of this one year'project was to provide greater-access to mate-

and learnings of- "what works.” As a result of the joint collaboration between
Oregon}* Michigan, New York, and West Virginia, an informal network has
emerged. State models are now being implemented. Strategies used in this
project were: information sharing, facilitating common interests, joint

problem~solving, and inventory of new solutions.

-4 - . R !
. ®

-

EXPERIENCE~BASED CAREER EDUCATION v

Far West Laboratory . ‘ : - ;
1855 Folsom Street ~ Co :

San Francisco; California
Telephone: °(415) 565-3000
Contact: Ralph Baker J

The target group for this collaborative on Experience-Based Career Educatfon
is secondary and post-secondary students. Its major activity is the orienta-
tion of youth to careers for academic study and the utilization of community
resources. ©

Th;;>collaborat?%e offers a publication entitled Community \is the Tbach;r, 35
pages,11977, which can be obtained free of charge from the above address.

- ‘ . : ' R ) R

-

. INSTITUTE FOR LEARNING AND ,TEACHING

University of Massachusetts/Boston
Boston, Massachusetts 02125
Telephone: (617) 287-1900 *
Contact: * Leonard BrowP e

!

e X .
- N , k

Organized in 1970, the Institute's purpose is to increase the flow and amount @

of resourcésvco 3chools, pgpvide services to°the community.through the public
schools, encourage teachers' particigation in staff and curriculum ,.l. ’

£ ! *

L]
N f .u.\ -~

‘rials, models,‘?nd practices in inservice educatiaon, and to share experiences ,

, o




f% - development and provide greater access to materigls, money and practices.
' Emphasis is'placed on both urban and suburban schools. Programs include:

13
© v

(1) Multicultural education. ) -

-

*

(2) Teacher exchange on a bilingual basis between San Juan, Puerto Rico and
Boston, Massachuselt&”“~—

:1{ N ‘
(@) Citi;enship education. ‘ o :f c ¢ o
(4) On-site inservice.

(5) Desegration within the Boston Public-Schools since 1974

. °

(6) Iegcher training. ) . (- * . : -~

[N

v STATEWIDE BOARDS OF COOPERATIVE EDUCATIONAL SERVICES NETWORK (BOCES)

o - Weld BOCES e ) ] -
P.0. Box 578 & . o . . o
" La Salle, Colorado MG45 : : s - B
" ‘Telephone: (303) 839-2232 g S P
Contact ‘—Bub—ﬂwy‘"T———‘* : ’ . . .
= : 4 - ‘ v r . Y] N 8
, . ., The primary purpose of BOCES is to.- increase the flow and amounb»of resources i
® to: local school districts. The primary focus is on "children with special . - 2
needs.  Mast activities deal with special education. ‘This is accomplished by ’
ETos the administration of such programs as Title I, bilingual‘education, migrant
X3 education, etc. The network is now expanding to other instructional and non-
5, "instructipnal support service areas, with the general goal of economy and . S )
' efficiency of service delivery. N -

-

N
T - //

o PROJECT . OPEN DOORS
v.:. . . 20 West Fortieth Street

"7 L2 Néw, Yorks, New York ‘10018’ . , R EE ~
277 ‘Telephome: (212) 573-9514 .. g TN N e
s 7 | ‘Coutact: Frances Low : g - , R
R . - : o ‘ \} ' ‘ . e, :,

: Project Open Doors 4s a school/industry service sponsored primarily by the

Economic Development, Cotncil of the city of New York and theqNational Alliance e
" oof Business, The project prOVide ng services . T

.7

T /\.Mw '.,v . > . ‘_ P
“‘tl‘(l) Speakers in the Classroom Bureau. ‘ ) oy AR . ' :J/ﬂ.,~

(2) Urban “and Career Resource: Center with materials relaﬁlggto the New York M'A;
City economy. .. . - o oy < » . e

. ) . e . :
PR S ) ¢ .. L




nol t" ‘.‘:,1‘;’:,’1" s Ny . q 3 - ¢
DTN I S . :
€ o s . <
ﬁ[‘- ;»(3) ﬁdrkshops to"help teachers learn about industry. ‘ L

?}{ - In addition this collaborative offers guides to the New York Gity economy T .

R which are,directed'at the secondary school level., . . . C S

‘{\ . ey . N > N S 3 N 2 ' .

\ I > - ¢ ; .. . . o , -

e - ; A ‘ . -

.. % THEE DOOR: NEW *HORIZON PROGRAM ~ .\ o ) e .

: " 100 West Columbiz Street A o : 0 R
Otlamde; Florida 32604 * . - - . T
Telephones' (303) 420-3g82 . _ - . -
ContaQ\i~\Jerry‘Fuelner ’ . a . )

,:7( '3 . »
T ~

Thee Door began in 1971 as part of the Orange Coynty Health Department .when' .
. the community ¥as experiencing a drug epidemic. This program created a system _
"in ‘the community where the school jprovided two teachers, a part time occupa-
tional $pecialist, and educational materials to the Youth-Development Center
“ .. ' fora residential and day care program. -This _program was initiated to provide
substance ‘abuse counselors to a large high school of ‘approximately 3,000
students. The New Horizous Program grew out of a need within the schools for

specialized programs. .
: . -~ .,
TR . . . . L -

. 3 2 s o *
e m-:swca AND\DEVELOPMENT EXCHANGE(B& ) -

" This Program 3as initiated in 1976 as a network of regional educational labo-'
8atories and a.university-based R&D Center working to improve«the quality and

utilization of School improvement resources available in WVarious regions of

5 .the nation. The RDx #s composed . of -seven regional exchanges serving 4-12 ' :

me . states each and four cent¥al sdpport. services. -RDx works with 43 State. Educa-

" tional Agencies'(SEA) to reach -the staffs of education service agencies, pro-
fessional organizations and, whenevér possible, local education agencies.

' ‘i [ . ! P .';, -
, - The followingefour central support services cut across the regional boundaries
. of the exchanges and support all of them in their efforts to serve SEA's and - s

practitioners: (1) The R&D Interpretation ServicgJ(RDIS) at CEMREL transformg
R&D based, knowledge into forms readily, usable by educational practitioners, .
(2)" the Resource and erral ¢ Service (RRS) L\:io‘StatE‘University~estabs;—‘f_v__ei‘_
Lishes a databgse of available information resouxces (including organizations\

and people) . on R&D outcomes, (3) the Dissemination Support’ Service éDSS) at,

Northwest Regional Education LaboFatory provides workshop training and related,

. support for individuals responsible for dissemination activities in‘their - =
states oY districts; (4).the System Support Services (SSS) at Far West Labor@-
tory facilitates the operation of the total R&D Exchange, including coordi--
nating efforts to inform the R&D cnmm“nity of practitioners' reactions and
needs. - - R , N . -

. - -
v . PO

i Activities of the. RDx include:, (V) individualized technical dssistance to-SEA
L. Staffs; (2) regiongl and state workshops on topics such as reading, mathe- —  *
L maqics, informatio reSources, program implementation, school improvement

ey ,strategies” etc.; (3) RDIS synthesis‘ﬂf currenf research findings on teaching\\\

A &= . </
S s ' ‘ : . - A . : ]
e . ' 14 kr;az“c : . ' ..
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_)'_
reading and mathematics which are, published in Research Within Réach, and
" distributed to SEA staff, curriculum specialists and professional organiza-

tions; (4) regional dissemination forums for dissemination staff and service
providers tq eStablish collaborative activities on school improvement needs. .

The addtesses'of the seven regionél exchanges are:

Appalachia Educational Labotatory, Inc. (AEL) R

P.0. Box 1348 . . 3 < - o ¢
Charleston, West Virginia 25325 ] ) Lo
Telephone: (304) 344-8371 ' ) -
Cofitact: 'Jack Sanders - ) v

. ’ - A '

CEMREL, Inc. . o

3120 59th Street . -
St. Louis, Missouri 63139 :
. . Telephone: (314) 781-2900
Contact: Dane Manis . .
- £ . R . ¥
Mid-continent Regional Educational Laboratory (McREL) . '

4709 Bellview Avenue- ) 4 U

Kansas Cisy, Missouri 64112 , )
Telephone: (816) 756-2401 : L - Ly
Contact: Susan Everson - :

e

v

. Northwest Regional Educational Laboratoty (NWREL) )
- 710 S. 'W. Second Avenue . . .

Portland, Oregon 97204 . 4 { ,

‘.\\\ . Telephone: (503) 248-6869 :
Contact: Joe Pascarelli - : ¢

Research for Better Schools, Inc. (RBS) .

444 North Third Street " ' -
Philadelphia, Pepnsylvania 19123 ' '
Telephone: (215) 574-9300 .
Confact: Richard McCann . ‘ :
‘Southwest Educational Development Laboratory (SEDL) 7 .
211 East Seventh Street . T L : . ¢
Austin, Téxas 78701 - , N *\

Telephone& (512) 476~6861 . \
Gon&aoéﬁwgPréstonﬁkronkosb: — : :
e ‘Southwest Regional Laboratory (SWRL)
S 4665 Lampson Avenue

Los Al&Mitod, Cdlifornia 90720
Telephone: (213) 598-7661, Ext. 367 : . ol a

¢

‘Contact: Roger Scott . .

- - : * - M -




. DISSEMINATION AND UTILIZAIION FOR. VOCATIONAL EDUCATION (D&U)

.- Ndtional Center for Research in Vogational .Education °”
. . The Ohio State University . ae e . - o .
" ' 1960 Kenny Road . S T L : e
. Columbus,. Ohio, 43210 T . o :
‘Telephone. (614) 386-3655, R - . .o N BT

Contact' Norman M. Singeﬁ, Program Director .

8
* % - .
had . . L,

v The D&U“s function at the Natibnal Center for- Research in_ Vocational Education ‘
3( ‘is to address the problems,and voids’in vocational education dissemination as - ™
. " identified by the Committee on Vocational Education Research and Development
. " - (COVERD). Using d simple paradigm.derived from £he COVERD report, several D&U
. projects were initiated during 1977 to imprdve'nationwide‘dissemination by'
(d) man ing the spread of information and materials which could be ‘useful in .
aonal education program improvement nationwide.

7’
s »

© . o © el -
e, _(2) promoting the exchange of_infotmation and resources among national, state, Lt
. ’ . regional and local agenkies and individualss '
sty ¢ ‘ ‘- ) ’ ’ ) ‘ ’ . .
L., . (3) capacitating and eliciting choice of suitable information and resources by
practitioners and researchers in theirﬂproblem solving and program .
. . development work. ~ ' ,
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C4) facilitating the orientation and\training needed -to insure effective-use.

. qf disseminated information and' resources. ‘ . . L . =

. ) “t il kwm . ‘. «® ;

T During 1978 and 1979 several ‘of the ‘D&U projects were organized With more ’ .
’ programmatic ends in view. The integration and cross-current: effects among ‘.

projects were givenfincrEased emphasis and the D&U Program ‘continued tos .
Y . . . -7

(ﬁf cémmission_the development of state-of-the-art ﬁesearch papers . and

; synthesis’documents regarding major R&D issues in vocational education. :

v T
.

R C (2) develop’assorted producﬂs which transformed s!ate—of-the-art knowledge
| igto- practieal, palatable forms for researchers, practitioners and

" policy-makers. . . - . W g ¢ .
i pe @ . ) ' " . . : ‘ e . '
S (8)-compress, state‘of-the-art knowlédge into "briefs }which rendered critical 7 .
i:%_*_ knowledge easily,disseminablewand usablé, - -
S - (4) identify worthx program improvement produets which could "be publicized ST
o - a nationwide .50 that potential users could get in touch with deve10pers/ :

. * proprietors. - . . L . : o '
i . ",\ . . ! .
"(5) select best available program improvement resources and disseminate them

nationwide. < -

(6) fe itate or provide technical assistance to, users/adopters in the forms'

o of mplimentary, introductory products and direct technical assistance
with ' orientation andxtraining enideavors. .




(7) enable ‘the excliange of

local agencies

. \ o ‘
' /

<4
information among national, state, reégional and

and .actors regarding how to get the best from voeattonal /r

' education through improved diss‘éminat.’i{m. ) N

‘®

. MINNESOTA EDUCATIONAL COMPUTING CONSORTIUM (MECC)

2520 Broadway Drive - .

(Highway 280 & Broadway)
St. .Paul, Minnesota 55113
Telephone: "(612) 376~1122

MECC was founded
'systems .in Minnesota to co
teachers and educational a
8ystems of the- Consortium
tion, the University of Mi

' Minnesotd Community Colleg

AdminiStr;tion.

decision-making structure.,

-f’Tp coordinate and' assist

of the member systems th

» for educational computin

and the on-going review

- / Al
e - 7 .
:

»

in 1973 as an organigation°qreated by £Re public edy ational -

ordinate and Provides computer setvices to
dministrators throughout the state. Ti

include:. the Minnesota State Department
nnesota; the Minnesota State University s

e System, and the Minnesota State Depérc

in planning the educational computing activities
rough ' the maintenance. of
8y the deve@opmgpt'of shortrtermﬁor biennial plans,
of proposals for specific facilities and services,

. the .
y System design and develop~
or "brokeiing of specific ‘computer services fronm

" ultation and’traininggﬂa' “the cogfucc of special
projects involving the application of the compulg. in e ucation. .
[ . - i { R ‘ » .

. senr. WO bi-monthly news]:

S

kS

PR Y h{b
E, and a quarterly '"MECC Publica-

tions' and Program Price List" are available free by writing to MECC Publica-

tions at tgg above address

.
&

e “

or by calling (§i2) 376-1118,

a long-range master plan ~
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‘ I.’.‘IST OF PARTICIPANTS '
. "‘“'; \
) DISSEMINATION PROCESSES SEMINAR VI )
ST . San Francisco--October 21-23, 1980 ; -
PARTICIPANTS ‘ . \
: \ ’ R
Dr. Herman M. Aizawa - ’ o Charles Clark
Department of Education ¥ Superintendent
‘Office of'Instructional Services ¢ 'Department Of Education
1270 Queen Emma St., Room 1206 s P. 0. Box 2360
Honolulu, Hawaii 96813 o Honoluluy, Hawaii”\ 96804
4 . \ . ..
Francine Belkind. ) ‘¢ ¢« , <James Connett
Vallejo Dominican Teacher Corps * Kansas State Department of Educat;.on
. Project : + L * and LINK .
321 Wallace o’ & . - 1847 N. Chautauqua , -
Vallejo, California 94590 " -+, Wichita, Kansas 67214
Karen Benson $ . Marcia Douglas
- McREL e - Education and Wogk
c8lorado Women's College Northwest Regional Educat:.onal . 4
Curtis Hall 2 i Laboratory ' .
Denvér, Colorado 80220 " ¢, 710 SW Second Street . .
i .Portland, Oregon- 97204 . :
- Robert Blanc o r
Student Learning Center ) " o Mark Driscoll . o0
Unlversity of Missouri at ) ¢ .. R&D Interpretation Sexvice .
Kansas City I 1. 'CEMREL, Inc. . o =y
5310 Harrison R .. ". 3120 59th Street
Kansas City, Missouri 64063' 9 St. Eouis, Missouri 63139
* hd - ° - .
Jim Burk ‘ ¢y " . gpsan Toft Everson, . > . '
Department “of Bas:.c Instructional McREL . ’
. Services. S R G 4709 Belieview Avenue
Office of Public Instruction e Kansas City, Missouri- 64112
"1300 Eleveénth Avenue |, . L ot .
Helena, 'Montana' 59601 ° = - ® Mercedes Fitzmaurice y
o .. Research for Better Schools, Inc:
Carolyn Cates ‘ . e~ - 444 Nerth M™ird Street g

-
,’R-\:.,

M—Wf -Edgcational Philadel@ia, Pennsylvania 19123

+

Research and Development .
‘1855 Folsom Street . * ' e Nancy Flott "
' san Francisco, California c94103 2. Kansas State Department of Education
» .

-

. . N : - and L
Stanley Chow T - .1847 N. Chautauqua ' .
'Far West Laboratory for Educational Wichita, Kansas - 67214
Research and Development ) .
1855 Folsom Street ’ _° Nancy Hargis
San Francisco, Calzfornia 94103 Oregon Departments of Education
.t " 2 700 Pringle Parkway, SE

Salem, Ore\n 973}.0 ’

e

oa




. Dolores Heisinger . :
" Acting Project Director
) Multicultural'Inservibe-Training

E Project
‘Northwest-.Regfonal Educational
Laboratory .

710 SW Second Avenue
.Portland, Oregon 97204

Marshall Herron

Department of Education

700 Pringle Parkway, SE oo
Salem, Oregon 97320 ’

David Holdﬁiom .
Appalachia Educational Lt 3
Laboratory, Inc. ’ .

. P. 0. Box 1348’ ‘ )
Charleston, West Virginia 25325
Paul Hood

. Far West Laboratory for Educational
‘ Research and’ Develophent~
1855 Folsom Street .

- «Libraxy Information Center .-
Delaware’State- Department ..
of Public Instruction. =
P. O. Box 1402 .
‘Dover, Delaware 19901
s
Anna Hundley = .

LIPS

1

Southwest Educational Development L

‘Laboratory
211 E. Seventh Street
' s Austin, Texas 78701

Amy Isobe

»

B HEDDS 1 B
. Hawaii Department of "Education
TR Or Box 2360 : . ,

‘David Mack . . T
National Institute of Education .
1200 19th Street NW £ 0.
- Washington, D..C. %0208 e -

Deanna C. Martin

Student Learning Center .
University of Missouri at Kansas City
5310 Harrison

Kansas City,” Missouri 64063'

, . a

/

Richard McCann
Research for Bettex Schools, Inc:
. 444 N. Third Street ! :

Philadelphia, Pennsylyania ‘19123 vy,

Linda McNeely " oo
Kansas State Départment of Educa€!¥r
. and: LINK .

1847 N. Chautauqua, - ’ :
Wichita, Kansas 67214 \ o
M 41
\g

\
Planning and Service

L) ' . -
Tom_élson.
* Director °

inision

. Coordinfation

. Northwest Regional Educational

LTI LaMr‘atory Q- a em NS : ]
?10 SW Second. Avenue - JF
PortIand, Oregon 97204, ', A S
Sandra Orletsky .. - PRI
Appalachla Educational Laboratory
'PusO._Box 1348 . T )
Charlesﬁon, West Virginia 25325 - o

- S
Ed Patripkmu» : A ‘

-Research- for- Better 'Schools, Inc;. -
‘444 N. Third Street =-. ...
' Philadelphia, Pennsylvania 49123

14 .

Robert R. Rath

Honolulu,*Hawaii 96804

s

Lynn Jenks . :
‘ Far West Laboratory for Educational
’ Research and Development e

N

1855 Folsom Street
San !‘rancisco, California- 94103

“G.~Michael,Kuhn . ,

. Florida Department of Education

' Knott Building - '
. Tallahassee, Florida 32301

Executive Directprl_i_il e 4

Northwest Regional Educational NN
Laboratory ST . ’
710 5W Second Avenue . o

Portland, Oregon 97204 °
Marilyn J. Rieff -
Instructional Films Project:
Northwest Regional Educational

. Laboratory

*710 SW Second Avenue ¢
Portland, Oregon 97204

-




' - Norm Sipger

- Jane Roberts =~ ° - _
Research for Better Schools, Inc.
444 N. Third Street

Philadelphia, Pennsylvxnia 19123 )

Linda Siko;ski -

McREL

Colorado Women's, College
. Curtis Hall . )
Denver, Color&do 80220

e

‘Natighl Center for Research
in Vocational Education

Beverly. Wheeler y

Arizona °State Department of Education g

1535 W. Jeffersomn Street
Phoenix, Arizona. 85007"

CONSULTANTS AND COLLABORATORS
Caroline Gillin T'T .
Commissioner of Education ' -
Region IX - Room 207 )

50 United Nations Plaza

San’ Francisco, California 94102

Sue McKibbin

1960 Kenny Road . = o
-, Columbus, Ohio 43210 ’
! - . : Far West Laboratory fof Educational
Research and Development -
'1855 Folsom Street . /
R san Francisco, California 94103

-
-

Pavid.Squires '
*{REsearch for Bettér Schools, Inc. .
: 444 N. Third Street

Philadelphia, Pennsylvania 19123,

S Dr.’ William Paisley i £
Department of Communication

Stanford University- . .
Palo Alto, California- - 947/05

Dr. ‘Warren R. Tappin
Director T -
Division of Educational,
Dissemination R

Region IX - Room 207 - , Dr. Sheila Walker

» -20 United.Nations Plaza o ASRAH i
San" Francisco, Calig_ornia 94102 5607 Tolman Hall
' ’ “School of Education

. Uniyérsity of California’
Berkeley, California 94720}

- ) . [N
Carol Thomas . ©— ° . )
Far’ West Laboratory-for Educational
,| 'Résearch ard Development :
» 1855 Folsom Street Nellie Harrison g
San. Francisco,.Ca'lifornia 94103 A§sociate Director . .
. *. . ~Urbah Education Program
"+ Phil Thomas , ~CEMREL, Inc.
* ' Kansas State .Department of Education * 3120°59th Street .
JJ . and LINK " ¢ _ . st} touis, Missﬁuri 63139#
o 1847 NI Chautauqua =« ° °. Ce
Wichita, Kansas, 67214 ’ Diane Lassman I
- . . The EXCHANGE -
4pat ‘TPupper . ' , University of Minnesota .
‘Minnesota-Department- ofHEducatiorr—f*' ——166"Piek-Hall
,.401 Capitol - Sguare ﬁuilding ‘ Minneapolis, Minnesota 55455
"St. Paul, Minnesbta 55101. . -

’
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Pat Marfin -
Council of Chief State School
' Officers

400'N. [capitol, WW
Washington, D. C.

Nona Verloo
Voca.tional Education
California State Department .
. of Education R :
. 721 ‘Capitol- Mall
. _Sacramento, California 95‘814

20001
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i Environmental Education Consultant

“.RoomL230

Fullertqn, California 92634

; Dissemination Field Services

‘Ernest MEDonald .

U3 S..Forest Serﬁice
319 Pine swW .
Povtland, Oregon ‘97208

Marlys Olson [
3545 Locust Avenue Wést
Tacoma, Washangton 98466

Dennen Reilley

‘Director of Field Serv1ces
‘School and Society. Programs

v

' Edutation.Development Cénter, Inc.
~New'ton, Massachusetts

02160,
Anthony Vega . ’
California State,Univeraity

800 N. State College Blvd.
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SEMINAR DESIGN AND COORDINATION °
Joe Pascarelli’ L L
Assistant Director N .

Northwest Regional Educaticmal
. Laboratory.,

710 SW Second Avenue T .
Portland, Oregbn 97204 |, -.

"Linda’ Grupp

Technical Assistant
Dissemlnation Field Services
Northwest- Region«Educational
Labopatory -° .o -
710 SW Second Avénue ¢
Portland, Oregon 97204 s
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